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PREFACE

Education must be geared to national needs and aspirations. The children of
today who are equipping themselves to face the challenges of the Twentyfirst
century need to be communicatively competent in English. So there is nowan
upsurge of interest in producing good instructional materials for teachers and
learners of English. :

As part of the programme of curriculum revision in Kerala, new textbooks
for teaching English have been introduced from the academic year 1987-88. In
constructing the coursebooks in English a new strategy integrating the existing
structural approach with the best aspects of the modern semantic approaches has
been adopted, and hence the textbooks have been so designed. While the main
Readers for the Primary classes are by. and large structurally based, those for the
secondary level are' communicatively oriented. This orientation is effected - by
using authentic passages with new types of exercises which are meant to ensure
the active participation of pupils in the learning process. Besides, efforts have
also been made to focus attention on the goals of the National Policy on Educa-
tion, 1986.

, The materials for this Reader have been produced by practising teachers in a

Creative Workshop held at the State Institute of Education, Trivandrum. Some
guidance for this was given by Mr Alan Maley, First Secretary (Cultural Affairs)
of the British Council Division of the British Deputy High Commission, Madras.
Thanks are due to him as well as to all the teachers who participated in the
workshop. It is hoped that this book along with the Supplementary Reader and
the Language Practice Book will meet the learning needs of the pupils of Stand-
ard X in their efforts to acquire adequate competence in the use of the English
Language.

Comments and suggestions from teachers, students and parents are earnestly
solicited.

SCERT | : ‘ Dr. P. M. Jaleel
Thiruvananthapuram DIRECTOR
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3.5

TO THE TEACHER

Instructional materials

This Reader tries to offer you most of the material you will need for teaching English in
Standard X, except, of course, the material for supplementary reading. In some cases you
may want to add a few extra activities to those suggested in the book, for instance, dicta-

tion, language games, remedial work and tests.

This Reader, together with the book prescribed for supplementary rea&ing and the Lémguage
practice Book, will constitute the total package of instructional materials for Standard X.

The Objectives

The main purpose of a course in English at the schoollevel is to help the learner develop
into a moderately efficient user of English. At the end of the course (s)he should be able to
use English accurately, fluently and appropriately, for purposes of communlcanon This aim
is sought to be achieved through:

1 the development of ‘language skills’, viz., listening, speaking, reading and writing;

2 the mastery of ‘language elements” speech sounds, words, phrases, sentences, and dis-

course as well as their structuring;
3 the development of ‘communication skills’ involving accuracy, fluency, appropriacy, clc
4 the inculcation of ‘literary skills’, such as the ability to undersland interpret and enjoy

poems; and
5 the development of ‘study Skl"S like the ability to use a dictionaiv, reference books, etc.

The principles

This Reader is based on well-known principles of teachmg a second language. The impor-
tant ones are outlined below, just to remind you..

Learning through use )

The best way to teach a language is to make learners use it. Give your learners opportuni-
ties to get as much practice as possible in all the language skills, which are:

1 the ability to listen to and understand spoken English;
2 the ability to speak English;
3 the ability to read and understand written English; and

.4 the ability to write the language.

Learning through speech

Speech forms the basis for the other skills. Try to present most new material-teaching items,
words, etc. — orally first. Oral work-listening and speaking to each other-is a natural and

economical way of practising language.

Learning through reading

The most important language skill to be developed at this level is the skill of reading. The
ability to read books in English in order to gain knowledge and gather information is per-
haps the main aim of teaching English in our schools. Reading is also the easiest skill. This
book lays the greatest emphasis on developing the reading skill and on teaching the lan-
guage through ‘reading. It is also necessary that learners are encouraged to read easy and
interesting books, newspapers and articles on a variety of topics outside the class room. A
list of books suitable for reading at this level is given at the end of this book. It is hoped
that the school library will be able to stock these and similar books.

Learning through communication

Language ‘is for communication and the most natural way to learn a Ianguage is through
using it in communication, Make your learners use language for saying something they want
to say-in classroom situations, real and imaginary situations, reading passages, and through

letters and other pieces of writing.

Learning through interaction

The essential feature of communicative teaching and learning is interaction and participa-
tion. Every effort should be made to enlist the learner’s active participation. Some ways in

which this could be done are:

"1 to make the study of the content of the lessons discussion- onenled rather than through

questions and answers;
2 to encourage learners to ask questions on the content of the lessons;
3 to promote group discussions and group writing;
4 to organize role-playing, play-acting, etc. and
5 to employ a variety of problem-solving strategies and techniques.

i
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The Units

The material in this book is divided into 9 prose lessons and 7 poems. Each prose lesson
contains 9 sections:

I Introduction

2 Reading passage (with footnote glossing)
3 Notes

4 Comprehension

5 Word study and exercises

6 Language study and exercises

- 7 Using language

8 Using the dictionary -
9 Writing

Introduction

Prepare the learners for reading the passage through a discussion of the main theme. Some
points for discussion are suggested in the Introduction.

It is useful to ask the learners to read the Introduction silently by themselves. In doing so, if
they find any difficult words, these could be explained briefly. It is not advisable, however,

to spend time teaching the Introduction in detail. It is also undesirable to ask guestions on
the content of the Introduction in any test/examination. z

The reading passage

The main purpose of the reading passage (and the questions following it) is the development
of reading skills. Your pupils will have been trained in the use of the various reading strate-
gies for different purposes (rapid reading for total meaning, reading slowly for understand-
ing details, etc.) through a variety of exercises in the earlier classes. In this, the final year of
school, pupils should be encouraged to employ profitably the training they have received in

the earlier years; the Reading Passages, with footnote glossing and explanatory Notes, have .
been designed with this end in view.

Ask pupils to read the whole passage once-silently and fast. Give them just enough time to
finish the reading. It is hoped that by this time your pupils have been trained to read

silently: no movement of the lips, no whispering, no going back and forth, and no running
of the pencil/finger along the line.

Let pupils glance down at the bottom of the page if there are words they do not understand
in the passage. But do tell them that at this stage they do not have to understand all the
words, this will be necessary later—at the time of detailed reading.

Glossary

The meanings of most of the words that are likely to be unfamiliar to pupils are given at
the foot of the page on which the words occur. This has been done to make sure that mean-
ings of words are available to the reader when they are needed — while reading, not before
or after, and to help you save time on teaching the meanings of words independent of the
reading passage. This is a first small step towards developing in your pupils self-sufficiency
in reading, an ability which will be in great demand once they leave school. It might be
harmful if you offer them further help by explaining more and more words, for you only be, .
depriving your pupils of a chance to become independent readers.

Notes

The third section labelled ‘Notes’ consists of explanatory notes on people, places and events
that can be helpful for a better understanding of the passage, a list of important words and
phrases with illustrative sentences and brief biographical information on the author. Pupils
are advised to read these notes before they attempt any close reading of the passage.

Comprehension

~ The different types of questions under Comprehension are dcsigned to develop the various

comprehension skills: understanding of facts, drawing inferences, predicting outcomes,

responding emotionally to what is read by agreeing/disgreeing with the author/characters,
critically evaluating what is read, etc. :

After the pupils have finished the initial reading of the whole passage, ask them a few ‘glo-
bal' comprehenison questions to make sure that they have got a general understanding of
the passage they have read. -

Some questions on detailed comprehension demand a second, slower and more careful read-
ing of a few paragraphs/sections of the passage at a time. Ask pupils to look at the ques-

tions, read the relevant sentences/paragraphs of the passage, and to scribble their answers in
their exercise books. Then discuss the answers in class.
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Some qucsti'ons may be difficult for the pupils; help them with brief explanations, just
encugh :n clear any miscomprehension. Too much explanation from you will only stop pup-
ils from making an effort at understanding the text by themselves, which is the real purpose

of the ‘vuole comprehension exercise.
Any writing suggested in this section is better done at home (mostly to save class-time) after
a brief discussion of the answers in class.

_ Word study and exercises

The vecabulary exercises in this book are designed to develop a variety of skills related to
the understanding and use of words. Some of them require the learner to go back to the
passage and understand the meanings of words in context, some attempt to extend the
learner’: mastery of words by grouping them in word-families, by bringing in contrasts, by
clarifying words that can cause confusion, etc. There are also exercises that invile. the learner

to use some of the words he has learnt in contexts. Some exercises in this section concen-
trate on a few selected areas of spelling. :

Most cf the explanation necessary for understanding an exercise is given at the beginning of
the exercige itself. Let pupils read it. If there are any additional remarks that, in your view

can be helpful, offer them. But do this as briefly as you can. Ask pupils to prepare the
answers on their own. Discuss the answers in class, and ask pupils to do the writing, if any,

.at home

Language study and exercises
The teaching items introduced in each lesson are practised through exercises in this section.
These zre not tests; so give your pupils all the help they need.

You may follow the same progedure as suggested in 10.2 above.

>

Using 'anguage
This scetion provides the pupils with an opfgor!Unity to use in realistic life-situations the
language they have so far learnt. For about five years of language learning (from Standard
1V*to ViII; for your pupils the emphasis has been on the mastery of usage/grammar mostly

in relation to the learning of structures and sentence patterns. The ultimate aim of learn-
ing a language, however, is the ability to communicate in real life samauqns This section
first introduced in Standard IX Reader further helps you in realizing this aim.

The exercises in this section deal with different ways of realizing a few selected communica-
tive funciions, like asking for information, making requests, apologizing, etc. 3 :
In maci..iag and learning usage, one main concern is grammatical accuracy (e.g., “Will you

be able ' return the book in a week?” and NOT: “Can you be able to ....7) But in teaching

communicative use, besides accuracy, the emphasis is on appropriacy (e g., “Hey, return my
money tomorrow.” and “Could you please return my money tomorrow?” are both grammati-
cally accarate, and often used, ways of asking others to do things; but whereas the former
may be used: whenone is speakmg to a close friend, the latter is certainly the more approp-
riate wzy when one is'speaking to a person who is a stranger or a superior).

Some of the factors that help us decide what isappropriate are:
| the speakér and the hearer (thclr relationship, degree of i mumacy. ete.)

2 the purpose (persuading, arguing, etc.) and
3 the mode (spoken or written)

Using the dictionary
The ability to make the' ful]est use of a dlctlonary is an important study skill that should be
developcd in your pupils. -

Itis hoped that at leasta  few of your pupils already possess copi’cs of an inexpensive but
standard dictionary. Encourage the others to buy copies of a good dictionary, A few useful

dictionaries are suggested at the end of this book.

The exercises are explained at the beginning; any additional explanations, if strictly neces-
sary, may be offered. But the exercises themselves are to be donc by the pupils using a dic-
tionary, preferably at home. The answers can be discussed in class.

Writing

The writing suggested in each unit is closely related to the reading passage. Pupils are
required to collect relevant material from the passage, ré-organize it, and present it ia the

form required (description, narration, etc.).
It 1s suggested that the topics for writing may be discussed in detail in class, but the actual

writing may, as far as possible, be done at home.
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periods. This 1s just a helpful indication, not to be followed rigidly!

In *correcting’ the pupils’ compositon, as well as in preparing for it, attention should be paid
to the following features: ' '

1 mechanics: handwriting, spelling, punctuation, etc.

% Ianguag.e: words, sentence structure, grammar, etc.
2 content: e ideas, facts, arguments, etc.
s :&3‘:3““ 200 sequencing, paragraphing, etc.
" choice of words, variety in sentence structure, etc.
Homework :

You are not likely to find enough class-time to finish all the activities suggested in the
book. You will have to ask your pupils to do much of the writing, some reading, etc. at
home. This is not only necessary to save class-time for discussion and interaction, but is also
desirable as a strategy for developing learner-initiative and self-study.

Make homework a daily feature. But,

1 do not give too much homework ! !

2 ensure adequate preparation in class before setting an exercise as homework

3 spend a few minutes in class every period asking for, discussing and correcting homework.
Handwriting

Always insist on good handwriting. Discourage hasty, sloppy, careless writing. Give frequent
exercises in transcription. Identify a few ‘bad writers’ and give them special attention.
Poems

Seven poems are included in this book. They are for reading, understanding, interpreting,
enjoyment recitation, etc. The Poems, ‘The Daffodils’, ‘The lone Dog" and ‘Stopping by

woods on a Snowy Evening’ are to be committed to memory so that pupils-will be able to
quote lines from these, if asked for.

The following procedure is suggested in teaching the poems. You may, of course, be able to

. think of better ways of presentation with reference to particular poems.

| Introduce the poem through a brief talk, discussion, or questions and answers. A few
suggestions are given in the book.

Read the poem aloud to the class. Let pupils listen with their books closed.
Ask a few general questions on the poem. :

Ask pupils to look at the Notes and.understand the meani
words in the poem. :

Let pupils read the poem silently.

Help pupils understand the poem through a discussion using the questions cuggested in
the book.

Motivate pupils to appreciate the poem with the help of the questions suggested in the
book. : i '

8 Encourage pupils to read aloud/recite the poem. _
Take the class back to earlier poems as often as possible.

ngs of most of the unfamiliar

i AW

7

Scheme of work

A rough scheme of work for the year is suggested below. It is based on the assur:ption that
you will- normally get about 200 periods in the academic year for teaching Englisi:. You will
certainly have to modify the scheme to suit your class and school.

1 Prose lessons (9x9) 81 Periods .
2 Poems (7x3) 21 Periods
3 Supplementary Reader 28 Periods
4 Language Practice Book 50 Periods
5 Other activities (tests, etc.) 20 Periods

Each prose lesson in the book can be taught in about 8 periods. Some lessons will need

more time, others less, Each section in the lesson may take roughly the followiny ssumber of

1 Introduction, reading and comprehension 4 Periods
2 Word study and exercises

I Period !
3 Language study and exercises 1 Period
4 Using language 1 Period
5 Using the dictionary 1 Period
6 Writing -1 Period

WISH YOU ALL THE BEST IN YOUR TEACHING. R Eni
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TO THE LEARNER.
You are starting the seventh year of English at school. During this year your teacher will
help you develop your ability; :
— to listen to spoken English and understand it; " )
— to speak English to your teacher and your classmates;
— to read stories, etc in English and understand them; *
— to write letters, simple stories, etc. in English; and
— to make effective use of the dictionary.

- As you know, your teacher will get only a few periods each week to help you learn Enghsh

in class. You have to do quite a few things on your own to became a good user of Engllsh
Here are some of the things you could do to help yourself:
1 Read as many books as you can in English. Borrow books from the class/school library.

You can exchange books with your friends. Ask your parents to buy a few books for
you. A list of books that you will enjoy reading is given at the end of this Reader.

2 Read newspapers and magazines in English regularly. You will find it a little difficult in :

the beginning. But if yvou take it as a challenge, you will soon. make it a daily practice.
And you will notice that your English bas improved remarkably already. :

3 Listen in to the news in English over the radio/TV, as well as commentaries on games
and sports. It may take you some time to understand spoken English; but don’t be

discouraged,

4 Take active part in classroom activities, like discussions on the lessons, play-reading, role

plaving, language games and plays in English. Try to use whatever English you have
learnt as often as you can. Practise your English with your friends and classmates.

<5 MOST IMPORTANTLY, use a 306d dictionary, for learning pronunciation, prt:cis.c

meanings of words and usages. Itis essential for you to own a copy of a good English-
English dictionary. At the end, of this book there is a list of dictionaries from which you

can make your choice.

Your teacher will give you some work to be done at home. Try to do it on your own. Ask
others for help if you need it, but only after you have made the effort yourseif. You should

-try to become an mdcpendent learner as early as you can. Later on, you will havc to

become your own teacher, if you wish to learn English well!
WE WISH YOU ALL THE BEST.

X



TO THE PARENTS

In the English class the teacher will try *o help your children do the following:
! to listen to some spoken English;

2 to take part in classroom conversation and discussions;

3 to read picces of prose and understand their meaning;

4 to do a variey of simple writing tasks, related to the prescribed lessons and others of a
general nature.

5 to read and enjoy a few poems in English, and most importarnitly;

6 to develop some study skills like using a dictionary, which will help children learn on
their own,

The teacher can auempt on!)' a few limited things in class, since English is taught only for
one period a day. The teacher usually has a big class to attend to, making it difficult for
him/ her to give enough individua! attention to your children. And” there isn't enough time in
class to complete all the writing and reading tasks.

It is very important that the work done in class is supported and complemented by home-
work. As enlightened parents, you would naturally want to know in what way you could
help your children learn English better.

Reading is the best way to develop language competence. The amount of reading done in
class using the prescribed books is very limited. Your children need to réad a lot more.
Encourage them to read newspapers, journals and as many interesting books as possible.

-~ You'll find a list of suitable books at the end of this reader. Most of them are low—
priced books. Your children will love to receive an occasional gift of one or two of.
them. Soon they would have built up a small home library of their own. It would also
be possible for thcm to exchange books with their classmates/neighbours.

— Your children wnll turn in to efficient learners if they make the best use of a suitable
dictionary. Some exercises in using the dictionary are given in this Reader. Your children
will need personal copies of a dictionary to do those exercises. Could you make sure that

they get one. A few dictionaries suitable for young learners are suggested at the end of
this Reader.

— You can encourage your children to listen into the rad:o/vxew television. Listening in to
the news, commentaries, etc. will expose them to Spoken English and help develop
their hstcmng comprehensnon They should listen in to radio programmes for children
Eroduoed by the Regional Institute of English, Bangalore and the Central Institute of

nglish and Foreign Languages, Hyderabad.

— Most of the reading your children should do at home is silent reading. Do not insist on .
their; reading everything aloud. Reading aloud is useful for speech practice and for
prg:unpaa:;m It is not the right kind of reading for understanding the meaning of what
is being re

— Besides, reading aloud is slow; it can only be as fast as speaking. As your children grow
into efficient réaders, they have to read silently at least twice as fast as they can read
aloud or speak. Start them on the habit of fast, silent reading as early as possible.

— The teacher willl give your children a few assignments to be done at home. It is natural

- that as parents you would want to help them. But you should remember that the final
aim of teaching is to make children independent learners. Let your children make the
effort of learning on their own; help them only when it is really necessary.

WISH YOU AND YOUR CHILDREN ALL THE BEST.
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C Key to phonetic symbols

VoWels and. diphtho.ngs

1 : asin ' see /sii/ -
%) I asin sit /sit/

S e asin ten/ten/
4 & asin hat/h=t/
5 a: asin arm/a:m/
6 b asin. got/gat/
7 2: asin  saw/s3/
8 u asin put/put/
9 - u asin too/tu/ °
10 A asin cup/kap/
Consonants

as in - pen/pen/
asin -bad/bzd/ -
asin tea(ti:/ .
asin did/did/
. asin cat/kat/
as in . got/yot/
.asin  chin/tfin/’
asin June /d3u:n/
as in  fall /fl/
-asin voice [vais/

WO NP W N -
SHoaer o~ oo

10 v
11 8 asin thin/0in/
212= =

‘as.in _ then/den/

S

11
12
13
14

15 -

16

17 -
18 -

19
20

13

15
16
<17
s

20-

21
22

23 .

/' represents primary stress as in. about /a'baut/
[\l represents secondary stress as in* academic /,zka'demik/
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st
al

av

1

€3

ua

as in
as in

as in

.asin .

asin

as in

as in

asin’

as in
as in

as in
as in
as in

as in

as in

asin

as in
asin
as in
as in
as in
as in

rur /f3:(r)/
-ago /2'gav/

" page /peids/

home /haum/
five ffaw/ =
now /nav/
join /d3yowm/
near /nia(r)/
hair /hea(r)/
pure /pjua(r)/

so /sau/

zoo /zu:/
she /[i:/
vision/ 'vi;n/
how /hau/
man /men/
no /nav/
sing /sip/
leg /leg/

red /red/

yes/jes/

waet/wet/
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1

'BOYHOOD DAYS

I INTRODUCTION

Nowadays we are lucky to have schools in every part of

our country near our homes. There are also other edu-
cational facilities such as libraries, newspapers and even
radio and television — except of course in some remote
villages. ]

In this lesson we shall read about a boy who did not
have any of these facilities.He was a poor boy born into a
slave family in Virginia in the United States. He had to
suffer long and hard before he could even learn to read.
He kept his vision undimmed and went right ahead to pro-
vide his community with what his generation lacked.

The will to learn and do well, the will to give back to
his community the fruits of his attainments and above all

the nobility of this young boy’s character present a sterling -

model for the young children of our country. Are we really
making the best use of the facilities that we enjoy? Or,
are we frittering them away without thinking.of our res-
ponsibilities to the society that has presented us with these
benefits?

IT 1 I recall that I had an intense longing’ to
learn to read. I determined, when quite a small
child, that, if I accomplished” nothing elsé in life,
I would in some way get enough education to
enable me to read common books and news-
papers. Soon after we got settled in some manner
in our new cabin in West Virginia, I induced?
my mother to get hold of a book for me. How or
where she got it I do not know, but in some way
she procured* an old copy of Webster’s “blue-
back” spelling-book, which contained the alpha-
bet, followed by such meaningless words as “ab”,
“ba”, “ca”, “da”. I began at once to devour this
book, and I think that it was the first one I ever
had in my hands. T had learned from somebody
that the way to begiw to read was to-learn the
alphabet, so I tried in all th2 ways I could think
of to learn it,—all, of course, without a teacher,
for I could find no one to teach me. At that time
there was not a single member of my race any-
where near us who could read, and 1 was too
timid® to approach.any of the white people. In
some way, within a few weeks, I mastered the
greater portion of the alphabet. In all my efforts
to learn to read my mother shared fully my ambit-

ion, and sympathised with me and aided me in
every way-that she could. Though she was totally
ignorant, so far as mere book-knowledge was
concerned, she had high ambitions for her child-
ren, and a large fund of good, hard, common
sense which seemed to enable her to meet and
master every situation. If I have done anything in
life worth attention, I feel surethat I .inherited
the disposition® from my mother.

2 In the midst of my struggles and longing for
an education, a young coloured boy who had lea-
rned to read in the state of Ohio, came to Malden.
As soon as the coloured people found out that
he could read, a newspaper was secured’, and at
the close of nearly every day’s work this young
man would be surrounded by a group of men and
woimen who were anxious to hear him read the
news contained in the papers. How I used to envy
this man’! He seemed to me to be the one young
man in all the world - who ought to be satisfied
with his attainments®.

3 About this time the question of having some
kind of a school opened for the coloured children
in the village began to be discussed by members
of the race. As it would be the firstschool for
Negro children that had ever been opened in that
part of Virginia it was, of course, to be a great
event, and the discussion excited the widest inter- -
est. The most perplexing® question was where to
find a teacher. The young man from Ohio who
had learned to read the papers was considered,
but hissage was against him. In the midst of the
discussion about a teacher, another young colo-
ured marrfromOhio, who had been a soldier, im
some way found his way into town. It was soon
learned that he possessed considerable educat-

—ion, and he was engaged by the coloured people

to teach their first school. As yet no free schools
had been started for coloured people in that sec-
tion, hence each family agreed to pay a certain
amount per month, with the understanding that
the teacher was to “board round”- that is, spend
a day with each family. This was not bad for the

: an earnest desire
: succeded in doing
: persuaded

: obtained

: shy, irightened

1 longing (n)

2 accomplished (v)
3 induced(v)

4 procured (v)

5 timid (adj)

: Quality (of mind and character)
: got (with difficulty)

: accomplishments

: confusing, complicating

6 disposition (n)
7 secured (v)

8 attainments (n)
9 perplexing (adj)



weacher, for each family tried to provide the very
best on the day the teacher was to be its guest. I

~ recall that I looked forward with an anxious appe-

tite to the “teacher’s day” at our little cabin.

4 This experience of a whole race beginning
to go to school for the first time presents one of
the most interesting studies that has ever occur-
red'? in connection with the development of any
race. Few people who were not right in the midst
of the scenes can form.any exact idea of the
intense desire which the people of my race
showed for an education. As I have stated, it was

‘a whole race trying to' go to school.-Few were

too young, and none too old, to make the attempt

' to learn. As fast as any kind of teachers could be

secured, not only were day-schools filled, but
night-schools as well. The great ambition of the

“older people was to try to learn to read the Bible

before they died. With this end in view, men and
women who were fifty or seventy-five years old
would often be found in the night-school. Day-
schools and night-schools were always crowded,

and often many had to be turned away for want
of room. :

5 The opening of the school in the Kanawha
Valley, however, brought to me one of the kee-
nest!' disappointments that I ever experienced.
I had been working in a sait-furnace for several

months, and my stepfather had discovered that I

' had a financial value, and so, when the school

opened, he decided that he could not spare'?
me from my work. This decision seemed to cloud
my every ambition. The disappointment was
made all the more severe by reason of the fact
that my place of work was where I could see the
happy children passing to and from school, morn-
ings and afternoons. Despite the disappointment,
however, I determined that 1 would learn some-

thing, anyway. I applied imyself with greater .

earnestness than ever to the mastering of what
was in the “blue-back™ speller.

6 My mother sympathized with me in my dis-

appointment, and sought'® to comfort me in all

~ the ways she could, and to help me find a way
. to learn. After a while I succeeded in making

arrangements with the teacher ¢o give me some
lessons at night, after the day’s work was done.
These night lessons were so welcome that I think
I learned more at night than the other children . |
did during the day. My own experiences in the
night-school gave me faith in the night-school
idea, with which in after years, I had to do both .

at Hampton and Tuskegee. But my boyish heart
was still set upon going to the day-school, and 1
{et no opportunity slip to push my case. Finally .

I won, and was permitted to go to the school in
the day for a few months, with the understanding
that I was to rise early in the morning and work

in the furnace ti!l nine o’ clock; and return imme-.

diately after school closed in the afternoon for at
least two more hours of work.

7 The schoolhouse was some distance from
the furnace, and as I had to work till nine o’ clock,

“and the school opened at nine, I found myself

in a difficulty. School would always begin before

- Ireachedit. To get around this difficulty I yielded
- to a temptation for which most people, I suppose,

will condemn me; but since it is a fact, I might
as well state it. I have great faith in the power
and influence of facts. It is seldom'* that anything |
is permanently gained by holding back a fact.
There was a large clock in a little office in the
furnace. This clock, of course, all the hundred or
nlore workmen depended upon to regulate their
hours of beginning and ending the day’s work.
I got the idea that the way for me to reach
school on time was to move the clock - hands
from half-past eight up to the nine o’ clock mark.
This I found myself doing morning after morning,
till the furnace “boss” discovered that something
was wrong, and locked the c;ock in a case, bl |
did not mean to inconvenience'® anybody. I
simply meant toreach that schoclhouse in time. -

8 My second difficulty was with regard to my
name, or rather a name. From the time when I
could remember anything, I had been called

- simply “Booker”. Before going to school it had

never occurred to me that it was needful or

appropriate!” to have an additicnal name. When
I heard the school-roll called, I noticed that all

of the children had at least two names, and some

lOoﬁcurred (v)

: took place
11keenest (adj) : sharpest
12spare(v) : excuse ; free
13sought (v) : tried

14seldom (adv)

. not often; rarely
15case (n) : container
16inconvenience (v)  : cause trouble
17appropriate (adj) : suitable



S 18extravagance (n)

of them indulged in what seemed to me the
extravagance'® of having three. I was in deep
perplexity, because I knew that the teacher
would demarid of me at least two names, and I
had only one. By the time the occasion came for
the enrolling of my name, an idea occurred to me
which I thought would make me equal to the
situation, and so, when the teacher asked me
what my full name was, I calmly told him “Booker
Washington,” as if I had been called by that name
all my life; and by that name 1 have since been
known. Later in life T found that my mother
had given me the name of “Booker Taliaferro”
soon after I was born, but in some way that part
of my name seemed to disappear, and for a long
while was forgotten, but as soon as I found out
about it I revived'? it, and made my full name
“Booker Taliaferro Washington *} I think there
are not many men in our country who had the
privilege®” of naming themselves.in the way that
I have. i ]

9 More than once I have tried to picture my-
self in the position of a boy or man with an
honoured and distinguished®' ancestry® which I

- could trace back through a period of hundreds of

years, and who had not only inherited a name,
but a fortune and a proud family homestead; and
yet I have sometimes had the feeling that if I had
inherited these, and had been a member of a

' more popular race, I should have been inclined

| to yield to the temptation of depending upon my

)

20privilege (n)

' ancestry and my colour to do that for me which

I would do for myself. Years ago I resolved™
that because I had no ancestry myself I would
- Jeave a record of which my children would be

- proud, and which might encourage them to still -

higher effort.

~ : lavishness

: brought back to use

: special right or advantage
21distinguished (adj) : famous; well-known
‘22ancestry (n) ; lineage; family history
23 resolved (v) : decided

19revived (v)

blue-back speller : spelling book

Il NOTES
A About the author

LN

Booker T. Washinglon {1850-

shorm in d.‘wéry
in Virginia. Acquiring an education in the face of great
difficulties, he worked his way (o collepe degree at Hamp-

ton Instituté. He later founded Tuskegee institute in
Alabama and'became recognice 1 »pnh 'sman
for his race in the trying period after the Civil War. The
present extract is from his autobiography Uip fmm Slavery
(1901). .

B References and explanations

as d leading

Virginia : aStateon the East U.S onthe Atlantic coast.
Ohio /av'hatav/ : a State in the North Fast Central-U S.
Malden : A city in East Massachusctts near Bosion
Hampton : A city in:Scuth East Virginia

Tuskegee : a city in East Alabama

published by Webster

It ‘played @ tundamental
tandar-

(1758-1848).

role in American education by s
dizing speiling.
C Words and phrases
1 get hold of : to find and maké use off =
I must get hold of some more writing paper.
2 for want of room  _: because of lack of space 7
More students could not be admitted to the class for
want of reom.

3 despite  : in spite of
He- went into business despite his parents’ objeciions.



4 set upon/on: bent upon ; determined
A talented cricketer, the boy set his heart upon taking
the game for a career.

5 let slip : waste ; fail to make use of
In this world of stiff competition youshould not let slip
the opportunities that come your way.

6 get around : overcome; get the better of

It was by virtue of his determination that Booker

T Washmgton got around the number of difficulties.
that he faced in his boyhood days.

7 indulge in : give oneself the freedom to do
(something which is not justifiable)
It is sad to see that the striking students or employees
often indulge in acts of violence and destruction.

8 equal to the situation : fit for an emergency; capable
enough to face the situation
The more protected you are in your childhood, the more
difficult you find to be equal to the situation.
(‘Be equal to the occasion’ and ‘rise to the occasion’ are
similar more common expressions. But,‘rise up to occa-
sion' is incorrect usage.)

IV COMPREHENSION
A Answer the following questions:

1 Who got Booker T. Washington his first book and
what was it?

2 What, according to Washington, helped his mother
master every (difficult) situation?

3 Who was the first person that aroused his envy?
What made him envious?

4 Where was Washington working and how many
people were working along with him?

S The author’s name is given as Booker T. Washington.
What does the “T” stand for, and who gave him
this name?

B Saywhether the following statements are true or false:

! The person who read the news to them was not
appointed teacher at their school in Virginia because
he was too young.

2 Washington’s boyhood was fairly easy and comfort-
able.

2 Telivedin West Virginia with his father and mother.

4 Tie man who was engaged to teach in their school
had been a soldier before.

5 He was more qualified than the other coloured boy
from Ohio. :

6 Most of the boys who came to school were very young.

C Read the paragraphé specified against each question
carefully before answering the following:

1 The word ‘coloured’ appears many times in paras 2

and 3. What does it mean? Can you find out the word
opposite in meaning from the first  para?

2 The discussion on starting the school excited widest
interest. (para 3) Why? Answer in 2/3 sentences.

3 When did he feel very disappointed and why? (para 5)

4 Pick out two sentences from para 5 which show some- |

thing of his character.

5 In para 5 we are told that he worked ‘with greater’
earnestness than ever’. Can you pick out any sent-
énce from the next para to prove this claim?

6 His failure to attend day-school proved a blessing in

disguise to his community at a later stage. Can you
say how? (para 6)

7 How many members of his family do you come

across in his account? Give a brief account of his |

relation with each of them in a paragraph of 3/4
sentences (para 1, 5, 6, 8).

8 ‘My second difficulty was with regard to my name,
rather a name.” What do you make out of the last
phrase? (para 8). Explain in 3/4 sentences.

9 What does he say of his family background and how
did it affect his life? Did he find it a help or a hind-
rance? (para 9). Answer in a short paragraph of

5/6 semtences.

V WORD STUDY AND EXERCISES :

A In Standard IX Reader you have been shown the
ways and means of improving your vocabulary. Let
us recall one of them: use of affixes. Affixes may
be prefixes or suffixes. When they are added to the
beginning of a word, ‘they’ are called prefixess, and
when they occur at the end of a word they are known
as suffixes. Here are to words from the lesson:

boyish (para 6) : enroll (para 8)

boyish (adj) [boy + -ish] : like a boy

enroll (v) [en- + roll] : to make (oneself or dnother
person) officially a member

of a group
Now with the help of your dictionary and your standard
X Reader, if necessary, make a list of six words having
prefixes and suffixes. You can find a few more of them in
this lesson itself. ‘Start with the title. The numbers in
brackets refer to the paragraphs. The word needful (8)

is rarely used, necessary or needed being preferred more
commonly.

B Look at the expression moming afier moming (7) :
It means regularly every moming. Day after day ,
chance after chance , shave after shave (you see it in
advertisements of razor blades) are similar expressions
used often literally. You see many such expressions
used idiomatically. Why not try to draw up a list of
them?

C See the words master and inconvenience (7). Each of
of them can as well be anounor a verb. With the help
of your dictionary find out the different uses of these
words and make sentences of your own using each of
them as both noun and verb.

F



In common speech a thrilling film or-game is often
called a ‘thriller’. A similar word is used in the lesson.
What is it and what does it refer to? Can you find out
another colloquial word from the lesson? It appears
in para 7. '

School/ schoolhouse (7)

How is a schoolhouse different from a school ? It means
a building used as. a school (especially an elementary
or primary school). You know what a school is, and
you know words like schoolboy, schoolgirl etc. See
how big a list you can make of similar words. One such
you can find in para 8.

Home/homestead (9)

Homestead means an ancestral home; the home and
adjoining land occupied by the family.

Home and homestead like bed and bedstead may be
used synonymously, but they have slightly different
meanings. And you know what makes a home diffe-

rent from a house!

VI LANGUAGE STUDY AND EXERCISES

A

I tried (in) all the ways I could think of to learn it,
(Para 1)
There was not a single member of my race who could

passing to and from school ... (para 5)

* May. might, can, could, shall, should, will, would,
must, need, dare and ought are called modal auxi-
liaries. We will learn the use of could brieflyin this
exercise.

Could. is used to express
(a) past ability
When I was young I could climb every tree in the
_compound .
: Or
When I was young | was able to climb every tree

in the compound.
However to express-achievement in a particular
action, was able to is preferred to could:

. Although the driver was badly hurt he was able to
explain what had happened (he could and d:d

explain). ~
This rule is, however, relaxed in the negative and

with verbs of the senses.
He read the message but he couldn’t understand it/

wasn’t able to understand it.
- leould/was able to see him through the window.
(b) possibility and permission:
He asked whether the news could be true (possibility)..
He wanted to know if he could attend the show
(permission).
(¢) Could can be used with a present meaning when
there is an idea of condition: _
Couldyou run the business by vourself (if this was
necessary)? ‘
I could get yvou a copy if you want one.

. (para 1). I could see the happy chlldren

(d)1 Could you?is a very good way of introducing a
request. It is an alternative to would youyand a
little more polite.

Could you show me the way to the railway station?
Could you please send me an application form?

2 Couldn’t you is also useful:
-Ram: Could you come round and mend a leak in my

water tank?"
Plumber: Would sometime next week suit you :

Ram: Couldn’t you come a little carl:er’

(e) Fill in the blanks in the following sentences with
could or was able to

1 He was very strong; he hunt all day and

dance all night.
see

21 wasa long way from the stage. |
all right but [ hear very well.
(2nd verb negative)

3The police were suspicious at first but |
convince them that we Were innocent.

advise him where to go.

4 I knew the town;so |
reach

5 The swimmer was very tired but he
the shore before he collapsed.

6 When I arrived,everyone was asleep. Fortunately
1 wake up my sister and she let me in.
7 At the age of five, he

81had no key; so I’ lock the door. (neg.)
(f) This selection includes examples of could used for
polite requests and as a conditional. Distinguish

between the two..
] I speak to Mr Shyam please?

read very well.

I'm afraid he is out at the moment. you
~ ring back later?

you accompany me on the guitar?

21fIsang;

3 If a letter comes for me,; you please forward

it to this address?

41If you had to,
a week?

you go without food for

51 suppose I if I had plenty of water.

6 If you stood on my shoulders.,
the top of the wall?

VII USING LANGUAGE

* Expressing Surprise
Look at this sentence from the lesson: “How [ used to
envy this man!"(para 2)

There are occasions when we are so happy or surprised
or shocked that we hardly can speak. We just utter (exclaim)
a word or two, but not always a complete sentence.

stunning !

you reach

smashing!
wonderful!
O boy!




My Goodness!

How wonderful! o
How sweet a voice!

What a terrible night!

How smart a boy!

What a smart girl!

What a lovely day!

In forgal writing, however, comp]etc sentences are
used. But the order of words in exclamatory sentences is
different from that of declarative sentences. The practice
is that you bring the element on which wonder and surprise
'~ is expressed to the initial position of the clause and put
before it What if the element is a noun or How in other
cases. The exclamation mark comes at the end.

Be on your ‘guard against these common errors:

What rude man!
It should be “What a rude man!”
But “What lovely flowers!” is perfectly nght
What is used in exclamations with nouns (or adjecti-
ves + nouns) With singular countable nouns the article
a or an is necessary. Similarly
“How you sing beautlfuliy'” is wrong.

It should be:

How beautifully you sing!
Note that an adjective or adverb comes immediately after
How

VIII USING THE DICTIONARY
A Let us see how well you have mastered the words

in this lesson. Some of them may be new to you. Now
close your Reader and write down the following
words. Your teacher will dictate them to you. Please
remember that some of these words are commonly
mispronounced. '

procured

occurred

inconvenience

furnace /'fams/”

appropriate /a'praopriat/
extravagance /ik'sireevagans/
ancestry
secured it
accomplish /a'kamph[/
privilege /'privalidy/
Arrange these words in alphabetical order.

B InV C yousaw afew words which could be used both
as a noun and as a verb. Find out with the help of your
dictionary as many meanings as possnble for the follow-
ing words:

engaged (3)

school (3)

case (7)

distinguished (8) _

fortune (8)

IX WRITING
-1 George Washington was famous for his unwilling-

ness to tell a lie, but his namesake Booker
T. Washington found it necessary on-one occasion
to tell a ‘white’ lie. Can you think of an instance
when you - or someone else you know - felt forced
by circumstances fo tell a ‘useful’ lie? Narrate the
events leading up to the lie and the outcome as you
remember them.

2 Washington gives much credit for help in learning to
read to the Webster “blue-back” speller. Can you
‘remember a particular book in your childhood which
gave an impetus to your education (or made you an
avid reader)? If so, make a narrative of your encoun-
ter with it.

3 Give an account of an early educational experience
in your life using mainly. short simple sentences.

4 Write a short paragraph on the character of Booker
T. Washington.

5 Write a short essay notexceeding 150 words describ-
ing the difficulties that Booker T. Washington had
to face in getting his early education.
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Up-Hill
Does the road wind up-hill all the way?

I INTRODUCING THE POEM _
Have you ever had to go up an unfamiliar mountain

_{

§

road? If you have had this experience, how did you feel Yes, to the very end. -

’ before you set out on the journey? How would any man Will the day’s journey take the whole long
feelif he were to travel alone. along this road for the whole ' : ' day?

w day, and that too, not being sure that he would reach his : . . ;

\ destination? Would he not like someone who knows the From morn to night, my‘ friend. :

road to assure him that everything would be all right in

- . - - i 9
e ool But is there for the night a resting-place?

: . _ A roof for when the slow, dark hours begin.
In ‘Up-Hill’ you read about one such journey. As you May not the darkness hide it from my face?

may have found out by this time, a poem may have a : :
hidden level of meaning apart from what it means on the You cannot miss that inn. 8

\
|
surface. The poet is here speaking about a journey. But : ' ;
( - it need not be an actual physical journey. It could be a %a" - n;leethother wayll;arers By Dighcs
_convenient metaphor by which the poet may effectively ose who have gone before. A
! express a hidden symbolic meaning. If the journey of the Then must I knock, or call when justin sight?
|l -~ poem does not mean an actual trip, then what does it stand They will not keep you standing at the door. |
| for? That is for you to find out.
‘ Shall I find comfort, travel-sore and weak ?
' Of labour you shall find the sum. :
G T T RN : : Will there be beds for me and all who'seek ?
Your teacher will read the poem two or three times. Voo bads foralllwha eome 1
Listen carefully. : X :

Christina G. Rossetti



How many persons are there in the poem? Who asks
the questions? What does he ask the questions for? For
information? For assurance? Does he look forward to the
journey? Or is he afraid to take the up-hill path? Are
all the answers encouraging?

III' READING THE POEM

Now read the poem to yourself two or three times.
The difficult words are explained below.

line 1wind (v)/waind/-

to move in a curving or. 'twisting
manner

ascendingly (The accent falls on
the second syllable)

line 1up-hill(adv) -

line 3morn (n) - morning (poetic)

line 8inn(n) - public house where lodging, and
i food may be had

line 9 waytarers - travellers

line 13 travel-sore - with the body aching because of

. travel

line ¥4 the sum - (here) the reward

line 16 yea - yes

IV UNDERSTANDING THE POEM

1 What does the traveller learn about the road in line 2?

2 How leng must he climb to reach the end of the
journey?

3 The whole of the second stanza deals with a single
subject. What is it?

‘4 What answer does he get about the resting - place?

5 What fear does he express.in line 77
6 Who can he meet at the inn?

7 Which line says that he will beé welcome u{.thc inn?
8 What comforts await him at the end of the journey?
9 Which line expresses the traveller's fear thdt the inn
might be crowded"
10 Would he have 10 go without a bed?

V  APPRECIATING THE POEM

1 You may have noticed that sometimes in poetry a
thing functions in two ways at the same time: as
itself and as a sign of something outside itself. We
may call it a symbol. A symbol points to a meaning
beyond itself, For example. the up-hill path in this
poem could stand for the journey of life which
every man should perform. What other symbols
do you find in the poem?

2 Which of the following best describes the theme
of the poem?. ;

a The poet is here speaking about the period of

education in a person’s life.

b The poet is here describing some arduous task,
which.if successfully completed,will bring a treat
reward.

¢ The up-hill path is life itself. The poet is speaking
here about such themes as life and life after death
in terms of a journey.

¥

31If the poem is about the journey of life, what do
‘morn’ and ‘night’.mean apart from their funda-
mental meanings?

4 What does the poet mean by ‘resting pldce ?Some
inn? The grave? Heaven?

5 In stanza 1 the poet refers to the end of the day
in three different ways. What are thesc expres-
sions?. .

6 In which line does the poet speak indirectly about
those who lived and died before the traveller?
Does he suggest the possibility of a reunion?

7'1n which line does the poet suggest that God loves
all and will not discard anyone?

8 Are the answers meant to encourage or to frighten
the traveller? What do they gain by being brief?

9 Are all the lines of the sanie length? What is the
rhyme scheme used in the poem?

.10 What is the tone of'the poem? Serious? Solemn?
Ironic? Mocking?

VI RECITING THE POEM

Up-Hillis a quletly moving poem. Read it blOle S0 a8
to bring out the serious tone of the poem. The questions
must clearly show the nervous, diffident attitude of the
traveller. ConVersely, the answers must indicate an
assured and confident tone. Since the poem is in the form
of a dialogue, it may be read aloud by two. one_giving
the questions and the other the answers.

* VII ABOUT THE AUTHOR

Christina Rossetti (1830 - 1894) was born in London,

- daughter of an Italian emigrant. She wrote most of her

early poems under the pen-name 'Ellen Alleyne © Her
important works include ‘Goblin Market and other
Poems' (1862), ‘The Prince’s Progress (1866), and ‘Sing -
Song’ (1872). Her works range from fantasy and verses
for children to religious poetry. Most of her poems are
pervaded by a spiritual and melancholy cast. She is the
sister of the famous poets D.G. Rossetti and W. W. Rossetti,




THE MISER

I INTRODUCTION

Money is a means to an’end. We earn it so that we can
buy the things we need. Money brings us food, clothes
and shelter. But there are some people who do not like to
spend any money*at all. Do you think such people are
normal? Are they happy? How would they react if some-
one promises to tell them a way of doubling their money?
Again, what will be their reaction if they lose the money
in the process? In this story you will read about a close-
fisted Roucolle. Perhaps you would have already met
people like him even in your town or village.

Il 1 It was on this day that Charlie told me
about the death of old Roucolle, the miser, who
had once lived in the quarter' . Very likely >
Charlie was lying as usual, but it was a good
story.

2 Roucolle died aged seventy-four, a year
or two before I went to Paris, but the people in
the quarter still talked of him while I was there.
He never equalled Daniel Dancer or anyone of
that kind, but he was an interesting character.
He went to Les Halles every morning to pick up
damaged vegetables, and ate cat’s meat, and
WOTe newspaper mstead of underclothes, and
‘used the wainscoting? of his.-room for firewood,

and made himself a pair of treusers out of a

sack—all this with half a miliion francs invested”.
I should like very much to have known him.:

3 Like many misers, Roucolle came to a
bad end through putting his money into a wild-
cat scheme. One day a Jew appeared in the

quarter, an alert® business-like young chap who

had a first-rate plan for smuggling cocaine into
England. It is easy enough, of course, to buy
cocaine in Paris, and the smuggling would be
quite sirriple in itself, only there is always some
spy who betrays’ the plan to the customs or the
police. It js said that this is often done by the

very people who sell the cocaine, because the
smuggling trade is in the hands of a large comb-
ine”, who do not want competition. The Jew.
however, swore that there was no danger. He
knew a way of getting cocaine direct from
Vienna, not through the usual channels, and
there would be no blackmail to pay. He had got
into touch with Roucolle through a young Pole®,
a student at the Sorbonne, who was going to
put four thousand francs into .the scheme if
Roucolle would put six thousand. For this they
could buy ten pounds of cocaine, which would
be worth a small fortune'” in England.

4 The Pole and the Jew had a tremendous"’
struggle to get the money from between old
Roucolle’s_claws. Six thousand francs was not
much-he had more than that sewn into the mait-
ress it his room-but it was agony for him to part
with a sou'?. The Pole and the Jew were at him
for weeks on end, explaining, bullying"®, coax-
ing'?, arguing, going down en their knees and
imploring'® him to produce the money. The old
man was half frantic'® between greed and fear.
His bowels'” yearned at the thought of getting,
perhaps, fifty thousand francs” profit, and yet he
could not bring himself to risk the money. He
used to sit in a corner with his head in his hands,
groaning and sometimes yelling out in agony,
and often he would kneel down (he was very
pious) and pray for strength, but still he couldn’t
do it. But at last, more from exhaustion'® than
anything else, he gave in quite suddenly; he slit
open the mattress where: his money was con-
cealed'” and handed over” six thousand francs
to the Jew.

5 The Jew delivered the cocaine the same

1 quarter  division of a town

2 likely. : probably i

3 wainscoting : weoden panelling

4 invested : putin business to make more money
5 wildcat scheme i reckless, impracticable plan

6 alert (adj) - lively ;

7 betray : turn over to the enemy

8 combine (n) : group of persons, trading com-
paniies ete.. formed for common
business interest

native of Poland

: greal wealth

9 Pole
10 fortune (n)

11tremendous
12sou/susi(n)
I3l)ullying Fboluny/
l4coaxing /kauksin/

: very big
: French coin of small value
: threatening

: gently persuading

15imploring : requesting earnestly
16frantic (adj) : wildly excited
17 bowls (n) : (here) innermost part

18exhaustion : tiredness
hgzastfans (n)
19concealed : hidden

20handed over : gave, transferred



ddy and p[(‘)[np(ly*' vanished. And meanwhile.
as was not :,urpr::,mg: after the fuss Roucolle hdd
made. the affair had been noised™ all over the
quarter. The very next morning the hotel was
raided and searched by the police.

6 Roucolle and the Pole were in agonies.
The Police were downstairs, working their way
up and searching every room in turn, and there
was the great packet of cocaine on. the table,
with no place to hide it and no chance of escap-
ing down the stairs. The Pole was for throwing

the stuff out of the window. but Roucolle would

not hear of it. Charlie told" me that he had
been present at the scene. He said that when
they tried to take the packet from Roucolle
he clasped it to his breast and struggled like
a mad-man, although he was seventy-four years
old. He was wild with fright. but he would go
to prison rather than throw his money away.

7 At last, when the police were searching
only one floor below, somebody had an idea.
A man on Roucolle’s floor had a dozen tins of

face-powder which he was selling on commis-

sion; it was suggested that the cocaine could be
put into the tins and passed off as face-powder.
The powder was hastily thrown out of the win-
dow and the cocaine substituted, and the tins
were’ put openly on Roucolle’s table, as though
there were nothing to conceal. A few minutes
later the police came to search Roucolle’s room.
They tapped the walls and looked up the chim-

ney and turned out the drawers and examined:

the floorboards, and then. just as they were
about to give it up, having found nothing. the
Inspecter noticed the tins on the table.

8 *Tiens,” he said, ‘have a look at those
tins. I hadn’t noticed them. What's in them, e_h I

9 ‘Face-powder,’ said the Pole as calmly
.as he could manage. But at the same instant
Roucolle let out a loud groaning noise, from
alarm, and the police became suspicious im-
rnedmte]y They opened one of the tins and tip-
ped out™ the contents, and after smelling it, the

inspector said that he believed it was cocaine.
Roucolle and the Pole began swearing on the
names of the saints that it was only face-powder;
but it was no use, the more they protested the
more suspicious the police became. The two
men were arrested and led off to the_police
station. followed by half the quarter®

10 At the station, Roucolle and the Pole
were 1nterrogated~ by the commissaire while a
tin of the cocaine was sent away to be analysed. '
Charlie said that the scene Roucolle made was
beyond description. He wept, prayed, made
contradictory statements and denounced”’ the
Pole all at-once, so loud that he could be heard
half a street away. The policemen almost burst
with laughirg at him. :

11'After an hour a policeman came back
with the tin of cocaine and a note from the
analyst. He was laughing.

2

12 "This is not cocaine, monsieur,” he.
said. - .

not cocaine?’ said the Com-
— what is it, then?’

13 *What,
missaire. ‘Mais, alors®®

14 *Tt is face-powder’.

15 Roucolle and the Pole were released
at once, entirely exonerated™ but very angry.
The Jew had double-crossed®’ them. After-
wards, when the excitement was over, it turned
out that he had played the same trick on two
other people in the quarter.

16 The Pole was glad enough to. escape,

- ¢ven though he had lost his four thousand

francs, but poor old Roucolle was utterly broken
down. He took teo his bed at once, and all that
day and half the night they could hear him

thrashing® about, mumbling™ and sometimes
yelling out at the top of his voice-

17 ‘Six thousand francs! Six thousand
francs!”

18 Three days later he had some kind of
stroke*, and 'infortnight he was dead-of a broken
heart, Charlie said. :

21 promptly : immediately

22 noised : made public

23tiens : (Fr.) Indeed!

24tipped out : poured out, emptied"

25half the quarter : half the people of the quarter
26interrogated : questioned

27denounced : spoke against

28 monsieur /ma'sja(r)/ : (Fr.) Sir

~ 32thrashing about

¢ (Fr.) Why then
: made free from the charge

29 Maise, alors
30exonerated
/ig'zonareitid/

31 double-cross ¢ cheat or betray (each of two .
parties)

: moving violently

: saying things unclearly

:sudden attack of illness in the brain

33mumbling
3dstroke (n)




III NOTES
A About the author

George Orwell (1903-1950), iwhose real name was
Eric Blair, was born in India. Educated at Eton, he ser-
ved in the Police Force of Burma (1922-1927), fought
on the Republican side and was wounded in the Spanish
Civil War. Later he worked as a schoolmaster, as a book-
shop assistant and ran a small grocery store. His import-
ant works include ‘Down and Out in Paris and London’,
‘The Road to Vigan Pier,” ‘Animal Farm' and ‘1984’

In ‘Down and OQut’,from which ‘The Miser’ is taken, he’

describes himself as starving and washing dishes in small
Paris restaurants..

B  References and explanations

Daniel Dancer : (1716 - 1794), A notoriour miser.
' His name has become a synonym
Oor & miser.

cocaine /kav'’kem/ : product from a shrub used
by doctors as a local anaes-

WT 2214

11

thetic, and also used as a stimulant
by drug addicts.

Sorbonne /sy'bon /: @ univsersity of Paris.

Commissaire : A Police Commissioner

Words and phrases

1 cometoabadend: come to ruin, disgrace, punish-
ment etc. through one’s own
actions '

He came to a bad end by ignoring his mother’s
advice to give up crime.

2 blackmail (v): demand nioney from a person
for not making known some-
thing disgraceful to him

A man used to blackmail my friend by threatening
to publish something; finally my friend said he
might publish it and the blackmailer came no more.

3 getintouch with: get in communication with,
contact. She said she could not give a decision
before she got in touch with her father.

4 agony: great pain or Worry
She watched in agony the sufferings of the child.
It was agonizing for her to watch the sufferings of

the child.

5 to beatsomething: to be working on something
What is he at now? He is at work building a dog-
house.

6onend: continuously
In June sometimes it rains for days on end.

7 bring oneselfto  persuade or lead oneself to do
do something something

Mary accompanied her daughter to school as she
could not bring herself to send her alone.

-

8 yearn (v): wish for something
She yearned for a sight of her old friends.

9 givein: yield, surrender
The rebels gave in finally after seven years of
resistance.
We argued for a whole day. Finally John gave in
to my views.

10 would not hear  refuse to allow or consider
of something
He would not have been punished if he had apolo-
gized to the Headmaster but he would not hear
of it. )

11 passsomething  represent falsely to be
off as
At the airport he tried to pass himself off as a
doctor, but was caught.

12 make a scene : make an exhibition of anger
behave indecorously
The ticketless traveller made quite a scene when
*he was asked to pay a fine.



13 turnout : prove to be in the end
The police had arrested him on suspicion, and it
turned out that he was a dreaded terrorist.

Idtaketoone'sbed: stay in bed because of illness
Overwork aggravated his illness compelling hm1
1o take to his bed for over a month.

IV. COMPREHENSION
A Answer the following questions:

I What kind of a man was Roucolle? Why does
Orwell call him anJdnteresting character?

2 What did he put his money into? Who persuaded
him to do so?

3 What was the Jew's scheme?
4 What was the one danger of buying cocaine in
Paris to smuggle it to England?

SWhy did the Jew assure the miser that there
wouldn't be any blackmail to pay?

6 What was the Pole’s condition for joining the
wildcat scheme?

7 What made the miser frantic? How did they get
the money finally from between his claws?

8 How could. the police have known about the
cocaine deal? What did they do?

9*Roucolle and the Pole were in agonies.” What
was their agony?

10 What was the Pole’s first suggestionv? How did the
Jew react to it?

I'1 At last somebbdy had an idea.” What was it?

12 What made the police suspicious about the con-
tents of the tins?

13 What was the analyst’s report?

14 Why werc¢ the miser and the Pole angry even
though they were exonerated?

15 How did this mcndem affect Rouco]le"
B Read the relevant parts again and éxplain each of the

following in three or four sentences. The paragraph

number is indicated against each question:

I'The people in the quarter where he had lived still
talked of him. Why couldn’t they forget him? (3)

2 The Pole and the Jew had a tremendous struggle
to get the money out of his hands. How was it a
tremendous struggle? (4)

3 *Roucolle would not hear of it.” What was the
proposal? (6) .

4 “Roucolle let out a loud groaning noise.” Why
did he groan? (9)

5 “The scene Roucolle made was beyond descript-
ion.” How did he behave at the police station ? (10)

€ Say whether the following statements are True or
* False?

[ 4

[

/

1 The author has no doubt that this is a true story.

¥

2 The miser had haif a'miltion francs invested.
" 3The Pole was going to put 6000 francs if the miser
invested 4000,
4 When he thought of tlie profit, the miser rcadil'_v-
parted with the money. :

.3 Having delivered the packet. the Jew hung around
for a few days. 2

6 Some spy alerted the police and they raided the
hotel.

7 The Pole wouldn’t agree 1o throw the cocaine out
of the window. -

8 At the station the Commissaire questioned .him.

9 The miser behaved in a dignified manner when
questioned.

10 Both the Pole and the miser were utterly
broken down by the incident,

V  WORD STUDY

A You have read that the miser was heard groaning
and mumbling and sometimes yelling out at the top
of his voice.

groan : utter a deep sound forced out by pain
yell  : utter a loud sharp cry as of pain or -

- excitement
mumble : say something indistinctly

Given below are a few more verbs of this kind. Match

the words in column A with the definitions given in column
B. Use a dictionary. ;

AR A B

1 mutter: a Make a low sound of pain or
regret or oné suggesting suffering
2 stammer b make a long drawn complaining
eIy S
3 murmur ¢ utter weak, frightened or cam-
plaining sounds (e.g. a baby
when ifl)
4 gibber d utter a short, sharp cry of pain,
anger ¢tc. '
5 sputter e shout or ery loudly
6 shout f speak or cry out in a loud voice
" 7 gabble g speak, Say things quickly and
S : iridistinct’iy '
8yelp h make a sevies of spmmg sounds
; (like a candie) :
9 bawl i speak in 2 low voice' indistinctly
- and for a .ong time
10 whine j talk fast or make meaningless

sounds (like an ape)



say something ha&ngly with a

11 whimper k
: tendency ‘to repeat rapldly the
same sound
12 moan 1 say something in a low voice _

not meant to be heard

m talk in a rapid and confused
manner.

Fill in the blanks choosing appropnate words or
express:ons from those give below:’

gave in; on end; passed off as; made a scene; was
at; bring himself to; combine; would not hear of;
. quarter;turned out

i

I He was a fool to think that liquor could be ———
medicine at the airport.

2 He was arrested and interrogated for hours

3 He wouldn’t sbeak at first but finally he

4 He said he was in the employ of a .of

smugglers.

5 He said he did not know the seripusness of what
he

6 He wanted to give up smuggling but he could
not to it.

7 He pleaded for mercy but
employers.

8 He
9'Herawokc the whole

10 It that he had powerful friends who got
him out on bail.

betraying his

when he was taken to the lock-up.

with his shouts.

- Phrasal Verbs

Read the following sentences:

1) But at last Roucolle gave in quite suddenly.

2) It was suggested that the cocaine could be passed
off as face-powder.

3) It turned out that he had played the same trick
on two others.

In each of the above sentences,the words in italics

form an idiomatic compound. Such a compound consists
of a verb and a preposition (which is really an adverb in
function). It has an idiomatic meaning: that is, the verb
does not keep its basic meaning. For example, the mean-
ing of ‘give’ cannot be guessed from ‘give in’ whith means

to yield or surrender! Further examples are given below:

He takes after his father. (resefnbles)
He always runs down his superiors. (criticizes)
The gun went off accidentally. (fired)

2 Given below are a few more compounds formed
with give, pass and turn. Use them in sentences

of your own. :
give out become exhausted
give up part with, resign
giveaway : fail to resist or hold up

VI

passaway : die :

pass for be accepted as

pass by pay no attention to
turndown: refuse to consider (an offer)
turnup : make one’s appearance, arrive
turnover : do business to the amount uf
turnto  : get busy with

LANGUAGE STUDY
‘the + comparative ——— the + cnmpurativc-—’
Look at the following sentence from the text:
The more they protested, the more suspicious the
police became.(Y)
In the sentence above "more” is used with “the’ in
a special way. You can use other comparatives oo in
this way to say that two changes happen together.
Mostly the second change, although it happens at the
same time. is related to the first. Carefully note the
use of the “the..... the.....” structure in the follow-
ing sentences: $
I The sooner it is done, the better.,
2 The older he got,the happier he, became,
3 The more you speak,the more vou confuse me.
4 The sooner you start, thc more quu,klv you will
finish.
5 The louder you 5p<.a|». the less you convince me’.
' 6 The more dangerous it is,the more | like it.
7 The harder he worked,the leaner he became.

In the above sentences ‘the’ comes always before

‘more’ -and the comparative is never separated. from

the adjective/adverb/noun.

We say ‘the more dan-

gerous it is’ and not “the more it is dangerous.”

Exercise 1:

Make meaningful sentences by matching
cach of the_clauses in A wuh a suitable
_clause from B.

A
The longerthey waited  a

the earlier we will finish:

2 The faster they walked “b the more impatient lhx.y
! became.
3 The sooner we begin ¢ thedenserthe loreat grew.
4 The more he drank d the louder the audience
- protested.
5 The louder he spoke e the harder he beat her.

6 The moredesperatehe f the more bitterly she
grew wept.

7 The more she cursed g the more interested she
: : grew in books.

8 The harderhebeather h the more - violent he

~ became.

9 The more she read i
10 The farther he stepped  j

Exercise 2:

the harder he drank.
the deeper his legs sank.

into the mud :

k the sooner they got tired.

Complete the following sentences using
tthe s the.-.... * construction. A clue to
the expected answer is given within brackets
against each sentence. The first one is done
for you.



1 The bigger the gun is (great recoil)
The bigger the gun is the greater the recoil will be
2 The longer you keep wine (taste increases)
3 The more he thought about the examination
(anxious)
4 The lighter the boat is
5 The higher you climb

(goes fast)

(air cool)

(became greedy)

7 The more they tried to comfort her ——— (bitterly
cried)

8 The farther he sailed

9 The more he explained

6 The richer he got

(sea became rough)
(confused me)
(youwill find it easy)

10 The more you practise it

B would/should like

I shall like very much to have known him.
“I should like” is a more polite form of ‘I want'. Either
would or should can be used for the first person.
Note carefully the following examples:

I should like to speak to the Headmaster.

I should like to use the telephone.
I would like some oranges.

The negative form of ‘I should like’ is ‘T don’t want’ as

‘I wouldn't like' means ‘I dislike’.

e.g.: The apples are expenswe Would you like to buy
some?

No. I don’t want to,now. Thank you.

Exercise3: Rewrite the following using ‘should/would

like™:
1 1 want to become a member of your club.
2 Geeta says she wants to see you.
* 3 I want some lemons.
4 1 want to-thank you for your help.
5 I want you to recommend me.

Exercised: Answer the following questions usmg the

negative form:

1 Would you like to have the report today?

2 Would you like to use my car?

3 Would you like to buy oranges? They are quite fresh.
4 Would you like to come with us?

5 These eggs are overcooked. Would you like to have :
them?

C Plural expressions with Singular Verbs:

1 You read in the text:

“Six thousand francs was not much for Roucolle.™
* Perhaps you will expect a plural verb after ‘six thousand
francs.” But the author here does not mean 6000 separate
francs but an amount, and so he uses the singular verb.
Expressions used to refer to quantities, amounts etc.
usually take singular verbs even if the noun is plural. The
pronouns and demonstrative adjectives (like this, that
etc.) for or with these nouns are also singular. Note the
foltowmg sentences:
14

S

Where is the ten thousand rupees yvou borrowed
from George?

Three litres is not enough to paint even half the
room.

He invested Rs.
lost it.

10,000 in a. wildcat scheme and

2 Similarly, when two words stand' together for “one |
thing® the singular noun is used.
e.g.: Slow and steady wins the race.
3 The expression ‘more ‘than one” is followed by
singular noun and verb.
e.g.: More than one student has compldmed to
the Headmaster. -

Exercise5: Fill in the blanks choosing the right word

from among those given in brackets.”

1 Bread and butter
(has been; were; are)

our only diet.

2 More than one
refused. (boy; boys)

3 More than 10,000 kilometers
Europe. (separate; separates )

asked for more. but was

India from

4 Twenty rupees

not much; but | don’t get even
that. (are; were; is) -

5 Ten litres of kerosence and five kilograms of rice
cost me fifty rupees. (has; have)

VII USING LANGUAGE

You read in the story that Roucolle went to market
not to buy anything but to pick up damaged vegetables.
But you go to market/the department store to buy things,
for which you require, money dpd!‘t the nght shopping
vocabulary.

Read the conversation given below:

George : (to a saleswoman): Where is the depart-
. ment for toilet articles, please?
Saleswoman : Go straight up to the middle and then to
the right. (George goes there)
-t (to the saleswoman): Are you serving
here?

Certainly, Sir. what can I do for you?

George

Saleswoman

George : 1 would like a cake of soap.

Saleswoman : Thanks, anything else?

George : No, thank you. Oh yes, a tube of tooth-
paste.

Saleswoman- : There. Eight rupees fifty palse

George ¢ Is it good?

Saleswoman : It is the best touthpaste A well known
brand.

George ¢ That is all for the day. How much is that
altogether?

Saleswoman : Eleven rupees, please.

George : Can you give me change for a hundred
rupee note?



. 5
Saleswoman : Why not?

Now read the following conversation and supply the
questions/responses that are left blank.

Shop Assistant

Geetha I should like some paper.

Assistant -

Geetha :  White. I want white notepaper.

Assistant

Geetha Yes, Envelopes also. and ink as well.

Assistant Ordinary ink or special ink? What
colour do you want?

Geetha 3

Assistant : Yes. we have green and red. Any-

. thing else?
Geetha : :No. ——mM8M —?
Assistant Nine rupees please.

vill USING THE DICTIONARY

The following is a list of words which suggest either

miserliness or its.opposite. Match the words in column A

with the definitions in column B. How many of them are

uscd in a bad sense? Use a dictionary
A B
1 miggardly a habit of wasting money etc.

2 parsimony b giving money unwillingly or in small
amounts

3 stingy ¢ squander money wastefully
4 thrift d keeping oneself on a small allowance
5 frugality e one who wastes money, time etc.
6 prodigality f miserliness
7 spendthrift g person who spends moeny extra-
vagantly
8 tightfisted- h wasteful spending
ness ‘
9 stinting i habit of being careful or economic
. esp. of food, expenditure etc.

10 squanderer j excessive carefulness in using money

11 play ducks
and drakes
with one’s
money

k spending, using or giving unwillingly

12 extravagance | care, economy in the use of goods.
IX WRITING '
1 ‘Write ashort paragraph about the role of the Jew.
2 Describe in a paragraph the police raid and its
consequences. :
3 Imagine that you arc the Pole. Describe in a
paragraph Roucolle’s behaviour at the police
“station.
4 Summarise in about a page the story of Roucolle.
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:l;HE DAFFODILS

I INTRODUCING THE POEM

Do you like 10 be alone or do you prefer to be in
company,
or your brothers or sisters? If you like to be alone, do
you find time to be so? And if you do find time. do you
ever turn to nature around you? Does any Sight or sound
or happening in nature offer you some thrill or joy? Does
it comfort you in any way?

Can you recall any such experience, even as young as
you are? Wordsworth was a gifted poet, He could relive
those moments much later in life (as you learned from
the last two lines of *The Solitary Reaper™ in your class
IX Reader).

II' LISTENING TO THE POEM

Listen carefully, with your book closed, to your

teacher reading the poem, aloud and clear, once or twice.

.

THE DAFFODILS
I wandered-lonely as a cloud,
That floats on high o’er vales and hills,
When all at once I saw a crowd,
A host, of golden daffodils: .
Beside the lake, beneath the trees,
Fluttering and dancing in the breeze. 6

Continuous as the stars that shine

And twinkle on the milky way..

They stretched in never-ending line
Along the margin of a bay:

Ten thousand saw I at a glance,
Tossing their heads in sprightly dance.

P

The waves beside them danced; but they
Out-did the sparkling waves in glee;

A poet could not but be gay,

In such a jocund company:

[ gazed--and gazed--but little thought
What wealth the show to me had brought: 18

For oft, when on my couch I lie

In vacant or in pensive-mood,

They flash upon that inward eye

Which is the bliss of solitude;

And then my heart with pleasure fills,
And dances with the daffodils. 24

William Wordsworth

in the company of your triends, for instance,.
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Who is the speaker in the poem? What did he see?
How did the sight affect him? Was it & momentary ex-
perience, or did it have a lasting influence on him?

HI' READING THE POEM
_Read the poem silently two or three times. '

line 2 vale - valley (poetic)
line 4 host - a great number (of)
line & milkyway the bright band ofsmra across the sky

line 10 margin - shore

bay - (here) 4n inlet of a lake -
line 12 sprightly (adj) - gay, lively ]
line 14 out-did - surpassed
line 14 glee a feeling of joyful satisfaction
line15 gay  “- happy;in present day colloquial English
it has a bad meaning!
merry

line 16 jocund - :
with nothing to occupy the mind

line 20 vacant (adj) -
ling20 pensive (adj)- sad and thoughtful
- imagination; the soul which reflects

upon and transforms temporary ex-
periences into permanant impressions

line 21 inward
eye

(see the expression “mind’s eye’ in The Solita':y
Reaper.) '
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IV UNDERSTANDING THE POEM T wan]dered lonelly asl% cloud

1 What does the speaker compare himself to? That floatsjon high|o'er vales|and hills.

eiWhereidpes he see the golden daffoiils}. You may note that each line has four feet. Each
3 What are they compared to? Why:? foot consists of two syllables.  The second

4 “What do the daffodils excel the waves in? syllable of each foot is stressed- This kind of foot

is known as an iamb So the poem has iambic

d ‘gay’? -
SR HECCRC POC R i) rhythm, i.e. ‘rising rhythm' The lines may be

6 ‘1 gazed -- and gazed! Why does the poet repeat described iambic four foot lines.?
the word?
7 What was the ‘wealth’ that the ‘show’ had brought 8 Pick out the words that rhyme at the end of the

lines. Which are the lines that rhyme? Do they
show any regular pattern? :

VI ABOUT THE AUTHOR .

to him?
V "APPRECIATING THE POEM

1 There is one word that repeats itself (in different
parts of speech) in all the four stanzas of the poem.
Repetition is often tiring. Does the word bore you
or interest you? Say why? ;

-2 Nofe the use of the word ‘crowd” (line 3). Do
you generally associate the word with the human
world or with things in nature? Can you say
why the poet has particularly used this word?

3 This word (erowd) along with the two verbs in
the sixth line (fluttering’ and ‘dancing’) may pre-

- sent to you a picture of happy children at play.
If it does, then, there is a figure of speech in that
passage. Can you say what?

4 ‘continuous’, ‘never-ending’, ‘ten-thousand’......
Do these words give you the impression that the
poet is exaggerating? If it does, do you think 1t
helps or spoils the effect of the poem? There is
a figure of speech used here. Can you name it?

5 Things in nature dance. Along with them the
poet’'s hearl too. What does it mean to you?

6 The last stanza may prohablv tell you of a rare
gift of the poet. What is it and how does it help

Wordsworth?

7 This poem is a lyric ~'a song meant to be sung William Wordsworth (1770-1850) was a major English
to the accompaniment of a lyre. Here the words Romantic poet and Poet Laureate of England (1843-30).
are generally simple; the stresses fall regularly; He ‘was a great innovator, and he permanently enlarged
the lines and stanzas are of regular length, The the range of English poetry, both in subject matter and
words are easy to say and pleasant to hear. They in treatment. He was a great lover of Nature. The poem
often have long open vowels or dipthongs (com- ‘Daffodils’. written in 1804 and published in 1807. is one

- bination of vowel sounds) and liquid consonants of his most popular poems. _His major works include
like /1 /and / r /. Repeat reading aloud the first ‘Lyrical Ballads’, "The Excursion’, ‘Poems, Two volumes
stanza till you have got those souds clearly. You (I815), a collection of Sonnets (1838) and “The Prelude. or
would find it interesting to try and locate some Growth of a Poet's Mind'( 18501,

of these sounds in everv stanza. You find them
in almost every line. Please note that the poem
consistsof four stanzas. Each stanza has six lines,
Each line has a recurring rhythm as illustiated
below:

;



5

THE PASSING OF BHISHMA

I INTRODUCTION

Would you prefer attachment to duty at a time of a
crisis? Would you not consider personal relationships
more pressing than the performance of some duty which
may be unpleasant, like harbouring a criminal at home
instead of reporting him to the police? What would the
. advice of parents or elders mean to you at such a situation?
Would you uphold virtue in the face of adversity?

These are questions of perennial validity. You may
find yourself tempted to take shortcuts. At least the practi-
cal man of the world does. If ‘Karma® (duty) lends your
character strength of purpose, ‘dharma’ (responsibility)
lends it nobility. And a hero has both. The following les-
son, taken from the celebrated epic The Mahabharata by
Vyasa, teaches you that. And that is one among the supreme
teachings which the epic presents to a careful reader.

The battle between the Pandavas and the Kauravas
has been going on for eight days. It has been thick with
fortunes fluctuating. At the moment the Pandavas seem
to hold the initiative. Now read on:

II 1 On the morning of the ninth day, before
the battle began, Puryodhana was closeted! with
the grandsire®. He gave vent to his bitter feelings
of disappointment over the way the battle was
going. He uttered words which 'were like sharp
spears and pained the grandsire greatly, but the
latter was patient, and said sadly:

2 “Like ghee on the sacrificial fire | am pour-
ing my life out for you. Why do you seek to mor-

me, who have been doing my very utmost
tor you? You speak like a man of no understand-
ing, not knowing what is right and what is wrong.
They say that, when a man is nearing his death,
' the tree appears to him to be made of gold. You
see things now, not as they are; your vision is
clouded. You are now reaping the harvest of
the hatred you deliberately sowed. The best
| course for you is to go on fighting, as well as you
can. This is also the plain path of duty. It is not
possible for me to fight Sikhandin, for I can never
raise my hand against a woman. Nor can 1 with
my hands kill the Pandavas, for my mind revolts

against it. I will do everything barring® these two
and fight all the warriors opposed to you. No-
thing is gained by losing heart. Fight as a Kshatriya
should and honour will be yours, whatever the
events.”

3 Saying thus to Duryodhana and cheering
him up with wise and affectionate words, Bhishma
proceeded to issue instructions for arraying® the
forces for the day’s battle.

4 The day saw a great battle with Abhimanyu
clashing against Alambasa and Satyaki against
Aswatthama. But when it came to fighting against
his teacher Drona and his grandsire Bhishma,
Arjuna’s heart sank. Krishna reminded him of
his duty and exhorted® him i fight at his best.
Finding that his words had no effect on Arjuna,
Krishna jumped out of the chariot and took up
arms to fight. This shocked Ariuna who ran after
him and managed to bring him back to the chariot.

“Do not break your pledge, this is my work; I

shall not fail,” Arjuna implored’. Krishna had
vowed earlier that he would never take up arms
in battle. When the fighting ended for the day
the Pandavas were fairly discomfited®.

5 On the tenth day of the battle Arjuna
started attacking Bhishma, keeping Sikhandin
in front of him for a shicld. When Sikhandin’s
darts pierced Bhishma’s breas:, sparks flew from
the grandsire’s eyes. For a moment, the old war-
rior's anger rose like flaming fire and his eyes
glared as if to consume”’ Sikhzndin. But, at once,
the grandsire restrained himself. He decided
not to be provoked' into fighting Sikhandin.
He knew, however, his end was near and calmed
himself. Sikhandin went on discharging his arrows,
not minding the battle of emctions in his oppo-
nent’s mind. Arjuna also stecied: his heart, and
from behind Sikhandin aimed zrrows at the weak
points in Bhishma’s armour, even while the grand-
sire stood still.

1 closeted : shut up in a private room (for con-
fidential discussion) :

2 grandsire : a male ancestor (here Bhishma)

3 mortify : to cause shame; to humiliate

4 barring : excepting

5 arraying : arranging (the troops in an orderly
way)

6 exhorted -: urged earneurly

7 implored : asked earnesiiv; beseeched

8 discomfited : made uneasy, annoyed with shame
9 consume : to destroy as by fire

10 provoked : excited to some feeling or action

,18,



6 Bhishma smiled as the arrows continued
to come down thick on him, and turning to
Duhsasana, said: “Ah, these are Arjuna’s arrows!
These cannot be Sikhandin’s, for they burn my
flesh, as the crab’s young ones tear their mother’s
body."” Thus did the grandsire look upon his dear
pupil’s arrows and, while saying this to Duhsa-
sana, he took up a javelin and hurled'! it at Arjuna.
Arjuna met it with three arrows which cut it to
pieces, even as it was speeding through the air.
Bhishma then decided to end the combat'? and
made, as if to dismount from his chariot, sword
‘and shield in hand, but before he could do so,
his shield was cut to pieces by Arjuna’s arrows.
With arrows sticking all over his body so thickly

that there was not even an mch of intervening’

space. Bhishma fell headlong'® to the ground
from his chariot. As he fell, the gods. who looked
on from above, folded their harfds in reverent
salutation'! and a gentle breeze, laden'® with
fragrance and cool raindrops, swept over the
battlefield.

7 Thus fell the great and good Bhishma,

the son of Ganga—Ganga, who came on earth -

tq hallow'® it and all it bears. The blameless hero
who, unasked, made the great renunciation to
give joy to his father, the undefeated bowman
* who had humbled the pride of Rama of the Axe,
the selfless worker for righteousness’ sake thus
repaid his debt to Duryodhana, and lay wounded
to death sanctifying'” the battlefield with his life-
blood. As the grandsire fell, the hearts of the
Kauravas also fell along with him.

8 Bhishma’s body did not touch the ground,
on account of the arrows._ sticking out all over

his body. His body shone more brightly than .

ever before, as it lay as on a bed of honour, sup-
ported by the shafts that had pierced his flesh.
‘Both armies ceased fighting and all the warriors
came running and crowded round the great hero,

who lay on his bed of arrows. The kings of the

earth stood with bowed heads around him, as
the gods round Brahma.

9 “My head hangs down unsupported,”

said the grandsire. The princes , who stood near,’
ran and brought cushions. The old warrior re-
jected them with a smile and, tuming towards
Arjuna said: “Dearson Partha, gwe me a cushion

‘befitting'® a warrior.”

10 When Arjuna whose arrows were ]IJSI
then burning the grandsire’s flesh, heard those
words addressed to him he took three arrows
from out of his quiver'” and so placed them that
the grandsire’s head found support on their points.

<11 “Princes,” said Bhishma addressing the
assembled chiefs, “Arjuna’s arrows were indeed
what my head required for support. This pillow
gives me satisfaction. Now I must lie thus until
the sun turns north. My soul will not depart till
then. When I pass away, those of you who may
be alive then, may come and see me.”

12 Then the Grandsire turned again to Arjuna
and said: “I am tormented® with thirst. Get me
some drinking water.” At once, Arjuna raised
his bow, and drawing it to the ear, shot a shaft
down into the earth near the grandsire on his
right side. Ug) the opening made by the arrow,
thére gushed®’' a stream of pure sweet water to
the very lips of the dying man. Ganga came up,
says the poet, to quench her dear son’s burning
thirst. Bhishma drank and was happy.

13 “Duryodhana, may you be wise!™ said
Bhishma, addressing the Kaurava prince. “Did |
you see how Arjuna brought me water to quench
my thirst? Who else in this world can do such
a deed? Make peace with him without further
delay. May the war cease with my exit . Listen
to me, son, make peace with the Pandavas.” The
grandsire’s words did not please Duryodhana.
Even when dying, the patient does not like medi-
cine. He objects to the bitter taste.

14 Deprived of Bhishma’'s leadership. the-

Kaurava forces felt like sheep without a shepherd.

Indeed, even as Bhishma fell wounded, the men

‘shouted: “O Karna, you are the one left to lead

and protect us.” The Kaurava warriors felt that.

_ if but Karna would agree to take up the command,

11 hurled
12 combat (n)
13 hcadin_ng

: threw violently

: battle

: head foremost in falling {with un-
controllable speed)

: act of paying respect

: loaded with

14 s; dutdnon
15 laden

WT 31-5
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: to make holv

: making sacred

s suited for

: case for holding arrows

: caused great physical anguish
:came out in a sudden plentiful flow

16 hallow (v)

17 sanctifying

18 befitting (adj)
19 quiver /kwiva /
20 tormented

21 gushed




victory was certain. During the first ten days

when Bhishma led the forces, the son of Surya

kept away from the battle. Now he went on foot
to Bhishma who lay on his bed of arrows waiting
for his end and saluting him, addressed him
thus:

15 *“Veteran?? grandsire,

vanquisher?? of Pa .

rasurama, you lie on the field of battle, struck
down by Sikhandin. If you, who had reached -

the summit of right livinig and were an embodi-
ment**

of purity itself, must lic wounded in this

manner, it is clear that no one can attain in this =
world what he deserves by his merit. You were -
the one boat on which the Kaurava princes de-.

pended for crossing the flood of their troubles.
Heavy indeed will be the blows which the Pan-
davas will now deal at the Kauravas and great

will be their consequent distress. Like fire and
wind burning down the forest, Arjuna and Krishna -
will destroy the army of the Kauravas. This is .

certain, Turn your gracious eyes on me and bless

me, who have accepted the command of the :

forces.”

16 Bhishma gave his blessings to _Karn‘a.f-_'. -

“You are like the good earth to the seeds, like "

rain clouds to living beings, ever dependable,

firm in your loyalty. Serve Duryodhana and save

him. You vanquished the Kambojas for him.
You put down the Kiratas for him. You fought'

the Girivrajas on his behalf and defeated them.

Many more things you have accomplished for

Il NOTES
A About the author

: {fyasa son of Parasara by Satyavati (Matsyagandhi)

; is believed to be the author of The Mahabharata, one of

. the twin epics of’ al‘lment ‘India. He has a divine lineage

him. Take charge of the Kaurava army now as -
your own rich possession and guard it well. May -

you lead Duryodhana’s forces to success! May . .-
'hqs lost none of the ‘merits of the original either in style

you have every good fortune! Fight your ene-

mies, go.”

17 Karna, having received the benediction?
of the grandsire, mounted his chariot and rode
to the battlefield. When the valorous Karna en-
tered the field on his war chariot, Duryodhana’s

joy knew no bounds. His sorrow, at having lost-

Bhishma, was in some degree alle\nawd26 :

22 veteran : a person of long experience
(usually a soldier)

23 vanquisher : one who has won over (the enemy
in battle)

24 embodiment : incarnation {of some idea or
quality)

25 benediction : blessing

26 alleviated : fightened or relieved; made less
hard to bear.

‘which' can be traced Back to Vishnu and be represented
Vishnu, Brahmma, Vasu, Vasishta, Sakthi, Parasara, Vyasa.
(67 Ra)agopalachans (1878-1972)translation of the epic

-of'in-content. Popular[y known as Rajaji or ‘C.R.’ he was

a great patriot, dri astute-politician and a well-known. writer.
He. made his mark on the history of India as a freedom
fighter, as the Chief Minister of Madras, 4s governor of
‘West Bengal, as the. Home Minister of India and as the

first Indian Governor General of India.

B Refemnces and explanations
: Blu.shm: :

2 Son of Santanu by Ganga. The Pandavas
and the Kauravas were the grand-children
of his step-brother Vyasa (son of Parasaru
by Satyavathi, the second wife of Santanu,

" before her marriage) and hence the refe-

AT " rence to the grandsire:

Para 1

Duryodhans : The eldest of the hundred sons of Dhru-
- tarashira and Gandhari. He had an only

+sister Dusshala. Grandson of Vyasa by '

‘Ambika, second of the three sisters pre-



sented in marriage to Vichitravirya by his
half brother Bhishma.
Para 2 ‘ ‘
like ghee... for you : I am offering my life as noble sacri-
fice for your sake. It is a simile. You will
_see that figurative language is used to a
great extent in this lesson.

You are now reaping ... sowed : You are paying the
* penalty for your hatred. (You may remem-
ber the proverb: “Sow the wind and reap

the whirlwind.”)

: Born as the daughter of King Drupada,
she was the re-incarnation of Amba who
had vowed to take revenge on Bhishma.
Though she was born a female child, she
was brought up by her parents as-a male
child. .
Bhishma fercibly took off Amba along with
her sisters Ambika and Ambalika from
their ‘Swayamvara Pandal’ to be given to
his half brother Vichitravirya in marriage.
But Vichitravirya, when told of her love
to Salva, sent her back to her.suitor who
would not accept her. In her miserable
plight she vowed to kill Bhishma even on
re-incarnation.

Sikhandin

...my mind revolts against it : I feel sick (miserable)
at the thought. X

: Second of the four social classes of the Vedic
times, - Brahamana, Kshatriya, Vaisya,
Sudra; the Kshatriya was the warrior class.

Kshatriya

Para 4

Ahhimaliyu : Arjuna’s son by Subhadra; one of the most

heroicof Pandava warriors, he was killed by

Duhsasana inside ‘Chakravyuha (a Iaby-
rinth). - :

: four people of -this name fought on the
“Kaurava side, while two of them-were killed
by Khadolkhaja (Bhima’s son), a third was
killed by Arjuna and the fourth by Satyaki.
Heis generally referred to asa demon king.

*Alambasa

: Born in the Vrishni clan of Yadava tribe,
this youth had made his mark on the Pan-

. dava side in battle; he was a close friend
of Krishna.

: Drona’s somhe neighed like a horse (aswa)
at his birth and hence the name. As he was
in possession of ‘brahmasirastra’ he was

Satyaki

Aswatthama

one of the most dreaded foes to'the Pan- -

davas

:son of the sage Bharadwaj. ‘He was the
royal master of archery for both the Pan-
davas and the Kauravas; became chief of
the Kaurava army after the fall of Bhishma;

Drona '

named Drona because he was born froma

~ + e3steia 5+ drona’(pot) Al s
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: third of the Pandava brothers and Kunti's
son by Indra; greatest archer among the
Pandavas and intimate companion and
brother-in-law of Krishna.

Arjuna

~ (Impressed by her noble hospitality
Durvasa gave five boons to Kunti saying
that she could have one of the gods to father
her children each time she wanted. Even _
before her marriage to Pandu-—who on
account of a disease could not have any
issue—she had Karna born to her by God
Surya. After bearing three more sons,
“Yudhishtira (by Yamadharma), Bhima (by
Vayu) and Arjuna (by Indra), she gave the
fifth boon to Madri, the childless second
wife of Pandu, who had Nakula and Saha-
deva the twm sons, born to her by Aswini).

Krishna : Son of Vasudeva and Devaki of the Yadava
-tribe and brought up by Nandagopa and
Yasodha at Ambady, Krishna was the ninth
incarnation of Vishnu. Approached by
Duryodhana and Arjuna for help in the war
he gave them the option to choose between
himself and his forces, promising that he
would not by himself take up arms. Dur=:
yodhana chose his forces while Arjuna
opted for him. Hence his appearance as
_charioteer to Arjuna in the battle.

Para 6

Duhsasana : Being younger to Duryodhana he was the

second of the Kaurava brothers.

#s the crab’s young ones tear lheir mother’s body : The
young crab, like the young ones of the
Scorpion and the Splder is said to feed
on its mother. The observation has scientific
vahdny in as.much as the young ones of
some of these species draw their sustenance
from the nutrients found in their mother’s
body. -

Para 7

the blameless hero who, unasked, made the great renun-
ciation... : Santhanu, his father, fell in
love w1th Satyavau and wanted to marry
her. In return she wanted his word that her
sons would inherit the kingdom. This was
not acceptable to Santhanu because Bhishma
his first-born had a greater ‘claim to his
crown. Gauging the depth of his father’s
unhappiness, Bhishma promised that he
would remain unmarried, thereby making
the way clear for Satyvati’s children to
inherit the kingdom. In his pride and thou-

- ghtlessness Parasurama promised that he
would make Bhishma accept.Amba when
Salva, her suitor refused to accept her. But
Bhishma would not marry her as he had
_already sworn to his father against marriage.
This ledstora fight between Bhishma and




Parasurama which was stopped at the in-
stance of the gods. Thus Parasurama was
humbled because he could not kecp his
promise to Amba.

Rama of the Axe, or Parasurama was born
as the son of Jamadagni and Renuka. But
he was the Sixth incarnation of Vishnu.
Karna learned the art of warfare from him.
Tradition has it that Parasurama, having
given away all his land to the Brahmins,
had the landmass of Kerala lifted from the
“lap of the seas by throwing hisaxe intoiit.

Repaid debt to Duryodhana : Though Bhishma was a grand-

sire to Duryodhana, he owed him the debt
of a subject to his king. (That is why it is
said that he repaid his'debt t6 Duryodhana
by fighting till his death, lhereby making
the battlefield sacred with his lifeblood. )

Para 8
Bhrahma : The supreme creator of the Universe; one
- of the trinity of godhead responsible for

creation. :

Para 9 .

Partha : Another name for Arjuna.

Para 13

Even when dying the patient ... another use of figurative
language. :

Para 14

Karna : Kunti’s son by Surya (see notes on Arjuna
and on Parasurama). He became a disciple
of Parasurama because Drona refused to
teach him as he was believed to belong to a
low caste - his foster parents Adhiratha and
Radha belonged to the Sootha community.
Though a brother to the Pandavas he joined
the Kaurava side in battle mainly because
of his great rivalry with Arjunain archery,

Para 16 _ | :

Kambojas ...Kirtas ... Girivrajas : Tribes of herioc war-

riors in the Himalayan ranges, who fought
on the Kaurava side in the Bharata war.

C “"Phrases aly;i idioms

1 give vent to (para 1) : express, allow freeplay
Weeping bitterly she gave vent to her feelings of loss.

2 tolose heart (para 2) :.be discouraged
His teacher advised him not to lose heart but to try hard

again till he succeeded.

4 5
Speantiank(pira L) felt dejected

‘heart fell (para7) :
When Pele left thefield injured, the hearts of the thousands
of Brazilian supporters sank/fell.

4 atone’s best (parad) : in one’s best mood
He is at his best when he finds his students eager to learn.

~

5 Onaccount of (para 8) + because of
The schools were closed for a week on account of the
floods.

6 passaway : die
The students were very sad to hear that their teacher

had passed away at a comparatively young age.

7 Deprived of (para 14) : bereft of; denied (of);
having lost
In South Africa the blacks are deprived of their funda-

‘mental rights.
Deprived of the leadership of Nelson Mandala the agi-
tating blacks were confused for a long time.

8 Knew no bounds (para17) : (went) beyond measure
When they were told that their school had the best result
in the State, their joy knew no bounds.

v

IV COMPREHENSION
A Answer the following questions:
. 1 With whom did Duryodhana hold a conversation
on the morning of the nifth day? (para 1)
2 Who appeared badly disappointed and who seemed
sad and panent" (para 1)
3 What accordmg to Bhishma, was the reason for
Duryodhana s problems? (para 2)
4 What was his advice to Duryodhana? (para 2)
5 Why didn’t Bhishma want to fight against Sik-
handin? (para 2)
‘6 Why can he not kill the Pandavas? (para 2)
7 How did the sight of Drona and Bhishma affect
Arjuna? (para 4)
8 What did Arjuna do when Krishna jumped off
the chariot and took up arms? (para 4)
9 Who were the more cheerful, the Pandavas or the

Kauravas, at the end of the ninth day’s battle?
(para 4)

10 How did Arjuna attack Bhlshma on the tenth day
of the battle? (para 5)

11 What did Bhishma say to Duhsasana regarding

the arrows which struck him? (para 6)

What is the significance of the simile used by

Bhishma? (para 6)

Why did the gods fold their hands as Bhishma fell?

(para 6) :

Which are the two gentle acts of Arjuna that show

his deep love for the grandsire? (para10and12) .

15 What effect did the words of Bhishma have on
Duryodhana?  (para 13) :

What do you learn from para 16 of Kama s feats
as a warrior?

17 How did his entry into the battlcfleld affect
- Duryodhana" (para 17)

12

13

(]



- B Choose the right answer from the options given
after each’ question:

1 The meeting of Duaryodhana with' Bhishma was

(para 3)
a. eucou'raging,
b. bitter {
c. discouraging
d.affectionate. . -

. 2 The ultimate effect of Sikhandin’s attack on
Bhishma was that it left him (para 5)
a:bad and gloomy. j

" b. too tired to fight.

c. too angry to fight.
d. determined not to fight.

3. Arjuna’s arrows burned Bhishma’s flesh as the
crab’s young ones tear their mother’s body. (para 6)

Why did he feel so? Because

a. Arjuna was an expert archer

.b. his arrows were aimed at the ‘weak points in
_ Bhishma's armour.

- c. Atjuna was his bitter enemy
d. Arjuna was his favourite pupil

4 What heppened to the javelin that Bhishma
hurled at- Arjuna? (para 6)

a. Arjuna destroyed it with hi;". arrows.. .

b. It broke in the air. :

c. Arjuna caught-it in its flight by his hand.

d. It w'ent'past Arjunaas he movedout 0f~its way.

5 What did both armies do when Bhishma fell? (para 8)
a. They continued to fight bitterly. :
b. The Kauravas fled the field.

c.. Both the armies stopped fighting.
d. The Pandavas attacked with greater vigour.

6 W]aat support for the head gave Bhishma satis-
faction? (para 11)

a. The cushion brought by the princes

b. The lap of Duryodhana

c. The blood-drenched battlefield

d. The three arrows provided by Arjuna

7 Whom did_ the Kauravas want to be their leader
in war after Bhishma had fallen? (para 14)

a. Drona
‘b Duhsasana

c. Karna
d. Aswatthame

8 What 'was Karns Joing during the first ten days
. ofbattle? (para !4): He was:

a; helping Bhishma

-~
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b. keeping away from the field
c. organising the Kauravas
d. advising the Pandavas in secret

1 Read agian para 6-8 and pick out two sentences
to show that Bhishma was loved by the gods and
respected by the kings of the earth.

2 Can you guess why the writer says that ‘Bhishma’s
body shone more brightly than ever before” when
he fell? (para 8) Explain in two or three sentences.

3 How did Bhishma want to be remembered at his
death? (para 9 will give you the clue to your
answer)

4 We read that Arjuna took out arrows from his
quiver twice after Bhishma fell from his chariot.
What were the two occasions and why did he take
them out? (para 9-12)

+ 5 Read again para 9-12 and give two instances to
show that Bhishma had great love towards Arjuna.

6 Why did Bhishma remind Duryodhana that it
was Arjuna who fetched him water? What mess-
age did he want to carry to him with that refer-
ence? (para 13)

2 7 What, according to Karna, was the Iesson that
he learned from Bhishma’s fall? (para 15)

8 You meet Dur;rodhana in para | and again in
para 17. Do you notice any change in him? If yes,
what accounts for the change? Give the back-
ground and explain briefly in-a paragraph of four
.or five sentences.

YV WORD STUDY AND EXERCISES
A Distinguish

In para 5 you see the word ‘glare’ used as a verb. It

» N :
between words of similar meanings.

means ‘to stare fiercely’; ‘to send out a hard, fierce, daz-

zling' light.” You may know some other words which are

commonly used to refer to varymg intensities (emis-
sion) of light. The word hurl in pard 6 deals with the

action of throwing and gush (para 12) to a strong flow
- of some liquid. Near synonyms of these words can also
be found.

‘ :

~ In each of the following lists of words there is one
word that does not quite fit in with the rest in meaning.
Locate it with the help of your dictionary and you will
find how or why it is different. All the words are used
as verbs: :

shine, shimmer; glow, glare, gape |
hurl, toss, throw. cross,

gush, seep, spring, flow

* attain, achieve, appropriate, dc,complnsh

B Format:on of nouns from verbs

The werd renunciation (para 7) is formed out of the
verb to reaounce. Sanctify (para 7) has sanctification for
a noun and consume (para 5) censumption. In each of
the following liss of words there is one word that takes
its noun form differently from the others. Locate them



with the help of your dictionary and try to use them in
sentences: :

TENOUNCe, pronounce, announce.
sanctify. verify, defy. mortify
consume, resume, exhume, assume .

'C Find out from the text words which have nearly the

same meanings as those given below. The paragraph
" numbers will help you:
give out (para 3)
send out (para 5)
get down; alight (para 6)
stopped; ended (para 8)
leave (at the end) (para 11)
respectful ‘(pzira 6)
faultless; flawless (para 7)
satisfy (thirst/desire) (para 12)
passing away; going out (para 13)
highest point (para 15)
D  Phrasal Verbs :
We have already seen the use of phrasal verbs. Pass
away (para 11), take up (15), keep away (-14) are
some of the phrasal verbs seen in the lesson. With the

help of your dictionary find out a few more with the verbs
‘pass’, ‘take’ and ‘keep’ and use them in sentences.

VI LANGUAGE STUDY AND EXERCISES

A The Auxiliary Verb ‘do*
Read the following sentefces:
1 Why do you seek to mortify me? (para 2)
2 Thus did the grandsire look upon his dear pupil’s
arrows. (para 6) ]
3 Bhishma's body did not touch the ground. (para 8)
In these sentences ‘do’ is used as an auxiliary verb.
In (1) ‘do’ is used to form a question. In (2) ‘do’ is used
to invert the word order. In (3) it is used to make a
negative statement. The auxiliary ‘do’ has two other
important uses:
a. It is used to avmd repetition of another verb.
e.2., She promised to help me and she did.
b. It is used intensively for emphasis. e.g.,
-1 do remember the whole incident. ;
~ Dossit down.
Please Note:
1 ‘Do’ is not used in questions which have ‘who’,
‘what’ or ‘which’ as their subject. e.g.,
Who came here jreewtday?
What happened?
Which of these pleases you?

But if these are the objects of the question, do is
used.

Whom do you want to see?
What did he want?

T, T T petemes, o
¥

2 ‘Do’ is used to make questions and negative forms

of ordinary verbs only, 1f there is not already another
auxiliary-verb.

He came here yesterday. ,
Did he come here yesterday?
He will come here tomorrow.
Will he come here tomorrow?
3° ‘Do’ is also a full verb like any other verb and it can
be used with the auxiliary ‘do’ in questions and nega-
tives and emphatic forms.
What did you do?
I did not do anythig.
Do do some work.
In these sentences the auxiliary ‘do’ comes first and
the second ‘do’ is the infinitive of the full verb ‘do’.
Exercise:

Rewrite each of the following sentences using the
auxiliary ‘do’ in five different ways as in the examples
given below. To form 'the inversion structures use such
an expression as only then, not till then, never, seldom,
rarely, etc. .

Example: - * '
He punished the boy
He did punish the boy.
Did he punish the boy?
He did not punish the boy.
Only then did he punish the boy.
I never punish the boy as he does.

1 He wrote poetry.
2 He travels a lot. -
3 He visits the zoo on Saturdays. -
4 He watches T V in the evenings.
5 He quarrelled with the neighbours.
6 He likes short stories
7 She sang a soné.
8 Mary dislikes apples.
9 I expect no rewards.
* 10 He speaks about his achievements.
B  Modal Auxiliaries (Revision)
Read the following sentepces

11 can never raise my hand-; against a woman.
(para 2)
2 If you must lie wounded in thls manner, it, is
+clear that no one can attain in this world what
he deserves. (para 15)
- 3 May you have every good fortune. (para 16)

4 Twill do e#erything barring these two.  (para 2)

The words in italics in the above sentences are auxiliary
verbs. There are two groups of auxiliaries. The auxiliary
verbs be, haveand do make up the first group, We use
these helping verbs to make questions, passives and -



tenses. The other group is called ‘modal auxiliaries’,
of which the words n itdlics 'in the above sentences are
examples. The modal auxiliaries are: can, could, may.

might. must. will, wonld, shall should. ought and need.

We use the modal auxiliaries to. express a variety of
meanings such as power. ability, permission, obligation
etc. L : :

Can _
Animponani use of can is to express ability or capacity.
‘He can drive.a car. :
I can.swim well.

Can is replaceable by !he phrase “be abie to When at.‘

shows ability. Example:
He iis able to drive a car.
I am able to swim well. -

“Please note thatcould,shaws mere ability. For example

“a car. If we want to say that he not only knew how to
do it, but {id it. we have to use was/ were able to (of
managed to) which shows abitity and achievement.

Can s also used to express p\.rm:mon or ;)osslhlhty

Can I have a drink?

You can make this request more polite by uslng could
or may in the place of can.

M:ghl

Like can,may also EXPTESSCS permission. €.g..

May,

You may go home after you have finished the work
May is also used to express p()ﬁ.\lblhlv e.g..

It may be true. T
Might shows more distant pus-.lhllny e. £

I do not know if he would come. but he might.
Must i

Must is very often used to express obhg.nmns except

in the past tense. When past time is referred to. had to
is used instead.

You must finish the work before you go.

I had to finish the work before i went.

Mustis also used to make a logical guess/inference.
He must be seventy by now.

Ought to

Ought to is used frequently to imply obligation or
duty or what is advisable. It is also used to refer to what
may be reasonably expected, Qught to and should are
almost synonymous butshouldis less strong than eught to,
I think you ought to aitend that meeting.

Your are ill; you ought to consult a doctor
He ought to be in Delhi by now.

Shall, Will
. Shall with the first person (I, wc) and will with the

~ second and third persons (you he, she i, they) are com-

“monly: used to form future tense:. .. . .

ko gave Tnvandrum tomorrow. ! bie sad PR
RavizeRl - adiev  gnigiad sesd

H Hc could drive” means only: that he knew how to drive -

Nevertheless. will is also found with the first person to
form future tense

If we use.shall with the second person and the third
person. the future time reference is mixed with other
‘meanings such as determination, promise, threats, rest-

rictions, suggestions etc.

She shall have her attendants with her wherever she
goes.

Don’t worry, vou shall get your money back.
If you misbehave, you shall have to pay for it.
- None of you shall have any contact with them.

W:U may show (with all persons) probability (The tele-
phone istinging, that will be the manager), a habit (Some-

“times he will go for a walk in the public park) possibility
" (It will rain today) or capacny (This lecture hall will seat

2L

200 people) .

~ Exercise

Rewrite the following as directed:
- 1 €an 1 have vour pen?
(Rewrite using ‘may’)
2 He can speak five languages.
(Rewrite with 15 able to)
3 I'could pass the examination after several attempts.
(Correct the sentence)
4 He must. pay a’fine for some traffic offence.
(Use the verb in the past tense)
S You ought to take care of vour health.
(Use should in the place of ought to)

6 Press reporters were at jast allowed to visit the
war-front.
(Rewrite with wereable o)

7 He must be sixty years old.
(Trun it into the negative form. Note that the
negative form of must when it is used to make
a guess is formed with “cannot”)

8 It may be false. :
. (Rewrite using the question form. It may be

noted that in questions can takes the place of
may when it denotes possibility.)

Exercise 11

Complete the following sentences with shall or wall
1
2 The doorbell is ringing. That

be Friday.

sit in his chair for hours staring

we go to the theatre?

be the postman.

3 Tommorow

4 Sometimes he
at the ceiling.

5 You pay dearly for this.

6 You ———— get it back tomorrow.

7 The crane lift a hundred tons

8 we go fora walk?

9 If you get the first rank you — have u reward.
10 Boys be boys: T e ibera Al



VIl USING LANGUAGE
(Chart 1)

Given alongside is the lineage of the Pandavas and
the Kauravas, the two sides engaged in the Bharata war.
You notice that it is not completely written out in words
and sentences. You see words only sparingly used to
supplement a graphical representation. But it may, all

GENEALOGY OF .

the same, be an effective way of presenting their family
history in brief. Don’t you think it would be an interesting
exercise to try to express it in words and present it in
the form of a narrative? Words and expressions like: fell

" in love, was given in marriage to, married, bore a child,

gave birth to, had no issue (children), had a child by,
was born the son/daughter of, etc. may help you.

THE PANDAVAS AND THE KAURAVAS

. |_Santhanu 'm. Married
[ = : =k i s. Son
1. Ganga : m. Satyavati d. Daughter
I !
_Bhishma' = S | s. Vyasa
:- Chlktirl?ngagia s. Vichitravirya (by Parasara :
was xilled by had noissue i
2 Gandharva) ( : ) | | before marriage)
Amba I m. Ambika I
(was sent back) : :
[s.Dnrutharashtra| [ s.Pandu(hadnoissue) |
: 1
m. Gandhari m. Kunti - “ 1 m.Madd
5 i
| TR | o |
l 5.100 Duryodhana Duhsasana .-. d. Dussalal s. Nakula [ 5 Sahadeva
{by Aswini)
5 i Ji=a o joot
5. Karna s. Yudhishtira s. Bhima ‘| 5. Arjuna
(by Surya (by Yama) (by Vayu) (by Indra)
before marriage) :
‘m. Hiddimbi | |m. Subhadra
—
s. Khadolkaja| |s. Abhimanyu

(Chart 2)

For instance, you may chart out sometfnhg like this before

This sort of representation may also help you in quickly
. prepating a draft for an essay you are asked to write.

-~

writing an essay: on, say, a picnic you have: gongonifrom
SChDOL WWER1S2E
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VIII USING THE DICTIONARY

A.  We have read in the text that Arjuna took three
arrows out of his guiver to make a pillow for the great
Bhishma. A quiver-is a case in which arrows are kept.
In the following pairs of words each word in list A is
related to its corresponding word in list B in roughly the
same way as arrow is related to quiver. The first few’
letters of each word in the second list are given. With the
help of your dictionary find out the words.:
o

A B

~ sword : scab— |

car gaz-—;

ae.rbp!an:: hang——

knife shea

clothes _wardro-

wing cell — :
. photographs _ alb

needles housewi ——— s

coirid gen magé

B

.M the words given below denote quarrel or conflict.
Match them with their exact definitions in column B.

A B ‘
i combat 2. bitter quarrel - bstween . the
' S persons from two famnhes
-2 duel b. fight, struggle
3 skirmish ¢. fight between two persons
4 battle d. a noisy or angry argument

Swrangling . e
- atiack

277

ARy 09 N

lie in wait ‘to make a suzpm.e

f. fight (esp. unpremeditated)

6 ambush

between small parties of so!dlers
7 fend g. fight between armies
IX WRITING

1  Give the significance of the fullowmg statements, '
eachin ashort paragraph (of four or five sentences):
i)“Atjuna steeled his heart, and from behind
Sikhandin, aimed arrows at the weak points in
Bhishma’s armour, even while the grandsire
stood still.” (para 5) - - _
ii) “Ganga came up, says the poet, to quencit her
dear son’s bummg thirst. Bhishma drank and
Wwas happy.”

iii) “Even when ¢ying, the patient does not like

medicine. He objects to the Gitter taste.” F

2 Read again Paragraphs 1 , 2, 6, 15 ana the first two

-~ sentences of ib You see that the langunage is highly
figorative. _

‘i) In para6youread: ©.. the arrows; continued

to come down thick on him... ” Now try to

reword the sentence in non-figurative language. ..

ii} Pick out apd comment on a few flgures of speech
uged in these passages.

Narrate in about a page the passing of Bhishma.
You may have,read about soms incident in real life

. Orin'stories,- where in trying to do one’s duty some
one had to forget about aitachment or personal
relationships. Give an account of it in two or three
short paragraphs running into a page.



'THE LONE DOG

I INTRODUCING THE POEM

Life is hard for the stray dog which has preferred the
freedom of the wild to the security of its masier’s home.
For-one thing, it is friendless; for another, it feels insecure
and often has to starve. But it is unlikely it would regret
that no master owns him. Or would 1t? How would such a
dog treat other dogs? Would it be friendly to the people?
How would the people in their turn treat the dog? What
would they have to say against it?

In this poem you listen to a dog making a statement
about itself. Is it not interesting to imagine ourselves, as the
*poet does here, in someone else’s position and try to see the
! world as he sees it?

LISTENING TO THE POEM

Your teacher will read the poem two or.three times.
| Listen carefully.

I'm a lean dog, a keen dog,
a wild dog and lone;

I'm a rough dog, a tough dog,
hunting on my own;

I'm a bad dog, a mad dog,
teasing silly sheep;

I love to sit and bay the moon
to keep fat souls from sleep.

I’ll never be a'lap dog, licking dirty feet,
A sleek dog, a meek dog,

Cringing for my meat,
Not for me the fireside, the well-filled plate,
‘But shut door, and sharp stone, '

" and cuff and kick and hate. - 8

Not for me the other dogs,
~running by my side,
Some have run a short while,
but none of them would bide.
Oh, mine is still the ione trail,
--the hard traii, the best,
Wide wind, and wild stars,
and hunger of the quest! 12

Irne Rutherford MclLeod

Who is the speaker in this poem?

IS he unliké most other members of his species? Does he
speak only about himself? What did you notice about the *
rhythm of the poem? 3

Il READING THE POEM

Read the poem silently two or three times.
meanings of unfamiliar words are given below:
1. 1lone(adj.)
1. 1 keen(adj.) -

The

- without company

- quick at understanding,
inteiligent

- not easily weakened; able to
suffer uncomfortable condi-
tions

1. 2 tough (adj.)

1: 2 onone’sown - alone, without help

1. 3tease(v.) - annoy orirritate persistently
1. 3silly(adj.) - foolish

1. 4bay(v.) - = - bark at
1. 6sleek (adj.) - healthy looking

1. 6 cringe (v.)/Knnd3/ - beg for

1. 8 cuff(m) ] - blow

1. 9 bide (v.) - wait; continue in a state or

i condition

1.10 trail (n.) - path

1.12 quest (n.) - search

1.12 wind - “wind” here may be pro-

aounced  ‘waind’

[V_ UNDERSTANDING THE POEM

28

1 What is the lone dog like?

2 The lone dog says it is unlike other dogs. What does
he think other dogs are like?

3 What does he do to the sheep?
4 How does he disturb people at mght"
5 Why wouldn’t he be a lap dog?

6 What does he say in line é, of tame, well-cared-
for dogs?

7 What does he get instead of ‘fire side’ and ‘well-
filled plate’?

8 Why wouldn't the other dogs stay with him for :ong
9 Does he think he is superior to the other dogs?



" 10 How does he describe his trail? What is his hunger
for?
¥V APPRECIATING THE POEM —

11s there any reason why the lone dog should dis-
like ‘fat souls’ and ‘silly sheep’ in a special way?

~ 2Howdoes the dog suggest that the dislike is mutual?

3 How does he say that he is his own master?

4 Why is that the well-filled plate is not for him?

5 The dog is lone. But does he dislike company?

6 Do you think that some people are like lone dogs? =

7 The poem makes use of both end-rhyme and inter-
nal rhyme. (Internal rhyme means the use of rhym-
ing words within the same line. e.g., lean and keen
in line 1)

Find out the various instances of both kinds of
rhyme in the poem.

8 Sometimes for various effects poets repeat the
vowels or consonants. The repetition of a vowel is

"V1I About the author

called ‘assonance’and the repetition of a consonant
*alliteration’ The phrase “wide wind and wild” in the
concluding line is"an example of both. Identify the
other instances of alliteration and assonance in the
poem.

9Does the poem suggest any philosophy of lifc?
_Can you describe it?

10 What is the tone of the poem?

VI The poem has a rhythmic and marching sound. i
may be read fairly quickly,slowing down only fo
the last line of each stanza. The adjectives tha
stand out such as ‘lean’, ‘*keen’, ‘wild’ etc. mu
be emphasized. .

Irene Rutherford Mcleod (b. 1891) is famous for he
lyrics which are simple and remarkably clear. Her bes
poems appear in Songs to Save a Soui and Before Dawn
She married the famous English critic A. de Selincourt and
together they have written many articies and books.,

'

;T



‘noney can’t buy that, no amount of it.

7

A CHRISTMAS MORNING

INTRODUCTION

Are we not all becoming more and more self-centred?
Do we think of our near and dear ones as often as we
hould?No, we don’t have time, even on special days like
Thiruvonam or Bakrid or Christmas, days of cheer,

varmth and love.

But what a world of difference a little act:of kindness
md of love could make in the lives of people! Ours is
ndeed a rich world, rich 'in the reservoir of love which
ve, curiously enough, keep in reserve, safely away. If only
ve could trade in it freely! We would all be richer, by far,
vith sweet wholesome memories of love given and acce-
ited, the warmth of which would last a lifetime. And

b

The warmth of a tiny gesture of thoughtfulness on the
art of a fifteen-year old boy lasts.a full fifty years. A double

"lessing for both the giver and the ‘recipient. Read this
‘leart-warming story in Pearl S.Buck’s own words:

I 1 He woke suddenly and completely. It was

‘our o'clock, the hour at which his father had
1lways called him to get up and help with the

nilking. Strange how the habits of his youth clung
o him still! Fifty years ago, and his father had

een-dead for thirty years, and yet he waked at

our 0’ clock in the morning. He had trained
iimself to turn over and go to ‘sleep, but this

6 He had agreed and the tree was still out

~in the back entry’.

norning, because it was Christmas, he did not

ry. to sleep.
2 Yet what was the magic of Chnstmas now?

1is childhood and youth were long past, and

1is own children had grown up and gone. Some

7 He lay in his‘big. bed in his room. The
door to her room was shut because she was a
light sleeper, and sometimes he had restless

. nights. Years ago they had decided to use separ-

ate rooms. Neither of them slept as well as they
once had. They had been married so long that
nothing could separate them, actually.

8 Why did he feel so awake tonight? For
it was still night, a clear and starry night. No
moon; of course, but the stars were extraordi-
nary. - Now- that he thought of it, the stars
seemed always large and clear before the dawn
of Christmas Day. There was one star now that -
was certainly larger and brighter than any of the
others. He could even imagine it moving, as it
had seemed to him to move one night long ago.

9 He slipped back in time, as he did so
easily nowadays. He was fifteen years old and
still on his father’s farm. He loved his father.
He had not known it until one day a few days
before Christmas, when he had overheard what
his father was saying to his mother.” *

10" “Mary, I hate to call Rob in the morn-

- ings. He’s growing so fast, and he needs his

f them lived only a few miles away, but they .

1ad their own families, and though they would
'ome in as usual towards the end of the day,

hey would explain with infinite' gentleness that

hey wanted their children to build Christmas
nemories about their houses, not' his. He was

 eft alone with his wife.

3 Yesterday she had sald ‘It isn’t worth
vhile, perhaps—"’

4 And hé had said, “Oh yes, Alice, even
f there are only the two of us, let’s have a Chri-

stmas of our own.”

sleep. If you see how he sleeps, when I go in
to wake him up! I wish I could manage alone.”

11 “Well you can’t, Adam.” His mother S
voice was brisk’. “Besides, he isn’t a child any

‘more. It’s time he took his turn.”

12 “Yes,” his father said slowly. “But I sure

_ do hate to wake him.”

5 Then she had said, “Let’s not trim* the

ree until tomorrow, Robert--just so it’s ready

iﬁ/hen the children come. I'm tired.”

13 When he heard these words somethmg
in him woke: his father loved him! He had never
thought of it before, taking for granted the tie
of their blood. Neither his father nor his mother
talked about loving their children; they had no
time for such things. There was always so much
to do on a farm.

14 Now that he knew hxs father loved him,

: without limit
: make neat

1 infinite (adj)
2 trim (v)

30

: door; gate
: sharp

3 cmry (n.)
4 brisk (adj)

LW



there would be no more loitering’ in the morn-
ings and having ¢ be called again. He got up
after that, stumbling blind with sleep, and pulled
on his clothes, his eyes tigi:t shut, but he got up.

15 And then on the night before Christmas,
that year when he was fifteen, he lay for a few
minutes thinking about the next day. ’I'hey were
poor, and most of the excitement was in the tur-
key they had raised themuelves and in the mince

pies his mother made. His sisters sewed®pre .

sents, and his mother and father always bought

something he needed, not only a warm jacket,

maybe, but something more, such as a book.

- And he saved and bought them cach something,
too. '

16 He wished, that Christmas he was fifteen,
he had a better present for his father. As usual
he had gone to the ten-cent store and bought a
tie. It has seemed nice enough until he lay
- thinking the night before Christmas, and then
he wished that he had heard his father and
mother talking, in time for hlm to save for
something better. -

17 He lay on his side, his head supported
by his elbow, and looked out of his attic window.

The stars were bright, much brighter than he

ever remembered seeing them, and one star in
particular was so bright that he wondered if it
were really the Star of Bethlehem.

18 “Dad,” he had once asked when he was
a little boy, “what is a stable?”

19 “It’s just a barn’,” his father had rephed
“like ours.”

. 20 Then Jesys had been born in a barn, and
to a barn the shepherds and the Wise Men had
come, bringing their Christmas gifts!

21 The thought struck him like a silver dag-
ger. Why should he not give his father a special
gift too, out there in the barn? He could get up
early, earlier than four o’ clock, and he could
creep into the barn and get all the milking done.
He’d do it alone, milk and clean up, and then
when his father went in to start the milking,
he’d see it all done. And he would know who
had done it.

- exclaiming.

22 He laughed to himself as he gazed at
the stars. It was what he would do, and he
mustn’t sleep too sound.

23 He must have waked twenty times,
scratching a match each time to look at his old
watch-—-mldmght and half past once, and then
two o’ clock.

24 At a quarter 0 three ‘he got up and
put on his clothes. He crept downstairs, careful
of the creaky boards®, and let himself out. The
big star hung lower over the barn roof, a reddish
gold. The cows looked at®him, sleepy and
surprised. It was early for them too.

25 “So, boss,” he whispered. They accepted
him placidly’ and he fetched some hay for each
cow and then got the milking pail and the b1g
milk cans.

26 He had never milked all alone before, |
but it seemed almost easy. He kept thinking
about his father’s surprise. His father would
come in and call him, saying that lie would get
things started while Rob was getting dressed.
He’d go to the barn, open the door, and then
he’d go to get the two big empty milk cans. But
they wouldn’t be waiting or empty; they'd be
standing in the milkhouse filled.

_ 27 “What the—> he could hear his father

28 He smiled and milked steadily, two
strong streams rushing into the pail, frothing'™
and fragrant. The cows were still surprised but
acquiescent''. For once they were behaving
well, as though they knew it was Chr-istmas

29 The task went more easily than he had

. ever known it to before. Milking for ance was

not a chore‘2 It was something else, a gift to
his father who loved him.' He finished, the two
milk cans were full, and he covered them and
closed the milkhouse door carefilly, making
sure of the latch. He put the stool in its place
by the door and hung up the clean milk pail.
Then he went out of the barn-and barred the
door behind him.

30 Back in his room he had only a minute

5 loiter (v} : waste time going to a place;
- stancd about
6 sew [sau/’ : faster. with stitches
7 barn (n) : covered building for storing hay

- grain etc, jdarid -4

8 board(n) ~ : flat piece of cut wood;

31

© 9 placidly (adv)

. 11 acquiescent

: quietly, calmly
10 frothing (adj) : foaming; covered with bubbles.

/akwiesnt/ (adj) : ready to agree or accept qmetly
12 chore (n) wHitf/ ‘amunpleasant task.




to pull off his clothes in the darkness and jump
into bed. for he heard his father up. He put the
covers over his head to silence his quick hreat-
hlng The door opened.
- 31 “Rob!" his father called. *We have to
iget up. son. even if it is Christmas.”
32 *“Aw-right,” he said sleepily.
“I'll go on out,”

thmgs started.’ :
r 33 The door closed and he Iay still, laughing
vto himself. In just a few minutes his father
"would know. His dancing heart was ready to
Jump from his body.

¥

T 34 The minutes were endless--ten, fifteen, -

' he did not know how many--and he heard his
» father’s footsteps again. The door opened and
7 he lay still.
35 "Rob!™
: “Yes Dad--"
| *You son of a--"' His father was laughing,
' a queer sobbing sort of a laugh. “Thought you'd
]fooi me, did- you?" His father was standing
bemde his bed. feeling for him, pulling away the
 cover.

ik “It's for Christmas, Dad!™ .

1 36 He found his father and clutched him

‘in a great hug. He felt his father’s arms go

- around him. It was dark, and they could not see
i « each other’s faces.

I 37 “Son. I thank you. Nobody ever did a °

Inicer thing--"

|-* 238 “Oh. Dad, 1 want you to know--I do
‘want to be good. The words broke from him of
their own will. He did not know what to-say.
' His heart was bursting with love.

39 “Well. I reckon'? I can go back to bed
and sleep * his father said after a moment. “No,
“hark'*--the little ones are waked up. Come to
'think of it. Son. I've never seen you children
when you first saw the Christmas tree. 1 was
always in the barn. Come on!”

! . 40 He got up and pulled on hns clothes

agam. and they went down to the Christmas
| tree, and soon the sun was creeping up to where
, the star had been. Oh, what a Christmas, and

his father said. “T’ll get

: think; supp;mc.
s(Titerary) listen.

13 reckon (v)
14 hark(v)

how his heart had nearly Lurst again with
shyness and pride as his father told his mother
and made the younger children listen about how
he, Rob, had got up all by himself. ;

41 “The best Christmas gift I ever had,
and I’ll remember it, son, every year on Christmas
morning, so long as I live.”

42 They had both remembered it, and now
that his father was dead he remembered it

~ alone: That blessed Christmas dawn when alone

with the cows in the barn, he had made his first

-gift of true love.

43 Qutside the window now the great star
slowly sank. He got up out of bed and put on
his slippers and bathrobe and went softly upsta-
irs to the attic and found the box of Christmas-
tree decorations. He took them downstairs into
the living room. Then he brought in the tree. It
was a little one--they had net had a big tree
since the children went away--but he set it in
the holder and put it in the middle of the long
table under the window. Then carefully he beg-

an to trim it.
Pearl S. Buck

IIl NOTES .

A About the Author




Pearl S. Buck (1892-1973): American author noted
for her novels on life in China and recipient of the Nobel
Prize for Literature in 1938. She spent her youth in China
where her parents were missionaries, receiving her early
education: in Shangha: After graduating from an Americ-
" an. University in 1924, she returned to China and later
became a University teacher in Nanking.

Her articles and stories about Chinese life first appea-
red in US magazines in 1923, but it was not until 1931
that she reached a wide audience with The Good Earth
which was awarded the Pulitzer Prize in 1932. Thereafter,
she published, several famous novels, collections of stories
and biographical writings.

B REFERENCES AND EXPLANATIONS

15 mince pie: a small, round covered piece of pastry
filled with mincemeat eaten especially at Christ-
mas. Mincemeat is a mixture of dried fruits, fat,
sugar, flour, etc.

15 warm jacket (n): a short, sleeved coat worn to
keep the body warm. Such items of dress are com-
monly referred to as warm clothing,

17 the Star of Bethlehem: the star that appeared above
Bethlehem when Jesus was born there.

20 the Wise Men: poi)ularly known also as the Magi,
these pilgrims from the East followed the star to
Bethlehem, where they paid homage to the Christ

child.
25 so boss:  a way of calling a cow or any bovine
animal.
C WORDS AND PHRASES
1 cling to . + :stick to; hold firmly

(para 1)
In the presence of strangers, children sometimes

cling to their mothers’ clothes,

2 slip back in time : think of the past (para 9)
Old people at times slip back in time and recall
their experiences of childhood and youth.

3 take one’s turn : do one’s part of the duty.

(para 11) .
Parents should let their young children take their
turns at duties at home.

4 of one’s own : not shared with anyone

: else (para 4)
Let’s have a house of our own, even if it is a small
one. :

5 take (sthg) for granted : accept without question-

ing (para 13)
We always tend to take natural resources for gran-

. ted.

6 now that : as a result of the fact that
Now that your lessons are over, you should start
your revision in earnest.

7 turn up : make one’s appearance
We missed the train because a few members of
our team failed to turn up in time.

wxuvrsl ‘Taw. P

33

10’

for once :for  this one occasion
only (para 28. 29)

“Won't you come in time: for once?” the teacher

asked John who was a regular late comer.

of one’s own will : without any compulsion
(para 38)

Jayant discontinued his studies of his own will.

even when his parents wanted him to continue;

in time - searly enough (to do
something)

Unless you start preparing for your examination

in time, you will have to regret about it later.

IV COMPREHENSION

Answer the following questions:

s

‘He woke sn'zddenly and completely.” (para 1) Who, |

is ‘he’ in the story? What is his name? The other
important character in the story is introduced in
the second sentence. Who is it? The main activity
around which the story is built is also introduced
in the second sentence. What is it? Do you think
this is a very interesting way to begin the story”

How old, do you think, he was at the time of the

story? What time did he wake up when he was-a
boy? Why? Did he get up so early at the time of
-the story? What did he do after four o’ clock? In
what way was the day in the story different?

Why was be left alone with his wife? (para 2)
Where were his children? Were they unkind to
‘him? Why weren't they with him on this Christ-
mas Day?

‘It isn't worthwhile, perhaps’ (para 3) What wasn’t
worthwhile? (para 4-6) Why did his wife think so?
Did he agree?

Why did they use separate rooms? (para 7) Did it
show consideration for each other, or lack of it?
*.....the stars were extraordinary.” (para 8) Do
you think the stars were really extraordinary? Or
did he only think so? What did he imagine one
star was doing?

How did he learn that his father loved him? (para
10-12) Why hadn’t he thought of it before? (para
13) What difference did the knowledge make?
(para 14)

‘They were poor, ..... ' (para 15) How did their
poverty limit their Christmas celebrations? What
did his parents do, in spite of their poverty?

What had he bought for his father that Christmas
he was fifteen? (para 16) When had he bought it?
Before he overheard his parents talking or after?
What difference would it have made to the Christ-
mas gift?

What did his father tell him abom where Jesus
was born? (para 19) What ideas did that infor-
mation give him? (para 2}) What was his gnft
going to be?
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11 *He laughed to himself....." (para 22) What made

him laugh? Why couldn’t he sleep well? Why were

the cows surprised? (para 24) Did they trouble
him though he was alone? (para 25)

12 ‘... But it seemed almost easy.” (para 26) Why
does he think it seemed easy? There are a few
words, in para 28 which tell us his mind was full
of cheer. Can you spot those words?

13 *Milking for once was not a'chore.’ (para 29)
What did it use to be? What was it now? What
made the difference?

14 ‘... to silence his quick breathing.” (para 30) Why

was he breathing quickly? (cold/strain/sleepiness/
excitement?) Why did he want to silence his brea-
thing? “Aw-right,” he said sleepily. (para 32) Was
he really sleepy? There are two expressions in
para 33 and 34 which tell us he was greatly excited.
What are they?

15 ‘His father was laughing.' (para 35) What kind
of laughter was it? Can you explain why? What
do you think his father felt when he knew what
had happened? How did he feel? (para 38).

16 What did his father want to do? (para 39) Why
did his father change his mind? What did they
do? What did his father tell the others? How did
he feel?

17 What did his father think was the best Christmas,

gift he ever had? (para 41) Suppose the boy had
saved more money and bought his father an ex-
_ pensive gift. Would his father have valued it
' more? Why? -
18 What did he start domg" (para 43) Who was he
- preparing it for? Do you think the memory of
that Christmas when he was fifteen made him
happyv? Or sad? :

WORD STUDY AND EXERCISES

A Read the followmg sentence and stud),r the verb
in itadios:-

He got . 2 after that .... (para’14)
The word vet forms a large number of idioms and
‘phrases :: English. In the following sentences,

replace the italicized parts using an idiom with -

get. Chuuvse from the list given at the end of the
exercise.

I She travels quite a bit. working for an inter
national firm.

Can vou continue without his help?

Put the food where the cat cannot reach it.

3he cannot continue her way of life  on such a
small income.

Several undertrials escaped from prison last
week.
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6 1tll be some time before she returns to her usual

state of health.

,7 1 wanted to talk to you: but I could not contact
vou on the phone.

8 We haven't met for a long time. When can we
have a meeting? .

9 Grandmother is almost reaching the age of 90.

10 It’s high time you began to give serious attention
to your business.

" (get bylget on for/get up to/get off/get up/get
through/get at/get about/get on/get out of/get
into/get ahead/get down to/get together/get over/
get down/get back)

B a) A few sentences from the story are given
below. Two noun forms are suggested for the
italicized word in each sentence. Use the appro-
priate noun form to fllI in the accompanymg
sentences.

-The. first is an example.

1 He did not try to sleep (para 1) (try/trial)
He succeeded in his fourth trial.
Let me give it a try.

»2 He had never thought of it before. (para 13)

(thought/thinking)

What is the Government’s®
matter?

She sat there, deep in

on the

3 The stags were much brighter than he ever remem-
bered seeing them. (para 17)
(remembrance/memory)

He gave me his photograph as a
There have been two world wars within my grand-
fathers

4 He laughed to himself (para 22) (Iaugh/laughter-)
The room was filled with the noise of ...
We had a. good .over his sﬂly mistakes.

5 He covered the mllk cans,(para 29) (cover/cover-
ing) :
There was the picture of a pzetty glrl on the
: of the book
The leather

of the couch gives it a rich
look. : :

6 It had seemed to him to move one night long ago-
(para 8) (movement/motion) °

He is getting older, and his are getting

slower and slower.

The train was already in when he
jumped in.
7 1 hate to call Rob in the mornings. (para 10) (hate/
- hatred)
She looked at me with in her eyes.
She is full of - for the driver who killed
her child. '

8 I'll remember it so long as Ilive. (living/life)
Manual labourers find it difficult to make a
these days. (

There is no on the moon.

(b) The story begins with the following sentence: ‘He
woke suddenly and ‘completely’. The adjective
‘complete’ can have two noun forms:



completeness aﬁd'completion. Compare the two
sets of sentences below:

(1) The picture does not look complete ( having
every thing necessary). It lacks completeness.

(2) The work on the bridge will be complete
( finished) in a month. We are eagerly waiting
for its completion

: VI LANGUAGE STUDY AND EXERCISES

(para 10) 1 wish I could manage alone. -
(para 16) He wished... he had a better pre:n:nt for his
Gfdther

~ I wish I could’ means ‘I'm sorry, I can't’.
‘Wish + Past subjunctive is really an expression of
regret. '
The following examples show how the different tenses
are used with “wish’:

1 Situation: simple present wish: simple past
I'm not handsome I wish 1 was/were hand-
some
I hardly ever get letters. . I'wish I got more letters.

2 Situation: present progressive.wish: past progressive.
It's raining. ; 1 wish it wasn’t raining.
3 Situation: simple past wish: past perfect.
" She quarrelled with her son  She wished she hadn’
quarrelled with him. .
She said something unpleasant. She wished she had not

said anything unpleasant.r_

(Wish can be put into the past tense wnhout changmg

the subjunctive).
4 Situation: present perfect:  wish: pzlst p‘erfcct.
I have lost my bicycle. I wish 1 hadn’t lost it.

I have thrown down the-offer. 1 wishl had not thrown
' down the offer.

5 Situation: am goingto, wish: was going to
I’'m going to make a speech [ wish I were not going to
this afternoon. make a speech this afternoon.

I'm going to do an-examina- I wish I were not going te do

tion tOmMorrow. an examination tomorrow.
6 Situation: will wish: would
You will sleep all day. " I wish you would wake
| : up (and start working).
" You will ta_lk all the time. I wish you would not talk
: : all the time.

Normally wish’is followed by an infinitive and has the
same meaning as want + infinitive or would like +
- infinitive. i
I wish to see the manager.

I want to see the manager.
I would like to see the manager. -

_Now compare the following sentences.

‘I wish to know’. (I want some one to tell me.)
‘1 wish 1 knew’ (F'm sorry 1 don’t know.)
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"~ VII Using language
Giving opinions :
1 (a) At the béginning of the story ‘A Christmas

Morning’, the old man and his wife were talking
about celebrating Christmas.

Yesterday she said, "It isn't worthwhile. per-
haps . And he said, “Oh, yes, Alice.
even if there are only the two of us, let’s have
a Christmas of our own.’

Then she said, ““Let’s not trim the trec until
tomorrow, Robert -- just so it’s ready when the

" children come. I'm tired.”

He agreed, and the tree was still outin the back
entry.

. The old couple were stating their opinions

about whether and how to celebrate Christmas.

They were agreeing with each other, they were
also disagreeing without hurting each other.

(b) Would you like to role-play the dialogue

abeve:One of .you could be Robert and the
other Alice, and say their parts. You could
leave out the narrative parts. .

2 (a) Let’s discuss briefly, the different ways used for

asking people’s opintons, stating their opinions,
agreeing and disagreeing.

Read the following dialogue:

A: What do you think about learning English?
B: Well, if you ask me, English is a ditficuli

language to learn.

A: I'm afraid I disagree with you. Some langu-
© age are even more difficult, 1 think.

(b) Asking for an opinion
 Some of the common ways of .;skm;_. people for

their opinions are:

- ( 1) What do you think of .............. %
( ii) What's your opinion of .......... i
(iit) What are your views about ..y....... 7
(iv) ' Do you agree with .......... ? ;
( v) Are you in favour of ......... ?

(é) Giving an opinion

People use the following ways to express their

views: _

(R EEsayY s

( ii) I think/lI believe/l feel/l suppose ........

(iii) It seems to me/ln my opinion.........

(iv) As far as I can see/As far as I'm con-
cerned ... /L am of the view '

( v) I'd just like to say that ...

{vi) I'm convinced/Fam strongly persuaded

_From (i) to (v) abave the expressions get
‘more and more formal; (vi) is an emphatic
way of stating one’s opinion.



(d) Agreeing with an opinion
Here are some useful ways of agreeing with
someone’s opinion’
( 1).Quite/Exactly./That's right./Of course.
(ii) I (quite) agree.
(iii) I couldn’t agree more./ I agree entlrely

| . (iv) Iam at one with you.
[ (e) Disagreeing with an opinion.
v When you disagree with what someone has .

said, the effect is often impolite. But the
disagreement can be made more polite by
qualifying it with an apology. Some common
ways of disagreeing are listed below: :

(ii) But don’t you think...../Well, I think..../
| But on the other hand...........
) ! (iii) I'm not so sure./I. wouldn’t say that./I
| ‘wonder./ Do you really think so?

1
[
]
v ( i) I don't agree./ I disagree.
v
)
I

(iv) Certainly it’ s true that ..
other hand/I'm in total agreement with
you, but we also have to consider ..........

Item one above is the least formal and -

perhaps the least tactful, while (iv) is the
most formal.

Let's go back to the brief dialogue in 2 (a)
above. Practise the dialogue with a friend in
class.

Change the fopic.

Example: teachers going on strike/paying huge
sums as dowry/smoking/learning three langu-
ages/boys growing long hair/violence in films.

Write down one of the dialogues.

. VII USING THE DICTIONARY

1 Should we not use the dictionary, once in a whlle to
y make sure that we pronounce the simple words correctly?
Sometimes simple words mispronounced can cause pro-

| blems. For instance a ‘non-Hindi region’ is not the same

' as a ‘known Hindi region’. While the first is a region
~ where Hindi is not spoken, the second is well-known to
ht. a Hindi-spezking area.

.. but on the*

got, not; gone door, four, bought ago, grown, woke
- The above are some of the common words you
have come across in the first few paragraphs of the lesson.
The letter ‘0’ in isolation or in combination with: ‘o’, ‘u’,
or 'w’ has slightly different sounds in each list of words.
Now look up the following words and practise their
difference in pronunciation:. )

A ' B C

: e facf Jau]
not : ' nought note
cot caught coat
stock stalk stoke
rod roared road/rode
rot wrought : rote
was wars Woes
god gored goad
tot .+ taught tote
con z corn cone
shone shorn shown

IX WRITING

- 1 Answer in a paragraph: _
(a) How did Robert realize that his father loved him?
(b) What was his Christmas present to his father?

2 Write a brief essay bringing out the message of the
story.

2 In modern Indian Society old people seem to get

* more and more neglected. Often the sons and
daughters leave them and go away to their places
of work. You can’t blame the younger people
because they hdve to earn their livelihood. Of
course they do.send some money to the old pa-
rents. But is money the only thing the old people
need?

What do you think the younger people can do to
care for their parents? Put down your ideas about
‘Caring for the old’.
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STOPPING BY WOODS ON A SNOWY EVENING

I INTRODUCING THE POEM

Imagine that you are returning home after a long
day’s journey. It is getting late .and home is a
long way off. On the way you see something - a lake, a
waterfall, a landscape or anything of that kind — that
thrills you with-its beauty of the scene; but would it make
you forget all thoughts of home? The fascination of the
scene could be powerful but so, too, will be your desire to
reach home. Which one of these conflicting pulls will win
in the end? Here is a poem on this situation. In a poem
like this, one should not be content with the surface
meamng, go deeper and you will ﬁnd other levels of
meaning.

II LISTENING TO THE POEM

Your teacher will now read the poem. Keep your
books closed and listen:

Whose woods these are I think I know.
His house is in the village though;
"He will not see me stopping here
To watch his woods fill up with snow. 4

My little horse must think it queer

To stop without a farmhouse near
Between the woods and frozen lake

The darkest evening of the year.
He gives his harness bells a shake

To ask if there is some mistake.
The only other sound’s the sweep

Of easy wind and downy flake
‘The woods are lovely, dark and deep.

But I have promises to keep.
And miles to go before I sleep,

And miles to go before I sleep.

2 abert Froct

12

16

line 12 downy flake :
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Who speaks in the poem? What is his problem? How
many characters are there in the poem? What do you
know about the time and place decribed in the poem?

III READING THE POEM

Now read the poem to yoursclf two or three times.
The difficult words are explained below:

line 5 queer (adj)  : (here) mildly insane
line 6 farmhouse (n) : a house on a farm
line 7 frozen lake : lake where the water has frozen

1.e., turned into ice

: all the leather work and metal
work by which a horse is control-
led or fastened to a cart

]ine 9 harness

flakes soft as down on the fluffy
feathers of a bird; a flake means a
thin flat piece of some thing.Here it
refers to snow-flakes
IV UNDERSTANDING THE POEM

1 Why does the poet stop on the way?

2 What does he know about the man who owns
the woods?

3 What lies opposite to the woods?

4 What does the little horse think about the poet
stopping by woods? Why does he think so? |

5 What question does the horse seem to ask? How
does it convey the question?

6 What are the two sounds the poet speaks about
in the third stanza?

7 How do the woods appear to the poet?

8 Having stopped by the woods, briefly, the poet
resumes his journey. Why doesnt the poet stop




longer? Which of the following is the correct answer?

a He realizes that it is dangerous to stop there in
the cold evening. :

b-He thinks he has no right to enter another
man’s property. |

¢ The beauty of nature does not fascinate him.

d The traveller thinks that he should not allow
the woods to distract him from his destination
where he has to continue his life’s work.

9 Which line tclls.you that the poet’s home is a
long way off from there? ;
10 In the poem there are two conﬁicting pulls
engaging the poet’s mind. What are these pulls?
Which one of them wins in the end?

Ll

V APPRECIATING THE POEM

1The poem contains a series of contrasts. Every
stanza contains one. In the first stanza for exam-
ple,the poet who stops by the woods is contrasted
with the owner of the woods who lives in the
village. What are the contrasts in stanzas two and
* three?

1 The poet speaks about a journey. In a poem a poet
may say one thing while meaning something else.
Is this true of this poem? Do you think that the

- journey described in the poem is-a symbol? If so
what does it stand for?

3 You have noted that the snow falls at the end.

of the day; it buries things under it; its coldness

" can kill. If it is a symbol what, possibly, can it

stand for?™
4 What makes him resume the journey?

5Given below are three different responses to the
poem. Which one of these explanations do you
favour? Can you suggest any other interpretation?

a The poet says in effect that he does not want to
escape from the problems of life; he would face
them and discharge his duties to the very end.

b The woods repreSent the region of death. In this

poem the poet overcomes his death- wnsh and
rededicatee himeéslf tm 17fa

-~

flavour. He wrote about simpl€"

¢ The woods represem tHé dark realities of social
life; the poem expresses in effect the poet’s
unwillingness to wme aBou( these social reali-
ties.

6 What have. you noticed about the use of.
rhyme in the poem?

7 The fourth line of the first three stanzas, instead of
joining ‘the third line in. rhyme, rhymes with the’
first two. Does this resemble "any action of the poet?

8 The concluding line repeats the previous line. Are
these two lines to be réad in the same way? How
will it enrich the meaning if we emphasise ‘miles’
in the first line and 'slé@:p‘,_)_in the second?

9A good proportion of English poetry -employs
rising thythm. The rhythm is called rising when
the syllables are arranged in the unstressed-stres-
sed manner. Look att the foilow:ng example:

And miles / to go L bf:fom i slecp

Examine the first stanzawfrmc poem to see if the
rhythm is rising or falljng. .

ks :
11 What s the poet’s: atmude tonature ; reverential?
admiring? aeslhetrc" ‘None of these?
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VI RECITING THEPOEM iie

Read the poem aloud. That- way you will dlSCO‘ er how
sound reinforces sense. Read a poem much more stowly
than you would read a prose passage. The best way to
read a poem is the one that will enable a person who is
not looking at a copy of the poemito understand it. Read
naturally. ons sdi
ViI ABOUT THE AUTH'ORAL")“‘-*

Robert Frost (1875 191’} j} is an American poet. He
loved the countrys:de— 4nd his'} goems have a pastoral
abjects and - interesting
people-stonewalls, cagednSAREY<E old wells, hylabrooks,
lonely houses; wqochﬁiméﬂ‘-n?cﬁﬁthmber]acks, travellers
and so on. His poemblivappearsmsbe simple, but most of
them have a hidden levebofinmeaming. He has said abowt
his poems that-then-hegininbelight and end in wisdom.
2alA ad)



MONTMORENCY AND THE TOMCAT

I INTRODUCTION

It is unlikely that a dog will ever miss any opportunity

of a fight with a cat. The two cannot get along peacefully
even when they live under the same roof. And the hatred
is deep-rooted. Have:you ever seen a cat-and-dog fight?
... How does the cat prepare for war when the dog approac-
hes? What are the wgapons it"banks on? How does the
fight usually end? _._,.* 5

In this lesson Jeromg “K Jerome gives a very amusing
account of Montmoreney’s fight with a cat. Montmorency
is the narrator’s dog. This is an extract from Three men
in a Boat which describes a campmg trip up. the Thames.
The incident descnbed here is supposed to have taken
place when the three men--George Harris and the narra-

tor--were camping at Marlow, a pleasant town on the -

“Thames.

II 1 We got up tolerably early on the Monday
morning at Marlow, and went for a bathe’
before breakfast;l"'alnd coming back, Montmo-
. rency made an awful’ass of himself. The only
subject on which Montmorency and I have any
serious difference of opinion is cats. I like cats;
Montmorency does not. ;

2 When I meet a cat, I say, “Poor Pussy!”
and stoop down’ and tickle* the side of its head;
and the cat sticks up its tail in a rigid®, cast-iron
manner®, arches’, its back, and wipes its nose
up against my trousers and all is gentleness and

peace. When Montmorency meets a cat, the
whole street knows about it, and there is enough
bad language wasted in ten ‘seconds to last® an
otdinary respectable man all his life, with care.

31 do not blame the dog because I take
it that it is his nature. Fox-terriers’ are born
with about four times as much original sin in
them as other dogs are, and it will take years
and years of patient effort to bring about -any
appreciable'’reformation in the rowdiness of
the fox-terrier nature.

41 remember being in the lobby'' of the
Haymarket Stores one day, and all round about
me were dogs, waiting for the return of their
owners, who were shopping inside. There were
a-mastiff'’?, and one or two_ collies’?, and a
St. Bernard” a few retrievers'”, and Newfound-
lands'®, a boar-hound, a French poodle with
plenty of hair round its head, but mangy' about
the mlddle 2 ‘bulldog®, and a couple of York-
shire tykes®. ;

5 There they sat, patient, good and
thoughtful. A solemn peacefulness seemed to
reign®' in that lobby. An air of calmness and
resignation”—of gentle sadness pc&:rvadec:l23 the
room.

1 bathe (n)/bei3 / :abath in the sea, riveretc.,a
2 awful (adj.) . :dreadful
3 stoop down : bend down

4 tickle (v.) : excite the; nerves of the skin
] by lightly touching it
5 rigid (adj.) SSff  re o '
6 cast-iron manner : (fig.) hard, unyielding manner
7 arch (v.) : form into an arch
8 last (v.) : be enough for
9 fox-terrier : @ kind of small but active dog esp.
~the-kind that burrows to D pursuie
the enemy ‘
10 appreciable (adj.) : enough to be seen or felt
11 lobby (n.) : entrance hall

:largc, strnng dog with drooping

S?PE"Q' ‘sheep. dogs with rough
and.goarseibair. -

: Jarge;dog withndense, short hair,
once, used>by sthe' monks of St.
'; Berwads: to géstise’ travellers on

the Alps.

12 mastiff
13 collies:

14 St. Bernard

39

:sort of dogs used for retrieving,
i.e. to find and bring in killed or
wounded animals etc.

15 retrievers

16 New Foundland _ 5 '
large powerful dog with

dog : thick,
' dense and cily coat
17 poodle : dog with curly coat, usually timmed
18 mangy (adj.) / : ’
/'memdg/ : infested with manges, a skin disease
19 bulldog : large, powerful breed of dog with
‘ short thick -neck noted for its,
courage
20 tykes : low-bred worthless dogs.
21 reign/ remn / T rule
22 resignation (n.) :uncomplaining acceptance of
something -
23 pervaded : got into every part




6 Then a sweet young lady entered, leading
a meek-looking little fox-terrier, and left him,
chained up there, between the bulldog and the
poodle. He sat and looked about him for a
minute. Then he cast up his eyes to the ceiling,
and seemed, judging from his expression, to be
thinking of his mother. Then he yawned. Then
he looked round at the other dogs, all silent,
grave’®, and dignified”.

7 He looked at the bulldog, sleeping dream-
lessly on his right. He looked at the poodle,
erect’® and haughty”; on his left. Then, without

-a word of warning, without the shadow. of a
. provocation, he bit that poodle’s near fore-leg”,

0

—

and a yelp of agony rang through the quiet shades
of that lobby.

8 The result of his first experiment seemed

highly satisfactory to him, and he determined to
go on and make things lively all round. He sprang
over the poodle and vigorously attacked a collie,
and the collie woke up, and immediately commen-
ced a fierce and noisy contest with the poodle.
Then Foxey came back to his own place, and
caught the bulldog by the ear, and tried to throw
him away; and the bulldog, a curiously impartial
animal, went for everything he could reach, inclu-
ding the hall-porter”, which gave that dear little
terrier the opportunity to enjoy an uninterrupted
fight of his own with an equally willing Yorkshire
tyke.

9 Anyone who knows canine nature need
hardly be told that, by this time, all the other
dogs in the place were fighting as if their
hearths® and homes depended on the fray’'.

The big dogs fought each other indiscriminately®2;

and the little dogs fought among themselves,
and filled up their spare time by biting the legs
of the big dogs.

~ from this disgraceful scene!

10 The whole lobby was a perfect pandemo-
nium, and the din was temfic A “crowd

- assembled outside in the haymarket and asked

if it was a vestry meeting; or, if not, who was
being murdered, and why? Men came with

- poles and ropes, and tried to separate the dogs,”

and the police were sent for. .

11 And in the midst of the riot that sweet
young lady returned, and snatched up that sweet
little dog of hers (he had laid the tyke up for a
month, and had on the expression, now, of a
new-born lamb) into her arms, and kissed him,

- and asked him if he was killed, and what those

great nasty brutes of dogs had been'doing to
him; and he nestled* up against her, and gazed®
up into her face with a look that seemed to say:

*“Oh, I'am so glad you’ve come to take me away

',9

12 She said that the people at the Stores had
no right toallow great savage things like those
other dogs to be put with respectable people’s
dogs, and that she had a great mind to summon
somebody.

13 Such is the nature of fox-terriers; and,
therefore, I do not blame Montmorency for his
tendency to row’’ with cats; but he wished he
had not given way to it that morning.

14 We were, as I have said, returning from
a dlp, and half-way up the ngh Street a cat

~. darted® out from one of the houses in front of

us, and began to trot* across the road. Montmo-
rency gave a cry of joy--the cryof a stern warrior
who sees his enemy given over to his hands--and
flew after his prey. :

15 His victim was a large black Tom®. I
never saw a larger cat, nor a more disreput-
able* looking cat. It had lost half its tail, one

24 grave (adj.) i serious
25 dignified (adj.) : honourable
26 erect(adj.) : upright
27 haughty (adj.)  : having a high opinion of oneself
28 fore-leg : front leg
- 29 hall-porter * hall-keeper
30 hearth (n.) : fireside
31 fray(n.) : fight

32 indiscriminately: : without caring whether an enemy

or not

33 terrific (adj.) : causing fear °

34 nestled (v) : pressed himself lovmgly to
35 gazedinto : looked into

36 savage (adj.) : uncivilized

37 row (v) /rav/ :.quarrel noisily

38 darted : moved forward suddenly and
: : quickly

39 trot(v) : run with short steps

40 Tomcat : male cat

41 disreputable -’ having a bad reputation.



of its ears, and a falrly apprecnable propomon
of its nose. It was a long, smewy Ylooking anim-
al. It had a calm, contented air about it.

16 Montmorency went for that poor cat at
* the rate of twenty miles an hour; but the cat
did not hurry up--did not seem to have grasped*

the idea that its life was in danger It trotted -

-quietly on until the would-be*® assassin® was
within a yard of it, and then it turned round and
sat down in the mlddle of the road, and looked
at Montmorency with a gentle inquiring exprcs-
sion, that said: .

" “¥es! You want me?”

17 Montmorency does not lack pluck”; but
there was something about the look of that cat
that might have chilled® the heart of the boldest

dog. He stopped abruptly; and looked back' at
Tom. ‘

18 Neither spoke; but the conversation that
one could imagine was clearly as follows:-

THE CAT

- e i for you?” ,
MOMNTMORENCY :“No--No, thanks.”
THE CAT :“Don’t  you mind

-

speaking, if you really
want anything, you

:“Can 1 do anything

~ know.”
42 proportion  part
43 sinewy :tough‘
44 grasped : understood -
45 would-be (adj.) :desiring to be
46 assassin = kifler
47 pluck (n.) : courage -
48 chilled :-made cold

.49 groove (n.) : long hollow cut in_the surface of
wood etc. or anything resembling

et that

S0 visibly :in a visible manner

51 shrink (v.)

3 to do something

:move back, ,show unwillingness °

MONTMORENCY :(backing down the

. High Street): “Oh,
no-not at ali--cer-
tainly.

--don’t you trouble.
I--I am afraid I have
made a mistake. I
thought I knew you.

Sorry I disturbed vou.

THE CAT :“Not at all--quite a
pleasure. Sure you
don’t want anything,
now?” /
(still backmg) “Not
at all, thanks--not at
~ all--very kind of you.
Good morning.”
: “Good morning.”

MONTMORENCY :

THE CAT

19 The cat rose, and continued his trot; and
Montmorency, fitting what he calls his tail
carefully into its groove®
took up an unimportant position in the rear.

20 To this day, if you say the word, “Cats!”

to Montmorency, he will ws:blyf’" shrmk"l and.

look up piteously at you, as if to say:

“Please don’t.”
Il NOTES
A About the author

f/@:

s
K
TR

Jerome K. jerome (1859-1927) was the son of an English
preacher. He worked in a succession of jobs.before he
took up full-time writing. His most famous work is Three
men in a Boal, published in 1889, It describes a camping
trip. up the. Thames. T hree nicn in e Boa'! bedame very
famous in a short time. The book is full of amusing

$
. .

, came back to.us, and-

H
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digressions which blend humour and sentiment. Another

of his books Idle Thoughts of an Idle fellow is equally

famous. He won fame as a playwright also with the
publication of his The Passing of the Third Floor Back in
1908.

E  References and explanations *

1 Montmorency is the narrator’s dog. He is a fox-
terrier. The narrator says elsewhere that although
he looks gentle and sweet outwardly, he is @ bit

too rowdy, with a hundred anc fourteen street

fights to his credit.

2 Pussy iz a child's word for a cat.

3 Original sin has a religious meaning, but here the
author uses the expression to mean the innate
rowdiness of fox-terriers.

4 Haymarket is a part'of London, so ca]led because
of a Hay Market established there in 1660.

§ Vestry meeting; A meeting of parish council. Such
meetings could become very noisy.

C  Words and phrases.

1 make things lively : make things exciting
and perhaps dangerous
Jim made things lively for us by bringing a monkey
into the class.
2 pandemonium ‘ : scene of noisy disorder.

Pandemonium prevailed at the meeting when
someone got up to question the speaker.

3to have a great mind to  : to be almost decided to
I had a great mind to throw him-out when he
refused10 go.

4 give over to : to hand over, deliver

The thief begged on his knees that we should not

give him over to the police.
5 make an ass of oneself : behave stupidly so that
one is ridiculed.
Rav: made an ass of himself by bettmg to fight a
boy twice his size.

6 bring about ~:cause to happen
Charges of corruption brought about his downfall.
7 back down : give up a claim
He has backed down from the position he took
last year.
8 would — be : desiring to become
"A workshop was held for would-be poets.
9 go for : attack
As soon as he opened the gate, the dog went for
~ the postman.
10 send for : request or order some-
body to come

You are seriously ilt; you must send for a doctor.

IV COMPREHENSION

Answe: the following questions each in a sentence
oy twao.

1 How many incidents are narrated in this lesson?
2 Which of them 4s a digression i.e. a ‘turning away
from the main subject?
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3 Is there any connection between the main story
~and the digression?

4 How do Montmorency and the author differ on
the subject of cats?

5 Why is it difficult, according t¢ the auther, to
reform the fox-terrier nature?

¢ What kinds of dogs did the author find in the Hay-
market Store lobby?

7 Where did the swaet, gentle lady leave her fox-
terrier? How did he start the fray? v :

¥ What'happened after the poodie was attacked'?

% How dic the little dogs conduct themselves durmg
the fray?

10 How did the people react to the fray?

11 Who did the young lady blame for the fight?

12 What happened as Montmorency and the author
returned from the bathe?

13 What was the Tomcat like? What did he do when
Montmorency came rushing at him?

14 Pid they fight? If not, why?

Read the paragraph indicated against each question

and then briefly explain each in a sentence or two:

1 “All is gentleness and peace.” What is the author
referring to? (2) ;

: 2 ““I take it that'it is in his nature.” What" Whose

nature? (3)

3 “A yelp of agony rang through the quiet shades of
that lobby.” Who yelped? Why? (7)

4 The bulldog is called a ““curiously impartial dog”
In what sense is he impartial? (8)

5 ““She kissed him and asked him if he was killed.”
Who kissed? Whom? (11)

6 Montmorency gave a cry of joy. What was the cry
for? (14)

7 “Fitting what it calls its tail into its groove, he
came: back.” What do you gather about Mont-
morency’s tail from this? (19)

8 “Please don’t.” Who makes this request? Why? (20)

Match the following:
S B

1 The Tomecat : (a) went for everything, in-

cluding the hall-porter.

~ 2The dogs in the lobby : (b) kissed him and asked if he -

. was Killed. |
3 The fox-terrier : (c) took up an unimportant
2 position in the rear.
4 The big dog : : (d) commenced a noisy con-
test with the poodle.
5The collie . : () fought each other indis-
B , criminately. ‘
6 The bulldog : (f) asked'who was being mur-

dered and why.

7Thecrowd . : (g) caught the bulldog by the

ear and tried to throw him

2By e o 2n



8 Montmorency . = (h) sat patient, good, and
thoughtful.
9 The sweet, young lady : (i) sticks up its'tail in a rigid
‘ cast-iron manner.
10 The cat -2 (j) had calm contented look
. about it.

V  WORD STUDY AND EXERCISES
A Word-building: Noun-suffixes
Consader the following nouns which occur in the les-
son. reformation, rowdiness, experiment, owner,
expression, opportunity
_These words have been formed by adding suffixes
to -the root-words. For example, we form the word
‘expression’ by adding the suffix ‘“—ion’ to the root word
‘express’. The following is a list of important noun sufﬁxes
in English. :

1%er “ar “or e.g. owner, beggar, advisor:

Exercise

~ Prepare with the help of the dictionary a list of twenty

Nouns of this kind denote persons that do some-

thing.-
2°ant’ “—ent’ e.g. dependant student

3°—ee’ e.g. employee. Nouns of this kind ha.vc a

passive sense. An employee, for LdePIL is one
- who 1s employed
4*ance’ e.g. endurance

5*-dom’ e.g. kingdom

6 ‘~hood” likelihood,, priesthood
'7°4W e.g. growth, length

8°ist” e.g. chemist

9 ice” e.g. justice

10 —jan’ €.g. politician

Other noun suffixes include ‘-age’,
‘—art’, and “—ency’ !

‘~ism’,

Exercise: -

Make noun-forms by adding appropnate noun suffixes
to thc following words: :

aware, avoid, averse, bake, bare, better, cancel,
celebrate, dedicate, define, deny, enforce, fair,

falnibar grave, marry, mother, polite, qulck

rare, sure Ilnn.
"B ' The prefix “fore-’
You have studied in this lesson the word ‘foreleg’

which means ‘front leg’. In this word ‘fore-’ is a prefix

i.e. a syllable or a consonant added at the beginning of

* a root-word to modify its meaning. ‘Fore’ means before.

For example, to “foretell’ means ‘to tell beforehand’.
. Mon: examples:

fomhlhcr foreman, foreshadow, foreground
forenoon, forefinger

Do not confuse'fore -’ with *for-* another prefix used in”

certain pegative senses, e.g. forgo, forbear, forbid

The prefixes ‘ante—" and ‘pre—’ also mean ‘before.” An
- anteroom is 2 room leading into a large hall; to presuppo-
se means ‘to suppose beforehand’

43

words having the prefix ‘fore-’
C

, ‘ante=" or ‘pre—".

Rewrite the following sentences using another word
Or expression havmg the same meaning in the place '
of the word(s) in italics:

1 There was anoisy quarrel in the bus between the
conductor and one of the passengers.

2The passenger complainedthatthe bus was dread-
fully crowded and stepped down to the foot-
-board.

3 The conductor, who was al-'lm;mgant man, told him
not to behave so stupidly. .

4The passenger said he felt strongly disposed to
punch his nose.

" 5Each called the other an uncivilized fellow who -
lacked real courage.

6 Noisy disorder prevailed in the bus .

7The conductor abused everyone friend or enemy
and the quarrel went on for half an hour.

81In the meantime a passenger made it exciting for
_everyone by trying to pick another man’s pocket.

9 He was caught and was handed over to the police.
* 10 The man who desired to be a pickpocket thus lan-

ded in jail.
D  Spelling: the Final ‘-¢’
A word endi;ng in '—e’ drops the final ‘~¢’ before a
vowel when something is added to it. e.g.
: fame ~— famous ; ¥
make - making
' note - notable
Please note:

1 This does not happen with words ending in ‘—ee’
' e.g., agree — agreeable

2 -When a word ends in ‘ge’ or ‘ce’ the final ‘e’ is not
dropped before *a’ or ‘0’. e.g.
replace -  replaceable
courage -  cOurageous

3 The final ‘e’ is not normally dropped before a con-
sonant. e.g., hope - ' hopeful

Exceptions: true - truly; due - duly
Exercise '

Write the following words adding the ending given
at.the end of each line:

bike, rise, urge, write, wrinkle, —ing ;

moyve, agree,note,  like , service —able

]udge place, ahndge state;abate —ment
Phrasal Verbs:
Look at the following sentences:
Montmo?ency went for the poor cat.
It is difficult to bring about any reformation in his
nature.



I the first sentence above, wen! for means attacked;

the phrase consists of a verb and an adverbial particle.

In the second sentence bring about means to cause to
happen. In this phrase, too,the verb is used with an

adverbial particle. .

Given below are some phrasal verbs formed with ge. Use
them in sentences of your own.

go in for to take, have as one’s hobby, object etc.
go off explode

go at attack

go onwith continue

go out be extinguished

go over to change one's side, party etc.

go through : examine carefully -

go under (of business) fail

go with match, harmonize with

vi LANGUAGE STUDY AND EXERCISES
A “There + Verb '+ Subject

1 There was something about the look of the cat -

that frighténed the other cats.

2 There were a mastiff and one or two collies.

3 There is enough bad language wasted in ten sec-
onds to last an ordinary respectable man all his
life.

4 There they sat, patient, good and'thoughtful.

In sentences 1, 2, and 3 the structure used is ‘there’+

. verb + subject. We use the preparatory ‘there’ when we
want fo say that-something exists. In sentence 4 ‘there’
is-an adverb and it is quite difféerent from the structure

-word ‘there’. The preparatory ‘there’ is not stressed in
speech and is pronounced /bea(r)/ while the adverb
‘there’is pronounced /bealr)/  with stress.

Please Note:

1  Generally the verb that follows ‘there’ is be’‘e.g.
there 1s, there are , there was etc. but a few other
verbs are also found in this pattern. e.g. seem,
appear, come, exist etc.

‘ There seems no end to his suffering.
There came a sudden clap of thunder.

2 Certain verbs can occur in the passive in this pattern.

e.g., There was felt to be no good reason for his
resignation. If the subject is not very long it can
come as in sentence 1 between the auxiliary
verb and the main verb.

e.g. There were two hundred people injured in the
accident.

Exercise I

Change the following sentences so that they begin with
the word ‘there’ (In each sentence, after ‘there’ read the
word in italics and then the rest of the sentence.)

Example: N i
More than a hundred letters remain to be written.

o: vi- My attractive, Indian silk sarees

4457 hns iy

There remain more than a hundred letters to be written.
1 Two persons remained till the end.
2 A lot of people have been killed in the war.
3 A sudden clap of thunder was heard.

4 1 could do ntothing about it. (Begin ‘there was’) .
5 A few books {ay on the table, ;

6 Hundreds of people waited outside the hall.

7 Terrible monsters existed in ancient days.

8 Nothing was inside the box.

9 Thousands of stars are shining in the éky.

10 More than money s tnvolved in this matter.

B Position and order of Adjectives
Read the following sentences:
1  The result of the experiment was satisfactory.
2 He obtained satisfactory results.

In the first sentence the adjective ‘satisfactory is used
predicatively. In the second sentence it is used attribu-
tively. These are the two ways in which an adjective can
be used. However, when we use more than two adjectives
in front of a noun we have to be careful about the order
in which to place them. For example: we say ‘an old tin
box’ not'a tin old box’. It is not always easy to decide on
the order but you will find the following rules useful:

1 Firsticome the noun-adjectives i.e. the nouns and
- gerunds used as adjectives. Most of sugh adjectives
say what a thing is for.
e.g. A conference hall
A fishing village
2 Next come adjectives that say what something is
made of. -
e.g. A silk wedding saree
A brick conference hall

3 Adjectives that tell us where something comes from
take the third position.
e.g. Spanish leather snow-boots.

4 Colour adjectives come fourth and those indicating
age, size, temperature etc. and other adjectives come
fifth. -

e.g. large, brown Spanish leather boots.
These are not hard and fast rules, for much depends
on the context and the shade of meaning. |

- Exercise IT

Frame sentences using the following adjectives both
ways. Note that two of them'elder’and'asleep’can be used -
only one way. ; _

red, active, Indian, immortal, asleep, elder,
terrible, miserable, happy, innocent.
Exercise 11

Make a single noun-group from each of the following
sets of words: . ! :

Example:
my, silk, Indian, sarees, attractive

atilo o
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1 six, their, grand-children, young

2 séven, brown, large, Chinese, desks, writing.

3 conference, large, round, ebony, table.

4 tennis, expensive, cream-celoured, rackets.

5a comfo*table chair, garden, plastic,

6 cheap, sevcral books, exercise

7 yellow, and black, small, shiny, hand-bag, leather
8 small, hot-house, red, flowers. : :

C'  Adjectives with Verbs

There they sat, patient, good and thoughtful
"In the above sentence, the words in italics are adjectives.
They come in the normal position of adverbs but they

describe the subject of the sentence not the action of the

. verb. Adjectives can be used in this way only with certain
verbs. Verbs of this kind are be, seem, appear, taste,
sou_nd_fccl smell, lie, stand, fall, sit and look.

Exercise IV

Complete the following sentences each with an appro-
priate verb from the list above:

1 His words ........ ..... hollow.
2 The medicine ............ bitter.
StHe s s unconscious in the crowd
4 Jim complained he ............ bored.
- 5 For hours he ............ motionless in his chair.
6 The Headmaster ............ angry téday.
7 The problem ............ impoésibie.
8 Something ............ dead in the cave.
"9 He was told to ........... erect. ;
10 The flowers ............ nice.

VII USING LANGUAGE
A Greeﬁng.l’eople

You have noticed that Montmore:ncy and the -

Tomcat wish each other “Good Morning” b(_:fore they
part. “Good Moming;”. “Good Afternoon,” and “Good
Evening” are expressions of greeting which can be used
both when meeting and parting.

Piease Note

1 Use “Good Morning” only in the morning; don’t use
it as a general formula for greeting,

2 Evening is the time between 6 p.m. and bedtime.
“Good Evening” is for this period. Use “Good
After noon" for the period between noon and 6 p. m.

3 *“Good Night”.is used. when we take leave_of

someone_at night. It is never used when meeting"

people.

4 The usual answer to “Good Morning™ etc. is 0 use

the same:expression.
B Introducing Peopie
How do ycu introduce two people (o each other?
Let us imagine that vou want to introduce Raju and Ravi

to each other. First of all, poiniing to Raju vdu say fo
the other: “This is Raju.” Then you turn 1o Rayi and say:

to Raju: “This is.Ravi.” Or, if you are introducing miore
important people, you may say to one of them: “Have
& “This is

you .met Mr .......... ; and to 'the other:

When people are introduced, they say‘ﬁsually “How do
you do?" or (informally) “Hi" or “Hello.” The normal

~answer to “How do you do?” is to use the same expres-

sion.

Exercise

Complete the followding conversation supplying the ques-
tions or answers that are not given.

@ani meets Umé)

Rani : Good Morning, Uma.

L8] 1 et O S A = '

Rani. : What time is it, Uma? I'm waiting for my friend
Sindhu. She said she’d come at ten.

Uma : It’s five to ten. See, some one is coming:
(Sindhu comes)

Rani : Hello, Sindhu.

‘Sindhu :

Rani : (turning to Uma) - (turning to
Sindhu)

Uma :How do you do?

Sindhu : =

VIII USING THE DICTIONARY
A cat darted-out from a house.
1t did not hurry up; it began to trot across the road
Montmorency flew afier his prey. i

In the sentences above the words in italics are all expres-
sions showing fast movement. Given below are a few
more verbs of this kind. Match each of them with its
definition given.in column B.

A B

| sprint a. run with short quick steps

2 trot, b. run a short distance at full-speed
* 3 canter c. gallop gently

4 dart d. (of horses) move at the fastest pace,

with all four legs off the ground at
- each stride 3

5 bolt . e. gostraight and fast with quick

‘ motion. "

6 scamiper  f. goataspeed faster than a walk but
: not so fast as a gallop (of horses)

7 “scurry g. move forward suddenly and quickly

8 scud h. run away quickly, (of a horse) run

. outof control

9 gallop i. (of mice, small animals etc. when
: frighteped or-of children at play) run
quickly.
10 skim j. move lightly over a surface not

touching or lightly or occasionally
touchingit.



IX WRIT!NG

1 Descnbemaboutapagetheﬁghtamongthedogs
in the lobby of the Haymarket Store.

2 Describe in half a page Montmorencys fight with

the Tomeat.

3 Wmetwopanmhs-mthe different kinds of dogs
you know.

4 Write a paragraph on the humour in this lesson.
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I INTRODUCTION

People are apt to exaggerate rather grossly the diffe-
rences between the mental powers of mathematicians
and those of other people. However it is common know-
ledge that a gift for mathematics is one of the most specia-
lized talents. That is why mathematicians are often reputed
to be rare and gifted people, exulting in the exercise of
this gift far beyond the performance of ordinary pedple.
Bertrand Russell,the great mathematician and philosopher,
for instance, is reported to have demonstrated this power
at a dinner party. He remarked: “Oh! it is useless to talk
about inconsistent things; from an inconsistent proposition
~ you can prove anything you like. I can show this by mathe-
matical means..
whether 2 = 1 is inconsistent proposition. Russell said:
“That’s all right. What do you want me to prove?” The
man said: “I want you to prove that you are the Pope.”
“Why,” Russell said, “the Pope and ! are two, but two
equals one, therefore the Pope and I are one.™ :

Ramanujan, of whom you are going to leamn in the

following passage, too, was a mathematical genius. C.P._
Snow in this moving account reveals to us the kind of genius”™

that Ramanujan was and how he came to England and
collaborated with G.H. Hardy, the great Cambndge mathe-
matician.

." Someone at the dinner table wondered

I Hardy’s discovery of Ramanujan is an ad-

mirable story. It was, as he himself admitted,
the one romantic' incident in his life. One morn-
ing early in 1913, he found, among the letters

on his breakfast table, a large untidy envelope.

decorated with Indian stamps. When he opened
it, he found sheets of paper by no means fresh,
on which, in a non-English holograph, were line

~after line of symbols. Hardy glanced at them

without enthusiasm. He was by this time, at the
age of thirty-six, a world famous mathematician;
and world famous mathematicians, he had aiready
discovered, are unusually exposed to cranks?,

‘He was accustomed to receiving manusrng)ta
. from strangers.

2 So Hardy felt, more than anythmg, borcd
He glanced at the letter, written in haiting English,

signed by an upknown Indiag, asking him to give ~
an opinion of these mathematical discoveries. °

The script appeared to consist of theorems, most
of them wild or fantastic® looking, one or twe

.already well-known, laid out as though they were
- original. ‘There were no proofs of any kind. Hardy
was not only bored, but irritated. It seemed like

a curious kind of fraud*. He put the manuscript

aside, and went on with his day’s routine’. First

'HARDY’S DISCOVERY OF RAMANUJAN

he read The Timésover his breakfast. This hap-

. pened in January, andif there were any Australian
_ cricket scores, he would start with them, atudled

w:th clarity and intense. attention.
3 Then, from about nine to one, unless he

was giving a lecture, he worked at his own mathe-.

matics. Lunch, a light meal, in hall, After lunch
he loped off for a game of real -tennis'in the uni-

1 romaniic : fangiful, adventurous

2 crank . :'a person with strange ideas

3 _fantastic : strange.“odd

4 fraud : deceitful behavicur ;

5 routine : regular, fixed way of domgr*hmgu



versny court. In the late aftemoon a stroll back
to his rooms. ,

4 That particular day, though, while the
timetable wasn’t altered, internally things were
not going according to plan. At the back of his
mind, getting in the way of his complete 'pleasure
in his game, the Indian manuscript nagged® away.
Wild theorems. Theorems such as he had never
seen before, nor imagined. A fraud or genius?
A question was forming itself in his mind. As
it was Hardy’s mind, the question was forming
itself with epigrammatic clarity: is a fraud of
genius more probable than an unknown mathe-
matician of genius? Clearly the answer was no.
Back in his rooms in Trinity, he had another look
at the script. He sent word to Littlewood that
 they must have a discussion after dinner. By nine

o’ clock or sc they were in one of Hardy’s rooms, .

with the manuscript stretched out in front of them.

5 That is an occasion at which: one would

‘have liked to be present. Hardy, with his combi~

nation of remorseless’ clarity and intellectual
panache®.  Littlewood, imaginative, power-
fyl, humorous. Apparently -it did not take
them long.  Before midnight they knew,
and knew for certain. The writer of these
manuscripts was a man of genius. That was as
much as they could judge, that night. It was only
later that Hardy decided that Ramanujan was,
“in terms of natural mathematical genius, in the
class of Gauss and Euler; but that he could not
expect him, because ofsthe defects of his edu-
cation, and because he had come on the scéne
too late in the line of mathematical hlstory, to
make a contribution on‘the same scale.

: 6 It all sounds easy, the kind of judgement
great mathematicians should have been able to
make. But I mentioned that there were two per-
sons who do not come out of the story with credit. .
Out of chivalry® Hardy concealed this in all that
he said or wrote about Ramanujan. The two

people concerned have now been dead, however,
for many years, and it is time to tell the truth.
It is simple. Hardy was not the first eminent ma-
thematician to be sent the Ramanujan manu-
scripts. There had been two before him, both
English, both of the highest professional standard.
They had each returned the manuscripts without
comment. I dor’t think history relates what they

said, if anything, when Ramanujan became

famous. Anyone who has been sent unsolicited'®
material will have 2 sneaking'! sympathy with |

-them

7 Anyway, the foilowmg day Hardy went
into action. Ramanujan must be brought to Eng-
land, he decided. Money was not a major problem.
Trinity has usually been good at supporting un-
orthodox'? talent (the college did the same for
Kapitsa a few years later). Once Hardy was deter-
mined, no human agency could have stopped
Ramanujan, but they needed a certain amount
of help from a superhuman’® one.

8 Ramanujan turned out to be a poor clerk
in Madras, living with his wife on twenty pounds
a year. But he was also a Brahmin, usually strict
abgut his religious observances, with a mother
who was even stricter. It seemed impossible that
he could break the proscriptions' and cross
the water. Fortunately his mother had the highest
respect for the goddess of Namakkal. One -
ing Ramanujan’s mother made a startling®®
nouncement. She had had a dream on the pre-
vious might, in which she saw her son seated in
a big hall among a group of Europeans, and the
goddess of Namakkal had commanded her not
to stand in the way of her son fulfilling his life’s
purpose. This, say Ramanujan’s Indian biogra-
phers, was a very agreeable surprise to all con-

cerned.

91In 1914 Ramanujan arrived in England.
So far as Hardy could detect, Ramanujan, des-

pite the difficulties of breaking the caste pros-

criptions, did not believe much in theological'®

i

: kept worrying
: merciless (here) severely precise

6 nagged
7 remorseless
8 panache/ponef/
out difficulty, easiness
: generosity and Kindness towards
the weak. '
" : not requested. notasked-for

9 ch,ivalry' Jvinf

10 unsolicitted
11 sneaking

: secret, not expressed as if shameful

- 12 uporthodox

((Fr)a manner of doing things with-

s

: unconventional, uncommon

13 superhuman : beyond human or better than
* human powers

14 proscriptions - :prohibitions

15 startling : surprising

16 theolegical : relating to theology, i.e. the study
L about God and His relatlons with

“men



doctrine, except for a vague pantheistic bene-
volence, any more than Hardy did himself. But
he did certainly believe in ritual'’. Hardy used
to find him ritually changed into his pyjamas,
cooking vegetables rather miserably in a frying
pan in his own room.

10 Their association wasastrangely touching
one. Hardy did not forget that he was in the pre-
sence of genius; but genius that was, even in
mathematics, almost untrained. Ramanujan had
not been able to enter Madras University because
he could not matriculate in English. According
to Hardy’s report, he was always amiable'® and

good-natured, but no doubt he sometimes found

Hardy’s conversation outside mathematics more

than a little bafﬂinglg. He seems to have listened

with a patient smile on his good, friendly, homely
face. Even inside mathematics they had to come
to terms with the difference in their education,

Ramanujan was self-taught: he knew nothing
of the modern rigour: in a sense he didn’t know
what a proof was. In an uncharacteristically slop-
py”” moment, Hardy once wrote that if he had
been better educated, he would have been less

Ramanujan. Coming back to his ironic senses,

Hardy later corrected himself and said that the
statement was nonsense. If Ramanujan had been
better educated, he would have been even more
wonderful than he was. In fact, Hardy was ob—
liged to teach him some formal mathematics as
though Ramanujan had been a scholarship can-
didate at Winchester. Hardy said that this was
the most singular experience of his life.
11 Anyway, they produced together five
papers of the highest class, in which Hardy showed

supreme originality”! of his’ own. Generosity -
and imagination were, for once, rewarded in full.

12 This is a story of human virtue. Once
people had started behaving well, they went on
behaving better. It is good to remember that
England gave Ramanujan such honours as were
possible. The Royal Society elected him a Fellow
at the age of thirty (which, even for a mathe-
matician, is very young). Trinity also elected him
a Fellow in'the same year. He was the first Indian
to be given either of these distinctions®. He was
amiably grateful. But he soon became ill. It was
difficult, in war-time, to move him to a kinder
climate. :

13 Hardy used to visit him, as he lay dying
in hospital at Putney. It was on one of those visits:
that there happened the incident of the taxi-cab
number. Hardy had gone out to Putney by taxi,
as usual his chosen method of conveyance®. He
went into the room where Ramanujan was lying.

Hardy, always inept about introducing a conver-

sation, said, probably without a greeting, and

certainly as his first remark: ‘I thought the number

~ of my taxi-cab was 1729. It seemed to me rather

a dull number.” To which Ramanujan replied:
‘No, Hardy! No, Hardy! It is a very interesting
number. It is the smallest' number expressible
as the sum of two cubes in two différent ways.’

14 That is the exchange as Hardy recorded
it. It must be substantially accurate. He was the
most honest of men; and further, no one could
possibly have invented it.

15 Ramanujan died of tuberculosis, back
in Madras two years after the war. As Hardy
wrote in the Apology, in his roll-call®* of mathe-
maticians: ‘Galois died at twenty-one, Abel at
twenty seven, Ramanujan at thirty-three, Rei-.
mann at forty... I do not know an instance of a
major mathematical advance initiated® by a
man past fifty.’

17 ritual : a set of fixed religious practices.
rites
I8 amiable : friendly
19 baffling : too difficult to understand
— 20 sloppy : careless

A G

21 originality : the quality of being-a new type
or different from others of the
same tvpe x

: honours

& carriage or vehicle. transport

-+ the act of reading out a list of

~names to see who-is thei#

: started. fr R bl mo

22 distinctions
23 convevance
24 roll-call

{uhe Jnsiioqoo O8 &
25 inmitiated



III NOTES

A About the author

Snow, Charles Percy (1905-80) was the son of a Church
Organist in Leicester / 'lests /. He attended school and
University there obtaining an M.Sc, in 1928 in Physics.
He then moved to Cambridge where he was a fellow from
1930 to '1950. His first novel The Search (1934) draws
on his experience as a research scientist. Then he started
publishing his novel sequence of eleven volumes colle-
ctively entitled Strangers and Brothers . One of these is
his famous novel The Corridors of Power. These novels
provide a fascinating insight into' the minds of men in
power. His Rede Lecture (1979) The Two Cultures and
the Scientific Revolution sparked .off a controversy in
the literary world which remains unabated even today,
He was knighted in 1957.The extract on Ramanujan is
from his Foreward to G.H. Hardysfamous book, A Mathe-
matician’s Apology.

B References and explanations I

- Hardy, Godfrey Harold (1877-1947): the outstanding
Cambridge mathematician who solved many pro-
blems in number th

Littlewood, John Edenson (1885-1977): another
British mathematician who contributed to the

number theory,

Gauss, Johann Karl Friedrich (1777-1855): German

mathematician who published an u:nportant work
on the theory of number.
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Euler, Leonard (1707-1783): Swiss mathematician,
the most prolific mathematician of the time.

Kapitsa, Pyotor Leonidovich (1894- ): Russian
physicist noted for his research in magnetism and
low temperature..In 1921 he went to England and
worked with Sir Ernest Rutherford in Cambridge.
In 1975 he shared a Nobel Prize for his work in
magnetism and low temperature.

Galois, Evariste (1811-1832): French mathematician,
noted for his group substitutions and theory of
function; killed in a senseless duel.

Abel Nlels Henrik (1802-1829): brilliant Norwegian
" mathematician. He earned world-wide recogni-
- tion at the age of 18 with his first paper.

Reimann, George Friedrich Bernhard (1826-1866):
great innovative German mathematician. who
made fundamental contribution to geometry and
the theory of analytic functions of complex varia-
ble as well as to number theory and mathemaucal
physics.

Royal Society: Founded in 1660 as a club of learned
men, it is one of the world’s oldest and most pre-
stigious scientific societics.

holograph: a written paper, completely hand-written
by the person who signed it

Scholarship candidate at Winchester: There was a
famous victorian public school in Winchester (in
Hampshire) which gave scholarships to mathe-
matically talented pupils. At twelve Hardy was
.given a scholarship there. )

It is the smallest number........ in two different ways.

(para 13). To cube a number is to multiply a num- _

ber by itself twice. (3 cubed (3%) is 27). Here the
two ways are 10°> + 9> = 1729 and 12° + 1I°

" Words phrases

1 by nomeans : notatall.
I am by no means pleased with his behaviour.

2 enthusiasm /m‘eju zizam [+
: astrong feeling of interest
and admiration, zeal.

enthusiastic (adj.)
He showed no enthusiasm for our new plans. The
young teacher is very enthusiastic about the new
. teaching method.
3 put aside : to abandon temporarily
4 lope off : to run with long steps.
The thief loped off when he saw the police.

5 getting in the way : obstructing, standing in
- the way '
He had no intention of getting in the way of my
promotion.
6 turnout - : tohappentobeinthe end

- His statement turned out to be false. -

7 to come to terms with : to learn to accept
It is only through experience that we come to terms
with our own defects.

8 epigrammatic clarity : clanty cbaractcnstuc of
epigrams. An epigram is a Verse, w:ttyJ pomted
statement (often withy @ clcver twm)

ybisk



e.g., Experience is the name everyone gives to his
mistakes. :
: hide.He tried to conceal

9 conceal
concealment (n) his feelings of shame from
his friends. _
10 pantheistic benevolence : goodness of an all-pervad-

ing deity, Pantheism«is a philosophical doctrine
which says that God is inherent in the universe.

IV COMPREHENSION
A Answer the following questions:

1 What was the one romantic incident in Hardy’s life?

2 Why did he look at the manuscripts of Ramanujan
without enthusiasm?

3 What did Ramanujan ask Hardy to do?

4 How did the manuscripts appear to Hardy at first?
5 Why was Hardy bored and irritated?

6 What was Hardy's routine ?

7 Why did Hardy feel that things were not going as
usual one day?

8 What did he think about Ramanujan’s theorcms"

9 What did Hardy do to decide on-the genuineness
. of the manuscripts? :

10 What sort a man was Littlewood?

11 What conclusion did they reach before midnight?

12 Why couldn’t Hardy expect Ramanujan to make a

' contribution to mathematics in a big way?

13 What did Hardy do the following day?

14 What made Hardy’s task of bringing Ramanujan to
England easier? .

15 How religious was Ramanujan?

16 What did Ramanujan’s mother dream and how did
it help him?

17 Why does Snow say that Hardy’s association with .

Ramanujdn was a strangely touching one?
18 How did England honour Ramanujan?

19 What was the incident that revealed an aspect of

Ramanujan’s mathematical genius?

B Saywhether the following statements are True or False:

. 1Hardy locked at Ramanujan’s- manuscripts with
great interest.

2 Hardy sought the ‘help of Littlewood to decide
.about the genuineness of Ramanujan’s manuscripts.

3 Ramanujan’s theorems were a great intellectual
fraud. . : .

4 Hardy was already familiar with the theorems
which Ramanujan had produced.

5 Hardy was the first mathematician to have been
sent the Ramanulan manuscripts. -

6 Ramanujan had no difficulty in breaking casté pro-

hibitions.

7 Ramanu;an was quite familiar with the refinements
zmd ngc}ur nf modern mathemaucs

. &N

8 England conferred on him such distinctions as were
possible at the time.

V WORD STUDY AND EXERCISES
A He putthe manuscript aside. (para 2)

"Put aside' here means to abandon something for the
time being.

Given below are some more phrasal idioms with'put’
and their meanings.

1 putoff postpone, to cause to feel disgust or
dislike.
2 putout extinguish, annoy
3 putup build, offer resistance
4 puton dress oneself, add or increase
5 putacross : convey or communicate
6 putupwith : tolerate
Fill in the blanks in the following sentences wuh phrasal
idioms chosen from above:
1 If it rains the match may have to be ........ .
2 The lady was so.......... by the man’s rudeness that
she didn’t know what to say.
3 Our new teacher has a great deal of knowledge but
he doesnot ........ very well.

4 As soon as the fire broke out, the fire brigade came
and......... the ﬁre:

5 TheCity Corporation is ........ some new houses in

this area.

6 ’f‘hey make a lot of noise; I cannot ....... it.

7 Don'’t be defeated without at least ....... a fight.

8 They usually ......... their best clothes when they
go to church.

Given below are the meanings of some words from the
text. Pick them out and use them in sentences of
your own.

- Paragraph numbers are given to help you.

1 worthy of being regarded with pleasure and res-
pect. (1)

2 hid (6)

3 famous (6)

4 an act of walking (3)

5 totally unable to do things (13)

6 compelled (10)

7 in a good-tempered manner (12)

8 familiar with (1) :

C Fillin the blanks in the following sentences using the

appropriate fdrga of the words given in brackets:
1 My brother is a cricket ........ (enthusiasm)
2 The lawyer was not able to ....... (substance) his
argument.
B A (distinction) mark of gocd prose is precunon

4 People must take the ....... (initiate) to sclve the
problems arising out of the drought situation. -



5 It was just one of life’s little ....... (ironic)

6 He is indeed a rich man, but his views are quite

....... (orthodoxy.)

7 Plenty of: good air ........ (contribution) to good
health.

8It'sbeena........ (please) for me to talk to you.

VI LANGUAGE STUDY AND EXERCISES
Study the word in itdlics in the following sentence:
He .was accustomed to receiving manuscripts from
strangers. The word in italics is a verbal noun (technically
called gerund). A gerund/verbal noun is formed by adding
—ing to the base form of a verb. But it always functions as
a noun and therefore it can occur as subject. e.g., Swimm-
ing is a good exercise.
as object: I like swimming,.
as object of a preposition: He is fond of swnmmmg

In addltmn there are some more constructions in which
verbal noun-occurs.

1 11ook forward to hearing from you.
21do not object to his workingon Sundays.
-3 He is not used todriving in busy streets.
41 prefer ridingto walking
5 1don’t mindconsultinga doctor.
6 She is busypreparing for the examination.
7 It is no use/good trying to explain.
8 I cannot helplaughingat you.
9 He does not want to do the cleaning
10 He often consults a pronouncing dictionary with
a view toimprovinghis pronunciation.

Note: There are some verbs like enjoy, dislike and
loathe which take only the —ing form of the
verb:

He enjoys/dislikes/loathes working.

Similarly there are verbs like*remember,‘forget; stop

B. Rewrite the sentences using the verbs in brackets in
the verbal noun (gerund) form.
1 Iam used to (drink) hot coffee.
2 Do'you mind my (sit) here? -
3 The chairman had difficulty in (conceal)
- hisirritation.
4 Of late he has been given to (smoke) too
much. ! 2
5 The director does not object to our (watch)
the rehearsal. :
6 He stopped — (cook) eggs and bacon together.
7 I prefer =(read) to (watch) television.
8 1 am looking forward to (see) you at
Christmas:
9 It’s'not much use my (buy) salmon if you
don’t eat fish. :
10 I don’t regret (tell) her what I thought even
if it upset her. .
11 She couldn’t help (admonish) him.
12 His room needs (clean).

VI USING LANGUAGE
Describing past routine/habit.
Study the following sentences: (para 2 & 3)

“First he read The Timesover his breakfast .......
If there were any Australian cricket scores, he would start
with them. Then from about nine to one ..... he worked
at his own mathematics. ...... After lunch he loped off for
a game of real tennis in the University court.”

The verbs in italics in the above sentences describe what

~Hardy did regularly i.e. as a matter of routine. The two

verb forms thatare often used to describé past routine are

. simple past tense and would + bare infinitive.

‘go on} and‘regret} which can be followed by either an —ing

form or an infinitive. But the difference between the —ing
form and the to-infinitive form is one of time. The ‘—ing
form’ indicates things that happen earliér, i.e. before the
remembering, forgetting etc.

e.g.: I remember meeting you somewhere.
‘1 shall not forget seeing the Queen.
He can’t stop smoking.
How long do you intend to go on playmg with
them?
I regret telling her the truth.

* When tfle —ing clause has a subject, there is sometimes

a choice between genitive/possessive case in formal style:

e.g.; I am surprised at his/Mohan’s making that mistake;

and in informal style objective case for personal
pronouns.

e.g.: I am surprised at hun!Mohan makmg that mistake.
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Read the following:

Each morning Mary would get up at six. do the chores,
then go next-deor for a talk/chat with her neighbour. Then
she read The Hindu over the breakfast.- After breakfast

- shewould prepare her lesson for the day.......

-~

Since a past habit is hardly distiﬁ_guishable from a past'

routine, the same verb forms are used to describe past
habit. But in the case of past habit the auxiliary ‘used to’
is also used in addition. For example:

Every morning my grandfatherfused to smoke/smoked/
would smoke a cigar. :

. There is also the phrase ‘in the habit of which can be used

to denote a habit.

e.g: My grandfather was in the habit of smoking a cigar
every morning.
However to describe a present routine/habit the simple
present tense is used. Sometimes will + verb is also used
Study the following: .

Mohan is a student. He gets up at six o’ clock. Soon
he performs his ablution. Then he reads the newspaper



-

over a cup of coffee. After that he does his homework and
reads his lessons for the day. Then he takes his breakfast
and gets ready for the school. Exactly at nine he leaves/will
leave for the school.

1 Describe in a paragraph your morning routine at
present.

2 Describe in your own words your daily routine at a
camp you have recently attended. .

VIII USING THE DICTIONARY

A  There are some words in English which confuse non-
native users in particular by their near similarity in spelling
or pronunciation. Some such words are given below in
pairs. Look up your dictionary and find out their meaning
and pronunmauon (with stress). Then use the wordsin each
pair in sentences of your own bringing out the differences
in meaning.

"1 comment (v)
commend (v)

2 sympathy (n)
empathy (n)
3 conceal (v)
. console (V)
4 prescription (n)
proscription (n)
5 virtual (adj )
virtuous (adj )
6 amiable (adj )

amicable (adj )
7 observation (n)

observance (n)

8  beneficial (adj)
: beneficent (adj)
9 alternately (adv)

alternatively (adv)

o/
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B In standard pronunciation the letter ‘r’ is not pro-
nounced when it occurs at the end (as in labour) of a word
or when it is followed by a consonant as in ‘dark’. But it
is pronounced when it is immediately followed by a vowel
sound either in the same word as in ‘original’ or in the
following word as in the'car isin the garage.’

Find out the pronunciation of the follomng words from
your dictionary and read them aloud at home. -

bark, cork, bird, lord girl, world, word, card;
course, father, mother, brother, brotherly, beer,
-there, their, dear, merit, desire, dearly, courage,
mamage clanfy verify, bored, bonng '

IX WRITING

Answer the following in a paragraph each:

1 (1) How did Hardy discover Ramanujan?
(2) Give an account of your impression of G.H. Hardy
as aman,
(3) Write a paragraph about Ramanujan, bringing
out his character and genius.

2 Write a short essay not exceeding 150 words on Hardy’s
association with Ramanujan as a story of great human
virtue.

adVE S
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WANDER-THIRST

I INTRODUCING THE POEM

“Stay at home and mind your toys” is good advice for
little .children, but young people like you, who thirst for
adventure, would rather be out and be learning from ex-
perience. People differ, of course. There are many who
find satisfaction in rest and leisure. To them it is poor
tife, “if full of care we have no time to stand and stare.”
But, by far, the majority hates to be tied down to one
place. They want action, variety and adventure. Like
Tennyson’s Ulysses. they cannot rest from travel. They

would drain the cup of life to the very last drop, and enjoy
the variety of experience that life gives to the adventurous
The urge to strive, seek and find is too strong in them to
be suppressed. They cannot resist the call. If you want to
meet one of them, read on.

11 LISTENING TO THE POLM

Your teacher will read the poem aloud two or three
times. Keep your books closed and listen carefully.

Beyond the East the sunrise, heyond the West the sea,

And East and West the wander-thirst that will not let me be;

It works in me like madness, dear, to bid me say good-bye;

For the seas call, and the stars call, and oh! the call of the sky; 4

1 know not where the white road runs, nor what the blue hills are;

But a man can have the sun for a friend, and for his guide a star; ~

And there’s no end of voyaging when once the voice is heard,

For the rivers call, and the roads call, and oh! the call of the bird! ' 8

Yonder the long horizon lies, and there by night and day

The old ships draw to home again, the young ships sail away;

And come I may, but go I must, 4nd, if men ask you why,

You may put the blame on the stars and the sun and the white road and the sky, 12

What does the poet feel most strangely for?

What makes him feel this urge?

Does he know where exactly he'is going?

Is the poem addressed to any one in particular?

Il READING THE POEM

" Read the poem silently two or three times.
wander-thiist : strong desire to travel, wander-fust
yonder {adv)
draw (v)

: over there, at'a distance (poetic)
: (here) come
IV UNDEBSTANDING THE POEM
, 1 Who is the speaker in the poém?
2 What makes inm restless and uneasy?

Gerald Gould

3 What accounts for his thirst to wander?
4 How does this wander-thirst affect him?
5 Does he have a clear destination?
6 What makes him go on voyaging?

7 Does he think that he alone feels this thirst?
Quote the relevant line in support of your answer.

8 Is he worried about the end of the voyage?

9 What answer may be given to people who ask why
he wanders on?

10 Where do you think the poet is as he says these
lines?
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_APPRECIATING THE POEM

1 Do you notice that most of the words in the poem
consist of only one syllable. There are five words

having more than one syllable. And one of them

appears twice. Can you locate them?

2 Only three words in'th.é poem have three syllables.
Locate them.

3 We feel that the poet is finding the call to travel
irresistible. Does the call come from any particular
direction? Does it come from any particular area?
Does it come rarely or does it come often? Pick
out the words and phrases that help you answer
these. questions. N

4 Three words appear two times each in the first
two lines. What are they? Do you think the poet
has any special purpose in repeating them? If ‘yes’,
what? ;

5 Which word is repeated most in the poem? Can
you guess any significance for its repetition?

~ * 6 Read the first two lines aloud. Do ybu notice that

the sounds rise and fall from syllable-to syllable?

Practice the rhythm using di for unstressed
syllable and  da for stressed syllable.

Béyond the East the sunrise. beyond the west the sea,
And East and West the wander-thirst that wili not let

me be;
di da di da di da di / di da di da di da
" di da di da di da di da di da di da di da

N

" Does it remind of oarsmen rowing their boats to beat

time? How does the steady movement suggesicd by the
rhythm suit the themé of the poem?

7 A lyric expresses the deep personal feelings of the
poet in a musical language. Do you think the pre-
sent poem is a lyric? Go over your answers to the
above-given questions and give your opinion.

8 Whyis Wander— Thirst anexcellenttitle for the
poem?

~ 9 Explain how the last two lines sum up the poem:

¢ 10 “The old ships draw to home again, the young ships

sail away”. Do you think that this line has any
figurative meaning? Explainin a seriténce or two.

RECITING THE POEM

Read the poem aloud. The poem as you noted has
-a rising thythm. Of course, you will find variations. -
The variations are used to bring about certain effects
and to avoid monotony. !

VIl ABOUT THE AUTHOR

Gerald Gould (1885-1936) spent many years ih Oxford
as a student and as a Fellow. He was a poet, journalist
and essayist of considerable reputation.
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ANIMAL ARCHITECTS

I INTRODUCTION

Have you ever watched any scene of nest-making? Do
all birds make their nests in the same way, and with the
same materials? What strikes you as you watch the home-
building activities of birds and animals? The bee-hive, the
spider’s web, the cocoon, the termite mound and the rat’s
burrow are also animal homes like nests, but have you
watched them being built long enough and carefully enough
to be able to describe them? In this essay by D_{xrrell we
watch, as through a telescope, some of the master builders
of the animal world stitching, weaving or burrowing to
make their homes.

I 1 Some time ago I received a small parcel
from a friend of mine in India. Inside the box I
found a note which read: “I bet you don’t know
what this is.” Greatly intrigued,l I lifted off the
top layer of wrapping paper, and underneath I
found what appeared to be two large leaves which
had been rather inexpertly sewn together.

2 My friend would have lost his bet. Assoon
as I saw the large and rather amateur? stitches,
I knew what it was: the nest of a tailor-bird, a-
thing I had always wanted to see. The two leaves
were about six inches long, shaped rather like
laurel® leaves, and only the edges had been sewn
together, so that it formed a sort of pointed bag.
Inside the bag was a neat nest of grass and moss,
and inside that were two small eggs. The tailor-
bird is quite small, about the size of a tit', but with
a rather long beak. This is its needle. Having
found the two leaves it likes hanging close to-
gether, it then proceeds’ to sew them- together,
using fine cotton as thread. The curious thing
about it is not so much that the tailor-bird stitches
the leaves together as that nobody seems to know
where he finds the cotton material with which to
do the sewing.

3 Architecture in the animal world differs a
great deal. Some animals, of course,have only
the haziest® idea of constructing a suitable dwell-
" ing’, while others produce most complicated and
delightful homes. It is strange that everl among
-closely related animals there should be such a

wide variety of taste in the style, situation and
size of the home and the choice of materials used
in its construction.

4 In the bird world, of course, one finds
homes of every shape and size. They range from
the tailor-bird’s cradle of leaves to the emperor
penguin, who, with nothing but snow for his
building, has dispensed with the idea of a nest
altogether. The egg is simply carried on the top
of the large flat foot, and the skin and feathers
of the stomach form a sort of pouch® to cover it.
Then you have the edible swift” who makes a
fragile cupshaped nest of saliva and bits of twigs
and sticks it to the wall of a cave. Among the

1

1 intrigued (v.) : interest and curiosity aroused

2 amateur

[=mata/ (adj.) : lacking skill .

3 laurel (n.) : a kind of smail tree with smooth
shiny leaves

4 tit(n.) : a type of small bird found in Europe.
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5 proceed (v.) : begin and continue

6 haziest (adj.) : very confused

7 dwelling (n.) : house

8 pouch(n.) : a kind of pocket of skin in some
: animals

9 swift (n.) : atype of small bird with long wings °



weaver-birds of Africa, too, the variety of nests
is bewildering'®. One species lives in a commu-
nity which builds a nest half the size of a haystack,
rather like a block of flats, in which each bird
has its own nesting-hole. The common weaver-
bird of West Africa builds a neat round nest,
like a small basket woven from palm fibres. They
also live in communities and hangtheir nests on
every available branch of a tree, until it seems

festooned!! with some extraordinary form of
fruit.

5 To construct their nests, the weaver-birds
have become adept not only at weaving but at
tying knots, for the nest is strapped’? very firmly
to the branch and requires considerable force to
remove it.  once watched a weaver-bird starting
its nest, a fascinating'® performance. He had
decided that the nest should hang from the end
of a delicate twig half~way up a tree, and he
arrived on the spot carrying a long strand!4 of
palm-fibre in his beak. He alighted on the branch,

by evening he had twenty or thirty pieces of fibre
lashed®' to the branch, the ends dangling down
like a beard.

6 Unfortunately I missed the followmg sta-
ges in the construction of this nest, and I next
saw it empty, for the bird had prcsumably’"2 rear
—ed its young and moved off. The nest was flask-
shaped-a small round entrance, guarded by a
small porch of plaited fibre. I tried to pull the
nest off the branch, but it was impossible, and in
the end I had to break the whole branch off.
Then I tried to tear the nest in half so that I could

. examine the inside. But so intricately interlaced

and knotted were the palm-fibresthat it took me a
long time and all my strength before I could do
so. It was really an incredible construction, when
you consider the bird had only its beak and its
feet for tools.

7 When I went to Argentina four years ago,

I noticed that nearly every tree-stump® or rail-

which at once swung to and fro so that he had :

to flap his wings to keep his balance. When
he was fairly steady, he juggledIs with the palm-
fibre untll he got to the centre of it. Then he tried
to drape® it over the branch, 'so that the two
ends hung one side and the loop hung the other.
The branch still swayed about, twice he dropped
the fibre and had to fly down to retrieve it, but
at last he got it slung over the Gianch to his
satisfaction. He then placgd one footonittokee 8
it in position and leaning forward precariously

he pulled the two dangling'® ends from one side
of the branch through the loop’® on the other
and tugged® it tight. After this he flew off for
some more fibre and repeated the performance.
He went on in this way for the whole day, until

~ of them, a small tubb

post in the pampas was decorated with a strange
earthenware®® construction about the size .and
shape of a football. At first, I believed they were
termite” nests, for they were very similar to a
common feature of the landscape in West Africa.
It was not until I saw, erched? on top of one
bird about the size of a
robin with a rusty-red back and grey shirt-front,
that I realized they were the nests of the oven-
bird. :

8 As soon as I found an unoccupied nest, I
carefully cut it in half and was amazed at the skill
with which it had been built. Wet mud had been
mixed with tiny fragments of dried grass, roots
and hair to act as reinforcement. The sides of the
nest were approximately an inch and a half thick.
The outside had been left rough-unrendered®,

10 bewildering(adj.) : confusing

“11 festooned :ornamented with festoons i.e.,
flowers, leaves etc. hung up in a
curve between two points

: fastened, tied

: charming

: thread

: keep several objects in the air at
the same time by throwing them

12 strapped (v.)
13 fascinating
14 strand (n.)

15 juggle (v.)

up quickly and catching them again

:cover or ornament
with paper, cloth etc. -

16 drape /drp/ (v.) something
17 precariously

(adv.) : dangerously
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18 dangling : hanging down

19 loop (n.) : string etc. shaped like a curve
20 tug(v.) : pull

21 lashed(v.) s tied

22 presumably (adv.) : supposedly

: part of a tree left in the ground
after it has fallen

23 tree-stump (n.)

24 earthenware

(adj.) : made of baked clay
25 termites(n.) : insects often (mis)called whiteants
26 perched (v.) : (of birds) sitting

27 tubby (adj.) : short and thick
28 unrendered (adj.) : unplastered
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as it were- but the inside had been smoothed to

a glass-like finish. The entrance to the nest was

a small arched hole, rather like a church door,

which led into a narrow passage-a way that cur--
ved round the outer edge of the nest and even-

tually”® led into the circular nesting-chamber

lined with a pad®® of soft roots and feathers. The

whole thing rather resembled a snail-shell.

9 If the oven-bird is a master-builder, whose
nest is so solid that it takes several blows of a
hammer to demolish it, members of the pigeon
family go to the opposite extreme. They have
absolutely no idea of proper nest-making. Four
or five twigs laid across a branch: that is the

the wind, this silly nest trembles and shakes and
the eggs almost fall out.How any pigeon ever
reaches maturity is a mystery to me.

10 Mammals, on the whole, are not such good
builders as the birds, though, of course, a few
.of them are experts. The badger, for example
builds the most complicated burrow®', which is
sometimes added to® by successive generanons
until the -whole thing résembles an intricate
underground system with passages, culs-de-
?, bedrooms, nurseries-and feeding-quarters.
The bcaver, too. is another master- bu:ld_era.
constructing his lodge half in and half out of the
water: thick walls-of mud and logs® with an

_underground entrance, so that hecanget in and

out even when the surface of the lake is iced
over. Beavers also build canals; so that when they
have to fell a tree some distance inland for food
or repair work on their dam, they can float it
down the canal to the main body of water. Their

dams, are, of course, masterpieces-massive>®

constructions of mud logs, welded together,
stretching sometimes many hundreds of yards.
The slightest breach®’ in these is frantically re-

'paired by the beavers, for fear thatthe water

would drain away and leave their lodge with its
door no longer covered by water, an easy prey
to any passing enemy. What with their home,
their canals and their dams, one has the impres-
sion that the beaver must be a remarkably in-
telligent and astute animal. Unfortunately, how-
ever, this is not the case. It appears that the
desire to build a dam is an urge which no self-
respecting beaver can repress>° even when there
is no need for the construction, and when kept
in-a large cement pool they will solemnly® and
mgthodlcally run a dam across it to keep the

- water in.

" average pigeon’s idea of a highly complicated
structure. On this frail platform the eggs, gene-
- rally two, are laid. Every time the tree sways in

11 But, of course, the real master-architects
of the animal world are , without a doubt, the
insects. You need only look at the beautiful
mathematical precnsxon with which a.common or
garden honeycomb is built. Insects seem capable
of building the most astonishing homes from a

“vast array*’ of materials-wood, paper, wax, mud,

silk and sand-and they differ just as widely in
their design. In Greece, when I was a boy, I used
to spend hours searching mossy banks for the
nests of the trap-door-spiders. These are one of

~ the most beautiful and aston'ishing pieces of

animal architecture in the world. These rather

clumsy-lookingspiders sink a shaft*! into the earth

of a bank about six inches deep and about the .
diameter of a shilling. This is carefully lined, so

that, when finished, it is like a tube of silk. Then

comes the most important part, the tragdoor.

This is circular and with a neatly bevelled** edge,

so that it fits securely into the mouth of the tun-
nel. It is then fixed .with a silken hinge. If the

owner 1s not at home and you flip back the door,

you will see in its silken underside a series of

neat little black pinpricks. These are the hand- -
les, so to speak, in which the spider latches her

claws to hold the. door firmly shut against

intruders.

29 eventually (adv.) : at last

30 pad(n.) : covering of soft materials so as to
: \ _protect or make more comfortable
31 burrow (n.) : hole made in the ground by foxes,

rabbits etc.
32 intricate (adj.) : complicated
33 cul-de-sac :

/'kal'da sk/(n) ~ : passage having an opening at one

end only
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34 master-builder -
: skilled builder

(n.)
35 log(n.) : thick piece of wood
36 massive(adj.) ° :very big
37 breach(n.) : opening
38 repress(v.) : prevent from expressing
39 solemnly (adv.) :seriously
40 array (n.) : collection
41 sink ashaft : dig a passage

42 bevelled (adj.)  : with sloping edges



12 One of my first experiences with animal
architects was when I was about ten years old.
I had been told, that if you remove a caddis
larva from its cocoon®® and place it in a jar of
clean water, it would spin itself a new cocoon and
decorate the outside with whatever materials
you cared tq supply. I was a bit sceptical** ahout
this, but decided to experiment. I took four of my
caddis larvas and very carefully removed them
from their cocoons. Then I placed them in a jar
of clean water and lined the bottom of the jar
with a handful of tinybleached seashells. To my
astonishment and delight the creatures did ex—
actlywhat my friend said they would do, and by
the time the larvas had finished, the new cocoons
were like a filigree*> of seashells. I think the
poor creatures were really rather relieved when
they could hatch out and fly away and forget
about the problems of cocoon-building.

III NOTES
A About the Author

Gerald Durrell was born in Jamshedpur in 1925. He is a
great naturalist. His famous books include Overloaded
Ark, The Drunken Forest, Two ina Bush and Birds, Beast
- and Relatives. We read in these books fascinating accounts
. of the many expeditions he undertook in Africa and South
. America to collect rare amimals and birds. He is the
brotier of the poet Lawrence Durrell.

beaver:

43 cocoon (n.)
44 sceptical (adj.)
45 fillgree (n.)

: protective case of a pupa

: doubting the truth of a claim

: ornamental lace-like work-of godd,
silver etc.

B  References and Explanations

the weaver bird: The weaver bird is known in India as
baya, The male bird has an orange-
yellow cap, back and breast with a
brown throat-patch running back-
ward through the eye. The weaver

bird builds in colonies.
emperor penguin:
oven bird / avnha:d/

It is the largest penguin at four feet.

: The oven bird is so called because
its nest resembles an oven.

It is a burrowing animal with black
and white striped head. It eats rod-
ents, insects etc.

It is a large rodent of Europe and
North America with webbed hind-.
- fget and broad, flattened tail; it is
- amphibious i.e., it can live both in
water and on land.

badger:

caddis fly: It is a moth-like insect with hairy
wings and body. Its-larvae live in

tubular cases of twig, sand etc.

Large grass plains of North Central .
Argentina.

C  Words and Phrases

1 not so much A as B :B rather than A .

His arguments not so much convinced the court as
confused it.

pampas:

What matters is not so much what you do as how
you do it. . i

:do without, make unncces-
sary

Geetha's father decided todispense with his car as
he could not afford it.

Computerized booking has dispensed with long
queues in the railway station.

3 bewilder (v) :confuse
The variety of animals  bewilders us. :
City traffic during the peak hours is bewildering:

2 dispense with

4 adept (in/at)(adj) :skilled
M Pilfer has become adept in the art of stealing.
Salight (v) :get  down; step out of;
: descend frony the air and set-
tle. :

It is dangerous foatight from & moving bist
The cliicks were alarmed® when a falcon alighted
on a nearby tree.

6 retrieve (v) . :get backssomething that was
It is difficult to retrieve your good mame omce you
have lost it. e a

7 skimg(v) :throw ronghly’and with force: -
. The: mahout slung the rope roandsthe neekrof the:
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8 the size of :having the size of
Hail-stones the size of lemons destroyed the apple-
crop.
9reinforce (v) :give extra-strength or support
Concrete is reinforced with iron rods..
10 demolish (v) :destroy (esp. old buildings)

You can demolish in an hour what it takes a life-
time to build. 1

:with great anxiety; in a
manner wildly excited with
fear.

People cried frantically for help-when a fire broke
out in their apartment building.

11 frantically (adv)

12 for fear that :because of anxiety that some-

thing bad may happen

The old cuu_plé would never leave their home at night

for fear that robbers might.break in.

:a work done with great skill;
the best in a collection or
among the works of an author

. or artist._

“The Thinker” by Robin is one of the world's master-

pieces of sculpture.

14 what with

13 masterpiece (n)

:as a result of (this expression
is used to introduce the causes
of something esp. bad)

What with the drought and severe famine a lot of
people moved to the neighbouring city.

What with overwork and ill-health he grew thinner
and thinner every,day

iclever, quick at seemg how to
gain an advantage.

15 astute

One has to be very astute tosucceed in politics.

' 16 sotospeak :as one might say

We are all like actors in a play, so to speak.
IV COMPREHENSION
A Answer the following questions:
1. What did the author find inside the parcel he recei-
ved from his friend in India?
2 Why is the tailor bird so called?
3 What according to the author is the curious thing
about the tailor bird?
4 What appears strange about animal homes?
(para 3)
5 Why can't the emperor penguin make a nest? How
does it protect its eggs?
6 Where did the weaver bird (para 5) decide to hang
its nest?
7 What did it do after having slung the strand of palm
fibre over the branch?

8 What did the author notice on tree-stumps and rail
posts in Argentina?

9 How does the oven bird reinforce the walls.of its

nest?

10 What was its entrance like? What did the author
find inside?

11 What is a pigeon’s nest like?

12 Why is the badger called a master builder?

13 What gives us the impression that the beaver is an
intelligent animal? Is it.really so?

14 How does the trap-door spider make its nest?

15 What was the author’s experiment with the caddis
larvae?

Read the relevant passages once again and complete
the following sentences. The pragraph number given
at the end of each sentence will tell you where to
look up.
1 The nest of the
bag. (2)
2

looks like a pointed

makes a fragile cup-shaped nest. (4)

3 One species of builds a nest half the
size of a haystack. (4)

4 —————— builds a neat, round nest like a basket.
4) ; :

5 —— has a rusty red back and grey shirt-

_front. (7) :

6 ————— have absolutely no idea of nest mak-
ing. (9) |

7 ———— constructs his lodge half in and half, -
out of water. (10)

8 ————— are the master architects of the animal
world. (11)

is like a tube of silk. (ll)

10 ————— would spin itself a new*cocoon

and decorate the outside. (12)

Keep your books closed and explain briefly. Your
teacher will read out the questions:

1 “Greatly intrigued, I'lifted off the top layer.” What

- intrigued the author on the gift packet? (1)

2 “He then proceeds to sew them together.” Who?
What are sewn together? (2) :

3 “It seems festooned with some extra-ordinary form
of fruit.” What is the author referring to? (4)

4 “He repeated this performance.” What was the
performance? (5)

5 “It was really an incredible construction.” What
was it? (6)

6-“The whole thing rather resembled a snail-shell.”
‘What? (8)

7 “The pigeon family goes to the opposite extreme.”
. Whatis the other extreme ? ? Who representsit? (9)

8 Unfortunately, howeverthis is not the case.” What
is not the case? (10)

WORD STUDY AND EXERCISES

1 Lieand Lay
Students, often, confuse between these two verbs.
‘Lie’ means.both ‘to be in a flat resting position’
and ‘to make an untrue statement.’ ‘Lay’ means
“put or place’ and of birds, ‘produce an egg.”



Read the following sentences:

1) Once there was a goose that laid golden eggs.
2) You have lied to me several times; this is ano-
ther lie.
3) Lay those books aside and lie down; I'll tell
you the rest of the story. )
lie — lay — lain (lie in bed)
lie — lied — lied (tell a lie)
lay — laid - laid (place, put)

2 Exercises '
Fill in the blanks with the correct form of ‘lie’ or
‘lay’. -
1) Children often to escape punish-
ment.
2) How long have you ———————— in'bed?

3) How many times you have —
4) The hen hasn't -
week.
_ 5) Death his icy hands on all.
Word Substitution: i

Exercise:

to me!

Reword the following sentences using another word
or expression having the same meaning as the ita-

- licised word(s) in'each sentence.

1 The school-band sang a welcome song as soon as
the Chief Guest got off from the car.

2 Tractors have made unnecessarythe old fashioned
methods of ploughing.

3 People were asked to clear the apartment building
because of the anxiety that it might collapse at
any time.

4 “Paradise Lost™ is the best among the works of
Milton.

5 Jameela was wildly excited with grief- when she
heard that her child’s condition was critical.

6 The real problem is not lack of funds but lack of
agreement among the Directors. -

7 Throw. the ball into the pond; my dog will get
it back.

8 Smoking is injurfous to health it kills you by de-

grees so to speak.
9 We watched anxiously as he danced dangerously
on the tight rope.
10 A good businessman must be able to know what
is advantageous to him.

C Fairly, rather and quite:

Fairly , rather andquite, are adverbs of dcgree Fmrly
is the weakest of the three. ‘The book is fairly intere-
sting’ means ‘It is just worth reading.” If you say

. ‘It is quite interesting,’ you are recommending it.

Rather’ also means quite and means additionally
‘more than usual’, *'more than expected’ etc. Fairly,

is not used of things which are undesirable. That is,

it is wrong, to say:The lecture was fairly boaring’.

Instead, you must say:
The lecture was rather boring. -

any eggs since last,

Exercise:

Use fairly, rather or quite to fill in the blanks.
1 The meeting was well attended.

2 The speeches were all uninteresting.

3 It was ———— foolish of you to say that.

4 Speak up. He is ————— deaf.

5 The patient is better today.

6 He can understand English well though
he cannot write it. 3

7 He can speak English fluently; he

has lived in England for five years.
8 The story is interesting; I didn’t think
it was so good.

VI LANGUAGE STUDY AND EXERCISES
A Participle phrases

Read the followin sentences:

a)Greatly intrigued 1 lifted off the top-layer (paral)

b) Having found the two leaves it likes, it then pro-
ceeds to sew them together. (para2)

c) And when kept in a large cement pool,, they will
run a dam across it. (para 10)

The words in italics in each of the above sentences.
form a non-finite clause. It says more about the action
of the main verb. So, its function is adverbial. You
can rewrite each of these sentences using an adverb °
clause in the place of the non-finite clause.

_a) Because I was greatly intrigued, I lifted off the

top-layer.

b) After it has found the two leaves it likes, it then
proceeds to sew them together.

c¢) And when they are kept in a large cement pool
they will run a dam across it.

Exercise:

Rewrite the following sentences changing the adverb
clause in each sentence into a participle phrase (non-

_ finite clause).

1 When Rani finished her home work, she went

out to play. :
- 2'When Uma saw her go, she stopped writing and

got up.

3 After she had got out of her room, she followed
Rani to the playground.

4 Because they were greatly interested in the game,,
they kept on playing for a long time.

5 When they saw the sun sel, they stopped playing
and started back.

6 In the meantime, the warden was greatly worried
when she did not find them in their rooms.

7 Because she did not know what to do, she tele-
phoned the Headmistress. '

- 8 When she got the message, she sent the watch—

man to look for them. :
9 After he had found them, , he took them to the
warden. =
10 Because they feared she would be angry, they
began to cry.



B Participle as adjectives

Look at the following sentences:
« ) Some animals construct complicated .homes. (3)
b) Even among closely related amimals there is wide
_variety of taste in the style, situation and size of

the home (3)

c) Each bird has its own nesting hole- (4)

d) It was a fascinating performance.(5)
The italiczed words in the above sentences are
participles that function as adjectives. In sentences
(a) and (b) they are past participles, in (c) and
(d) they are present: participles. It may be noted
that all participles cannot be used in this way as

adjectives.

Exercise

Fill up the blanks with a suitable participle chosen

from the list below:

(speeding, rising, charming, surprised, hidden, shortened,
interesting, burning, sleeping, distinguished)

Note: Present,

Future active Will you tell me in advance?
passive Will I be told in advance ?
Future active At thistime tomorrow they will
continuous be congratulating you.
passive At this time tomorrow you will be
being congratulated.
Future active They will have built the bridge by
perfect next Christmas.
© passive The bridge will have been built by
next Christmas.

past and future perfect continuous
passive forms are uncommon.

Exercise: 1

Identify the tense of the verb in each of the sentences
given below. Locate the sentences in which the passive
form has been used. ‘ :

1 He is easily tired.

2 He was too tired even to speak.

3 Sony has been our monitor since June.

4 Ajit has been elected Secretary of the Literary
Association.

5 Usually I have breakfast at 8 o’ clock.

6 Yesterday I met Charlie, one of my old friends.

1 Maya is a very girl.

2 I knew there were dangers.

3 There was a look on his face.

4 1 have never read a more book.

5 Unemployment has been a problem.

6 We will have periods today.

7 James Thurber is a writer.

8 Let — dogs lie. _

9. A man was knocked down by a ——— car.
10 Which country is known as the ‘Land of the

Sun’?

The Passive Voice -(Revision)

In the passive construction we mention the object
first and say what was done to it.

The cat stole the milk. (actwe)

The milk was stolen. (passive)
The passive form has always the structure be + past
participle. The active/passive verb forms often confuse
the student. Carefully study the table below where
you can compare the active and passive verb forms
for different tenses.

7 The meeting was unexpected.

Present active The Headmaster wants you in
simple sthe office.

passive Youare wanted inthe office.
Present  active - They are building a bridge.

continuous passive A bridge is being built.

Present active - We have received no information.
perfect passive Noinformation has been received
Past active Nobody invited him. ~
simple passive He was not invited.
Past active , They were watching me.

.| continuous passive I was being watched.
Past active Everybody had forgotten him.
perfect passive Hehad been forgotten.

8 I was planning to visit him during the vacation.
9 When will it be finished?
10 This incident will be being discussed in the next
few days, .

Vil
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Exercise: 2

Rewrite the following sentences using the passive
form of the verb.

1.People celebrate Independence Day with great
enthusiasm.

2 We are planning an excursion to Mysore.

3 We have completed all the necessary arrangements
for the meeting.

4 How did the boys break the windows?

5:Someone has stolen my books.

6 The thief did not touch anything else.

7 The Headmaster has postponed the examination.

8 We will conduct the meeting tomorrow.

9 The examiners will be interviewing you tomorrow
at this time. s

10 She will have completed the book by December.

USING LANGUAGE

We use language for such different functions as re-
porting something, describing persons, places and
things, explaining facts and ideas, or persuading other

‘people. “Animal Architects” is a good example of

language being used to describe something. In des-
criptions the greatest virtue is accuracy, which de-
pends on your power of observation and the size of
your vocabulary, An easy way of learning this skill
is to take up a hobby such as bird-watching which



gives you many opportunities of observation and

note-taking. Let us take the specific context of bird-
watching. As soon as you see a bird,note down the
details as accurately as possible. The following points
may be kept in mind.

1 Mention the size and general shape of the bird.
Compare it with some familiar bird.

2 Mention the general colour of the bird. e.g. It
is brown with yellow spots. It is greyish on the head
and reddish brown on the wings.

3 Mention the markings giving details of their
position; colour etc. e.g.,

Its throat is white and it has white markings on
its grey wings.

4 Give the size'and shape and colour of bill, legs,
wings, tail, neck, and eyes. e.g.,

Its bill and legs are black like those of a crow.

5 Say how it flies or walks. e.g.,

It hops; it is easily alarmed; it flies boundingly.
6 Describe its notes or cries. e.g.,

The peacock’s call is an ugly, screaming cry.

Carefully note the following description of the cuckoo.
“Both male and female cuckoos are about a foot long
and look rather like male sparrowhawks. They have
blue, grey upper parts and breasts and whitish under
parts crossed with dark lines. However, the cuckoo’s
bill is thin, its wings are more pointed and its tail
is rounded instead of square. The call of the female
is.a Bubbling note and that of its mate is the cry “cuck-
cuckoo.”

£

Exercise

On the model of the above passage describe, as accu-
rately as you can, a few of the birds that you have
observed.

VIII USING THE DICTIONARY

X

You know that the plural of larva is larvae. This is

one of the many words which retain their original
Greek or Latin forms to make their plurals. Look up

the following words in the dictionary and find out
their plurals. How many of them have more than
ane plural form?

radius appendix
crisis medium
basis bacterium
~ memorandum index
oasis genius
syllabus formula
WRITING

1 Write a short essay on the variety of taste in the
style, situation and size of the homes animals build.
You can make use of the answers to comprehen-
sion B to write this essay.

2 Write a short paragraph on how the weaver bird
makes its nest.

3 Describe brieily the ovenbird’s nest.
4 Describe in the manner of paragraph 5 a scene
of nest-making that you have witnessed.
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A GREAT COMPOSER

I INTRODUCTION
There are few things more enduring than art. Any

creation that adds to the beauty of the world can be called -

art. It may be a beautiful painting, a well-proportioned

statue or a piece of delightful music. It keeps attracting .

people, more and more of them. Its influence grows till
it becomes a passion, an inspiration. It never fades. It
remains a joy for ever. So-art not only provides people
with pleasure but prompts them to set high ideals and to
strive for the best things in life. .

The following is a stirring account of a supreme artist
who reached great heights, in spite of a crippling affliction
‘which would have driven any lesser mortal to depths of
depression and despair. The lesson will throw up before
‘your young mind a thrilling challenge. It is upto you to
accept it or let your talents rust, instead. And who is
therg. among you without any talent?

11 ILudwig van Beethoven * who became one

of the greatest—lf not the greatest--of all com-

posers' .of music, was born at Bonn, Prussia, in

- 1770. His childhood was_not by any means a

“happy one. His father, who was a musician,
earned only a very small salary wherewith to

_ support his family of seven children, and besid-

es, he was a man who squandered his money
foolishly.

2 When Ludwig was only four years of age,
he began to study music, and by the time he
was nine he had mastered all that his father
could teach him. At the age of seven he gave a
series of concerts® and soon thereafter began to
compose music. When only ten he went on a
tour to the Netherlands with his mother, a year
later became assistant organist® in a noted chap-
el, and still later went to play before the great
German composer Mozart. Mozart was very
busy and took little notice of young Beethoven,
but the boy sat down at the piano and began to
play in such a manner that the great musician

. 'said to his friends, “This youth will some day

make his mark in the world.”

3 While Ludwig was still in his teens, his
mother died, and he felt very lonely without
her. Some years later, he went to ‘Wien to
continue his education, and was recognised im-

: medlately for his great genius in the field of

music. With his wonderful playing ability, and
still more with his composition, he astonished
and delighted the music-loving people of this
great cultural centre.

4 Then it was that a very serious thing hap-
pened to. Beethoven; he began to lose his hea-

- ring. For a while he would not admit it, even

to himself. That he, who was so passionately
fond of music, to whom it seemed the sweetest
thing in life, should cease to hear, seemed too
cruel to be true. It was just the same as if some
great artist were suddenly to lose his eyesight
and never again see the beauty of colours in his
surroundings. He consulted one doctor after
another in frantic’ efforts to find a remedy for
his affliction but could get help from no source
whatsoever. As a result his deafness increased
quickly and, although still fairly young, he be-
came almost totally deaf.

5 As he realized what was happemng,
Beethoven became unutterably® miserable. Fle
realized that resignation’ tohis fate was the only
thing left for him. In utter misery he exclaimed,
“Resignation' what a miserable refugcﬂ , and
yetit is the only one left for me.” He even
thought of taking his own life. “If I had not
read,” he exclaimed, “that man must not of his
own free will end his life, I should have done
so long ago.” A mechanician named Maelzel
made a pair of ear-trumpets' for him, and at
first the composer thought that they would be
a great help, but he was bitterly dlsappomted

and he dlscardcd“them

~ *Beethoven /' beithauyn /
1 composer (n) : writer of music
2 squandered (v) : spent lavishly
3 concert (n) - : musical performance
['konsat/
4 organist (n)
5 frantic (adj.)
6 unutterably (adv)

: one who plays on an organ

_: hectic: furious

: beyond words; too difficult to
eXpress

63

: vielding amtudc. prcpdn,dness to
.suffer

: shelter from trouble; an asylum

: skilled machinist; a constructor of

7 resignation (n)

8 refuge (n)
9 mechanician (n)

; machines
I0ear-trumpet (n)  : a tube to aid in hearing :
11discarded (v) . threw away

-



. 15remonstrate (v)

6 Then it was that Beethoven faced his ter-
rible calamity'? with an amazing degree of cou-

‘rage. With increasing enthusiasm he applied

himself to his musical studies and at times see-

med almost to forget his deafness. There is little

doubt, however, that his affliction? caused him
to give his compositions a melancholy strain. He
lived much to himself and is said to have written

these solemn'*words, “Poor. Beethoven, there is

no happiness for you! You must create your
own happiness.”

7 Sometimes when he was composing, he
would scarcely eat for days at a time. His friends
accomphshed little when they attempted to re-
monstrate" with him, because he was like a man
living in another world. Once when he was en-

.gaged in a great composition, a friend called upen

him and thus described his visit: “The house was
deserted by servants and every comfort was ab-
sent. Shut up in a room alone, the great man
resorted to slngmg, shouting, stamping, as if in
the throes'® of mental torture. In appearance
he was wild disheveled", exhausted with long
periods of work and nothing to eat.”

8 He gained the greatest inspiration out of
doors. He could go out in the wettest of weat-
her, come in dripping with rain, and shake the
water, from his hat and clothes, quite unaware'
that he was spoiling the carpets, coverings, and
furniture. He seemed as if he must get alone
with Nature and with God in order to-do his
best work. His mind was strangely awakened by
the sight of a stormh. He seemed supremely
happy when the wind bent the pine trees around
him and the lightning flashed. He could not
hear the sweet singing of the birds, but he loved
to watch their flight and he remembered how
they sang.

9 He would stay in the solitary woods until
his whole being seemed full of strange music,

then he would hurry back to his room to put down
what he had conceived” while the inspiration
was still upon him. As he raced through the streets
with his hat gone and his bushy head bowed, not
looking at anyone, the people who knew his |
strange moods would laugh and say, “It is just
Ludwig Beethoven. Only his body is in this world.”
At other times he would sit down at the piano
and, bending very low over the keys in a frantic
effort to catch the sound, he would play on raptu-
rously?, not seeming fo know who or where he
was; meanwhile a crowd would be gathered around
the window and at the open doors.

10 There is no doubt that at ti;)nes Beethoven
was subject to fits of irritability”’ and even to

fits of rage, but it must not be forgotten that he

was a great sufferer. In addition to being totally
deaf, he suffered much from rheumatism, and

finally from dropsy™. Sometimes when out walk- -
ing with a friend he could not help noticing how
much his friend could hear and he could not.
The singing of birds, the music of the flute, the
sound of human voices, and-similar joys were
lost to him and as he noticed how much they
meant to others he would often be overcome
by grief. Frequently when in the company of
friends he would talk brilliantly for a while, then
suddenly lapse into silence, from which none
could arouse him.

11 For a considerable time after he became
deaf,Beethoven continued to lead the orchestra
in his great compositions. He was extremely
sensitive”, and no doubt he often pretended
to hear when in reality he could not. He was just
as eccéntric®* inleading an orchestra as in private.
He would put tremendous physical energy into
the task, making himself smaller and smaller to
compel softened sounds, then raising and stand-
ing on tip-toe with head thrown back when every
instrument of the orchestra burst forth. He could

12 calamity : misfortune
/ka'lemati/ (n)

13affliction (n) : distress; suffering

14solemn ; serious;earnest
/'solam/ (adj)

: plead. complain.
16 throes (n. usu. pl.) : sharp pains
17 disheveled _+ untidy
fdi'fevid/ (adj) -

I8 unaware :onot aware
/ianatwes/ (adj)
19° conceved (v) |

20 rapturously (adv)

2 composed (in mind)
: with great jov

21 irritability (n) :impatience
22 dropsy(n) : dliscase which causes swelling of Iht
limbs

23sensitive (ady)

s easily harts casily ul!uc‘lcd
24 eccentric (adj)

- odd: peculiar



not endure: frivolity? when music ‘was bein

.rendered. Any apparent restlessness or apathy
on the part of the audience drove him into a state
of frenzy*’. On one occasion when he observed

people laughing and talking while he played an

. important production, he stopped sudden]y and
said in a trembling voice: “I'do not play for such
swine.”

]

12 All during these anxious years, when
sickness and poverty dogged® his footsteps,
Beethoven continued to compose such music as
ranked him among the greatest composers that ever
lived. He was very anxious about the “Choral
Symphony,™ and, urged on by friends he con-
sented to conduct the first performance. His
friends could not have realized the full extent
of his deafness or they would never have allowed
him to be placed in such an unfortunate position.
He stood up before the orchestra and waved his
baton .inthe most natural manner, but could
_not hear a.single note of the music. At the con-
clusionof the piece the audience thundered its
applause. Even then he could not hear, but
someone turned him around to face the people
who were wild with enthusiasm, -and then it

dawned upon him that they were showing tre- °

mendous appreciation and he was deeply mov-
“ed.

13 The great composer died in Wien in March,
1827, in his fifty-seventh year as the result of

exposure® from ‘a long trip which he had taken
during the winter. Suffering intensely, he seemed
to be upset more than ever over his loss of hear-
ing. Even to the final moment it seemed to be
on his mind, for almost with the last breath he
said, “I probably shall hear in heaven.”

14 Beethoven will ever rank not only as a
great musical composer but as-a very brave man.
All through his life he was beset by troubles which
made him at times very unhappy. His deafness,
which made companionship with others almost
impossible, was a constant source of mental refle-
ction® and misery. Then his health was never
good at any time of his life, and coupled with
these things was the fact that practically all his
life he was in poor financial circumstances. The
wonder is, with so many things to Prey constantly
upon his mind and hence to sap™ his strength,
that he continued to produce music--to produce
music that will thrill people as long as the world
lasts.

I NOTES
A About the author

Archer Wallace: An American writer and journalist.
B References and explanatlons

2 Walfgang Amedeus Mozart (1756-1791)
was born in Salzburg, Austria. A
prodigy who started performing at
the age of six, he is rated one of the
most” outstanding composers of all

Mozarl /mavtsait/

times.
Prussia /'prafa/ : former State of Germany. It com-
: ‘ prised much of north-east Germany.
Wien city/wian/  : a city in Austria

“If T had not read .......... lena ago;™
; Shakes~ ’s Hamlet says almost the
same Lang in a soliloquy (Ham I,
2.130)
:an elaborate instrumental ‘sompo-
sition for an orchestra with arrapge- -
ment br movement for a chorus.

C WORDS AND PHRASES

1 not by any means (1) ? b,\'r no means: not at all
Not by any means was her childhood comfortable -

choral symphony

11 because her widowed .mother had already five
- mouths to feed.
25 frivolity(n) : silliness
26apathy (_n') : indifference. 30 (mental) : deep (houghts
27 frenzy(n) - : madness; wild rage refloction. (n) 7
28 dogged(v) : followed closely 31 sap(v) : weaken: drain away

29exposure (n)

: lack of protection (from)
/ik'spavza / :



2 make one’s mark (2) become famous
V. Anand of Madras has made his mark in chess
by winning the grandmastership.
3 take little notice of (3) : pay no attention to
They took little notice of him when Boris Becker
played his first round match at Wimbledon in
1985;but he went on to win the title, all the same.
4 fond of (4) : full of love for; very much
interested in
Sudha Chandran was so fond of dancing that she
continued to perform even after a crippling acci-
dent.
5 subject to (10) : exposed or prone to
In Kerala a good number of people are subject
to rheumatism during old age.
- 6 overcome by (10) ' ., : overpowered by;
mastered by
The Cabulliwallah was overcome by emotion
when he saw Mint on her wedding day.
7 be upset (13) : be disturbed (mentally
or physically)
He was very much upset when he heard that a less
qualificd candidate had been selected for the job.
8 beset by /with (14) ° surrounded by, to have
. trouble from all directions.
He found himself beset with problems when he
started his career as an advocate.

IV COMPREHENSION

A Answer the following questions:

1 When and where was Beethoven born?

2 What was his father and what sort of a man was
he?

3 When did he first give a series of concerts?

4 ~This youth will some day make his mark in the
world.” Who said.it, and when?

S What do you know of the people of Wlen"

6 What did Beethoven gain there?

7 What accounts for the melancholy strain in his’

- compositions?

S, he said in a trembling voice.” Why was his
voice trembling?

Y When and where dia 3eethoven die?

10 What does the .author say in the last paragraph
‘about Beethoven’s music?

B Say whether the following statements are ‘True’ or

‘False’:-

I Beethoven had a very contented childhood.

2 Even before he met Mozart he had given concerts.

3 His ear-trumpets proved useful to him.

4 He was very regular in his eating habits.

5 He forgot everything else while he was at work.

6 He was quite at home with nature, especially when
he was dlone.

7 He was always very particular about his-dress.

8 He was extremely serious when he was playing
or conducting music. -

>

its applause and deeply moved. They are toth uged in the -
figurative sense. They suggest more than the dictionary

9 He could not appreciate the response of the audi-
ence at the end of theChoral Symphony as he was
totally deaf.

10 More than anything else he was worried about his
deafness throughout his life.

Read again the paragraphs specified against each of
the following guestions before answering them. Your
answers need not be more than three or four sentences:

1 What was Beethoven's affliction and why was it

Brue,

4 Describe Beethoven at work.
5 When and where did Beethoven find inspiration?

" antonyms. The

particularly sad? (4)

2 How. did this affliction affect him at the early

stages? (5.6)

he felt very lonely without his mother.”
Could you locate a similar phrase or sentence
in para 67 :

(7)
(8,9

6 How did he work when he was msplred‘? (9)
7 Beethoven had fits of irritability and rage. But the

author forgives him of these defects. Why? (10)

8 “I do not play for such swine” (11) What aspect of

Beethoven's character do you see in these words?

9 *I probably shall hear in heaven! (13) What do

these words tell you of Beethoven?

10 What makes the author call Beethoven a ‘brave
"~ man’?

WORD STUDY AND EXERCISES -

You have already studied the use of affixes-both pre-
fixes and suffixes- to form different paris of speech
and to form words of opposite meaning (amonyms)
Here are some from the present lesson

unutterably (5)

unaware (8)

unfortunate (12) *

bushy (9) y

You can find many more if you try. The first three
have the same preflx un-", and they all help to form
-y’ in the last example helps to make
an adjective of a noun. bush + -y : bushy = growing
thickly (like a bush).

slush + -y : slushy,water +-y : watery etc. are other
examples. With the help of your dictionary find out a
few more examples of this type. You will find any
number with ‘un—"in any reasonably good dictionary.

In paragrafah 5 you see the word ‘utter’ used in the
next sentence after ‘unutterably.” What does it mean?
What part 6f speech is it? (It is an adjective which
means ‘total °, ‘complete’, whereas the root-form

‘utter’ in unutterably is a verb which means ‘to gwe 5

out’, ‘to speak out’ etc.)
In paragraph 12 you find the expressions t{hundered

meanings. Sentences like: !

“The audience gave a blg round of applause.,” and
“It moved him very much™:

=



would not appeal half so 'strongly as these sentences

would. While the first expression suggests the spontaneity, -

the volume ahd the unexpectedness of the applause, the
second one suggests the depth or intensity of the feeling.

The following are some of the meanings a dictionary
would give you for the word ‘move’: -
1 to cause to change place or posture
2 to set in motion
3 to impel
4 to excite an action
5 to instigate
6 to touch: the feelings of
- 7 to:propose formally at or before a meeting

Which of the given meanings is the one that suits the
word in its context in the lesson? Now try to use the word

‘more'in sentences of your own to bring out all these given
meanings.

The audience thundered its applause.
Try torecast this sentence without changing its meaning
using the adjective ‘thunderous’.
You may begin your sentence like this:
There was
ior
The applause

C"  Lesson 12 of yourStandard 9 Reader introduced you

to irregular verbs-so called because they form their past _
tense and past participle forms differently from the ‘regu-

lar’ verbs which take on the ‘-ed” form. e.g.,
want — wanted — wanted

The present lesson offers you four examples of irregular
verbs:

upset — upset — upset  (3)
burst — burst — burst _( 11) and
bend — bent — bent  (8)

Overcome — overcame — -OVC‘I'COD'RC.'

(10)

With or without the help of your last year’s Reader or your
dictionary draw up a list"of at least six such verbs.

D See how the words center (3) and disheveled (7) are

spelt in your lesson. Do you find them unusual? Yes, that
is the way they are spelt in American English.
In British English we spell them centre and dishevelled.

The following are some of the major differences in spelling
between British English and American English:

(a) In American Enghsh the final *-I" is ,not usually
doubled in an unstressed syllable:
e.g. disheveled, traveler. leveling

(b) Words ending in ‘~tre’ in British Ignglish end in
‘~ter’ in American English. :
e.g., center , theater

(c) Words ending in ‘—our’ in British English have an-

. ‘—or’ ending in American English.
e.g. labor, honor, color
(d) Words ending in ‘-~ogue’ in British English end in
—og' in American English: ¢.g. catalog,

e

VI LANGUAGE STUDY AND EXERCISEEL
A Past perfect — Revusmn
(a)

.and by the time he was nine he had mast-
ered all that his father could teach him. (para 2)

‘Note the use of the tense form given in italics. It
tonsists of had + past participle of the main verb.
It is called past perfect. It denotes “past in the
past.” It can be the past in the past equivalent of
the simple past tense and is used when from a cer-
tain point in the past the subject looks back on.
an earlier action.

(b) ‘I had just poured myself a cup of coffee when
the phone rang. When I came back after answer-
ing (the phone) the cup was empty: Somebody
had drunk the coffee or thrown it away.’ But if
we merely give the events in the order in which
they occurred,no past perfect tense is necessary.
Shyam’s father died when Shyam was eighteen.
Before he died,he adviséd Shyam not to marry
till 25, and Shydm at 23 still mlended to follow
this advice.

There is no lookmg back in_the above example dud
as such there is no reason why past perfect should be used.
Note the difference of meaning in the following examples:-

a She heard voices and realized there were three peo-
ple in the next room.

b She saw empty glasses and cups and realized that
three people had been in the room (Theywere no
longer there). - ]

¢ He arrived at 2.30 and was told to wait in the
lounge.

d He arrived at 2.30. He had been told to wait in the
lounge.

* In (c) he received instructions after his arrival.

In (d) he received them before his
possibly before the journey started.
The past perfect is used after when when two simple
past tenses might give the impression thai the two
actions happened simultaneously:
When she had sung her song she sat down.
(When she sang her song she sat down’ might give
the impression that she sang seated.) i
B “too +adjective + infinitive
...... too cruel to be true (4)
This is an easy and useful construction to master:
e.g.: My mother is getting too old to travel. This
means that she is getting so old that she cannot
travel.
However' Too’ cannot be used after very. fairly.
pretty or quite. But we can use a bit. a little, rather.
much, far.
The fish is a little too salty for me. -
It's much too cold.

arrival,
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Change the following sentences using *too +adj + infini-
tive! construction:

1 He is very old; he can't work.
2 There was a lot of noise; I couldn’t enjoy the film.

3 The place is very far; you can’t go there for a
picnic. :

4 The hill-station is very cold you can’t Lﬂj()\’ a
“week-end there. -

5 The book was very boring; | couldn t read through
it.

6 He speaks very fast; I can't follow him.

7 The tree was so tall that I couldn’t climb it.

8 The offer was so good that I couldn’t believe it.
9 The road|was verybumpy ;I couldnot drivealongit.
10 I am very tired; I can’t walk to the town.

VII USING LANGUAGE i
Limiting and non-limiting phrases .

Whether in speech or in writing we tend to be tent-
ative sometimes, and sometimes positive. There are occa-
sions when we give a specific view, as there are occasions
when we are less specific or non-committal. And we use
certain phrases depending on our attitude or point of view.
Such phrases fall under two heads: limiting phrases and
non-limiting phrases.

Look at these sentences from the text: (1) “As a result,
his deafness increased quickly and, although still fairly,
young, he bécame almost totally deaf. (para 4) (2) “The
house was deserted by servants and every comfort was
absent.” (para 6)

In the first sentence you see both the limiting and the
non-limiting phrases used. fairly is a limiting phrase where-
as totally is non-limiting. You may find'it interesting to
note that the non-limiting totally is itself qualified by a
limiting phrase almost .There is no doubt that every in the
second sentence is a non-limiting phrase. Now, what do
you think of ‘there is no doubt'?

Exercise—1
Look at the following lists:
- Limiting phrases Non-limiting phrases

I think I'm-sure
I guess : Certainly
probably ' definitely
apparently obviously
so I'm told you can see
so they say there’'s no doubt

by the look of it ~ evidently

These phrases may appear either at the beginning or
at the end of a sentence. But in speech it is more common
at the end. When a !imiting phrase is added to a complete

statement. it takes a rising tone.
e.g.: They're going to leave the school, I think.
But when_it is a non-limiting phrase added toa comph,te

AR

L}

statement, ittakes a falling tone:
e.g.: They're going to leave the school, I'm sure.

Your teacher will call out the phrases at random.
Repeat the statement ‘They’re going to leave the school’
adding the phrase ‘called out” Use either a rising tone
(<) or a falling tone (—3) as necessary. Further, state-
ments like the following may also be used for this
exercise:

There’s going to be an election.

It’s going to rain.

The drought has been severe.

The plants are all dead.

Exercise—2
Limiting phrases Non-limiting phrases
sometimes always
occasionally all the time
now and then. every time :
usually without exception
most of them all of them

some of them every one of them

Add any of the ‘above phrases, as in Exercise I, to the
following statements:

They visit the hospital.
_ The girls wear uniforms.

They go by taxi.

They eat vegetables.

Exercise 3

Read closely paragraphs 1,5, 6,7, 8, 10, 12 and 13 of your
lesson. Pick out at least eight such phrases.

Classify them. Now see what happens to those sentences
when ‘

i} vou drop them

ii) you substitute them ~ the limiting phrases by the *
non-limiting and vice versa.

VIII USING THE DICTIONARY

A The following words appear in the lesson. Find out
from your dictionary at least two meanings for each
word and specify its meaning in the context of the
lesson: :

(paragraph numbers are given in brackets).

genius (3)
resignation (5)
strain (6) s .
desert (7)
'lapse (10)
render (11) - =
_bator (12) !
note (12)
piece (12)
‘reflection (14) _
B .Look at the pronunciation of these words:
(13) exposure /ik'spavza /
( 7) unware /an3' wea T
(11) rer{der ['renda/



In all these three words the final (r) is not sounded, when

.the word is spoken in isolation. But when such words are
immediately followed by a word beginning with a vowel
sound, you will hear the /r/ sounded.

Now look up the word concert. You will see the word

having very different stress pattern as noun and verb.
concert (n)/konsat/
concert (v) /kan'sat/

Repeat them till you learn the difference. And then use

them in sentences of your own - both asanounandasa

verb.

C You have seen the words compose (v) and composer
(n) used more than once in the lesson.Look upthe
root word compose and find out the different mean-
ings given against it. Make 3 list of words derived
from this root and learn their various uses.

D Subjectto likely to do or suffer something; on
the condition that

She was subject to fits of depression.

The municipal authorities gave him sanction to start
the workshop in town subject to the approval of the

' Health Department.

subjected to has a different meaning: to cause to undergo
something

The blacks in South Africa are stil subjectcd to a
lot of hardships.

E The word dogged, 'appears in para 12. What part of
speech is it there? What is its meaning?
Dogged can be the past tense of the verb ‘dog’ mean-
" ing follow closely. He was dogged by misfortunes for
years at a stretch. Or, it can be an adjective meaning
stubborn; unyielding.

When playing for his country in Davis Cup, Vijay
Amritraj.prove to be a dogged fighter.
He stuck-doggedly (adv) to his task.
Note the difference in pronunciation of the word in diff-
erent parts of speech
dogged (V) /'dogd/
dogged (adj) /'dogd/

IX WRITING

1  You can learn about a person from his own words
and from what ohers say of him. In this lesson you find
eight quotations, five of them Beethoven’s own words and
three of others about Beethoven. With the help of these
quotations give an account of the character and work of
Beethoven in two or three short paragraphs.

.2 Briefly describe in about a page the life and work of

some artist or philosopher or political leader who has made
his mark in the world. You may write about Raja Ravi
Varma, Sree Narayana Guru or Mahatma Gandhi. Make
sure you collect enough details before you start writing.

a4
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THE ENCHANTED SHIRT

I INTRODUCING THE POEM

Some people imagine that they are ill although there
may not be anything the matter with them. And such
people seldom ever recover as there is no easy remedy
for imaginary illness. As you might have observed, they
usually keep to themselves without much contact with the
outside world. Their thoughts are full of themselves and
the plight of other people does not inferest them. Do you
think that they would be all right, if at all they came out
of their isolation and looked at the world around them?
Wil they not then realize that they are better off than most
others? After all, the man who has no shoes will not feel
like complaining if he sees a man with no feet at all, In
this delightful poem we read about a king who thought he
was ill. Now read the poem and find out what wonderful
prescription set him on the way to recovery.

Ii- ° LISTENING TO THE POEM

Your teacher will read the poem once or twice. Keep
your books closed and listen carefully.

The King was sick. His cheek was red
~ And his eye was clear and bright;
He ate and drank with kingly zest,
And peacefully snored at night.

But he said he was sick —~and a king
should know, 5§
And doctors came by the score.
They did not cure him. He cut off their heads
And sent to the schools for more.

At last two famous doctors came,
And one was as pooi‘ as a rat, 10
He had passed his life in studious toil,
And never found time to grow fat.

The other had never looked in a book;
His patients gave him no trouble;

If they recovered, they paid him well, 15
If they died, their heirs paid double.

Together they looked at the royal tongue,
As the King on his couch reclined;

In succession they thumped his august chea,t
_But no trace of disease could find. =~ 20

The old-sage said,'You’re as sound as a nut;y’
‘Hang him up!” roared the King in a gale,
In a ten-knot gale of royal rage;
The other leech grew a shade pale:

But he pensively rubbed his sagacious nose,’ 25

. And thus his prescription ran—
The King will be well if he sleeps one night
In the shirt of a Happy Man.

Wide o’er the realm the couriers rode,

And fast their horses ran, :
And many they saw, and to many they spoke, -
- But they found no Happy Man. -

They found poor' men who would fain be rich,
And rich who thought they were poor;

And men who twisted their waists in stays,35
And women that short-hose wore.

They saw two men by. the roadside sit,

And both bemoaned their lot;
For one had buried his wife, he said,
And the other one had not. 40

At last they came to a village gate.
A beggar lay whistling there;

He whistled, and sang, and laughed, and ro]led
On the grass in the soft June air.

The . weary couriers paused and looked 45
At the scamp. so blithe and gay;
And one of them said, ‘Heaven save you,
= _ triend ,
You seem to be happy to-day.’

‘O yes, fair Sirs’, the rascal laughed,
And his voice rang free and glad, = 50

*An idle man has so much to do

That he never has time to be sad.’



“This is our man,” the courier said;

‘Our luck has led us aright.
I will give you a hundred ducats, friend, 55
- For the loan of your shirt to-night.’

- The merry blackguard lay back on the grass,
+ And laughed till his face was black;
‘1 would do it, God wot,’ and he roared
with the fun,
‘But I haven’t shirt to my back.” 60

‘Each day to the King the reports came in
“Of his unsuccessful spies,

And the sad panorama of human woes
Pagsed daily under his eyes.

And he grew ashamed of his useless life, 65
And his maladies hatched in gloom;

‘He opened his windows and let the air
Of the free heaven into his room.

And out he went in the world and toiled

line 21 sound as 2 nut
line 22 gale

line 23 ten-knot gale

line 24 leech .
line 24 a shade pale

line 25 pensively

line 25 sagacious /sa'geifas/

line 29 realm /reim/
line 29 couriers /kurias/
fine 33 fain

iine 35 iwisted

line 35 stays

: very lll:lhh’ :
: strong wind (here the wind of

anger)

: gale blowingat a speed of ten

{nautical) miles an hour

: doctor (old use)
: slightly bloodless on the face

(because of fear)

: thoughtfully

+ having good judgement and
" cOmmon sense

: kingdom

: MESSEngers

: gladly (poetic use)

: tortured

: tight- ﬁttmg undergarment

worn by women to shape the
body to current fashion. Per-
haps the men are not happy

‘with their lot as men. Their

action shows extreme concem

for fashion as well as a deep

dissatisfaction with their lot
: tight-fitting garment worn by

meén. The point seems to be

- In his own appointed way; 70
And the people blessed him, the land was glad,

And the ng was well and gay
(John Hay).

line 36 short-hose

that the women were unhappy
Is this e probable story? How many characters are that they were not men 3
- there in the story? The poem is full of humour. But does line 38 bemoaned : showed great s for
it convey any serious message?. ; :
“Jl READING THE POEM Rl suanp T
line 46 blithe /btaid/ : joyous
- Read the poem closely two or three times. The mean- line 47 heavensaveyou : It is a form of greetin
~ings of some of the difficult words are given below. fnc ERATe YR ;
b line 55ducat /dakat/ : gold coin formerly used in
efichanted /imifantd/ ~ : magical o Europe
_ line 3withzest /zesr/  : with greatinterest or pleasure . ° line 57 blackguard : scoundrel, man without
line 6 by the score - in great numbers (a score / bleegod/ honour

means 20)

: medical schools where doct-
ors are trained |

line 59 God wot

i : God knows (archaic use)
line 601haven’tshirt -

line 77 schools : I don't have any short at all

2y : line §2 spies : agents
line 7 for more ; .for more dactors . ; line 63 panorama - constantly changing view
line 11 studious toil : the toil or hard work of study- - /pena'rama ]
ing (here more and more . oo ss e il
‘ about medicine) life E5maadt liness. '
_line 16 paid double .paid two times the usual T 00 MAadies i
! an-!ount (half of it, of course, llnl.'l &6 hatched v produccd
for hastening the patient’s line 66 gloom : semi-darkness
death) line 70 blessed : thanked
lme 18 reclined :lay in a position of rest :
line 18 couch /avtf/ : bed

IV UNDERSTANDING THE POEM

1 The first line says the King was ill. But he was not
really ill. How does the poet say the king was not
ill at all?
2 Why couldn’t the doctors cure him? What happe-
ned to all those who couldn’t cure him?

line 19 insuccession = -
line 19 thumped /Bampr/
line 19 august /gast/
line 20 trace (n) -

. line 21 sage

: one after the other

: (here) tapped with force.

: causing feelings of respect .
: mark, sign etc.

: wise man

-



" 3 What did the old sage say about the 'king’s condit-

ion?

4 What was the other doctor like?

5 What did he prescribe?

6 Both the rich and the poor were unhappy. What
was the cause of their unhappiness?

7 Why did the two men sitting by the roadside be-
moan their plight?

8 How did the happy man express his happiness?

9 What did he say was the cause of his happiness?
Why couldn’t he lend his shirt?

10 What reports did the couriers bring to the King?

11 How did the search for the happy man influence

the King?

12 Dud the doctor’s prescription cure the king? -
If it did, how?

V  APPRECIATING THE POEM

1 A poet sometimes says the opposite of what is in
his thoughts to make his statement more forceful
This is called irony. Is there any instance of irony
in the first stanza?

- 2 The poet describes in lines 2-4 the signs of good
health as if they were the symptoms of some dise-
ase. How does it strike you? absurd 7 humorous?

B s and a King should know™. (line 6) Does the
poet mean what he says? What is this figure of
speech called? '

4 Stanzas 3 and 4 introduce a contrast. Who are the
two contrasted? Are there other instances of con-

‘ trast in the poem?
: 5 There are two comparisons in stanza 5. The one

is a simile and the other a metaphor. €an you locate
them?

L 6 What was the doctor’s prescription? Do you think

‘ i it was the right prescription?

' 7 Where did the couriers find the happy man? Do
you find the reference to June in stanza 11 in any
way significant?

8 Can you say why the beggar is happy? Is he busy

. as he says? Or is it another instance of irony?

| 9 What are human woes compared to in Stanza 167 .

10 The opening line may be contrasted with the last
line of the peem since they say opposite things.

; Are there other lines of this kind that you can
‘ contrast?

+

-

11 Which of the following adjectives would you use
to describe the tone of the poem; humorous.
solemn, satirical, cynical?

12:Are all the lines of the same length? Does the -
poem employ rhyme?

13 Poets often take much greater freedom with the

- language - than other writers. They might
ignore the rules that prose writers customarily
follow. A poet might, for example, invent new
.words, use archaic -expressions, or make a noun
do the work of a verb or an adjective. He might
change or invert the usual word-order of a sent-
ence often to suit the requirements of rhyme and
rhythm. The liberties poets take with the language
are known as poetic license. Now examine lines
12, 20, 24, 31, 33 and 36 and name the poetic
licence ‘the poet uses in these lines. :

VI ABOUT THE POET .

John Hay (1838 - 1905) was statesman and poet. After
serving as Assistant Secretary under Abraham Lincoln he
took up jourmalism, but returned to the government as
Assistant secretary of State under Hayes. Later he rose to

become the Secretary of State. His important works include
Pike Cowny Ballads, Castilian Day and The Bread -

Winners.
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ALOVELY COMRADESHIP

- T _ INTRODUCTION

Sarojini Naidu calls her friendship with Gopalakrishna
Gokhale a ‘lovely comradeship’. No friendship can take,
roots without there being agreement of views and common

- . interests between the friends; in the case of Sarojini Naidu

and Gokhale it was their common dedication to' Mother
India that formed the basis of this lovely comrade-
ship. To Gokhale India was “mistress, mother, goddess
and child in one”; to Sarojini Naidu service to India was

a way of life. India’s independence was the one vision that -

~ inspired both; but Gokhale died in 1915 far before his
vision came true. In this article, written soon after Gokha-

le’s death, Mrs Naidu pays a rich tribute to this great so
of India. '

I 1 My personal association’ with Mr Gok-
hale began, as it ended, with a written message.
It had fallen to me’ to propose the resolution
of the education of women at the Calcutta Ses-
sion of the All India Social Conference of 1906.

Something in my speech moved him sufficiently
to pass me these hurried® and cordial® sentences
which 1 venture’ to quote ‘May I take the
liberty, he wrote, ‘to offer you my most respect-
ful and enthusiastic congratulations? Your speech
was more than an intellectual treat of the highest
order. It was a perfect piece of art. We all felt
for the moment to be lifted to a higher plane.’

2 An acquaintance®, begun on such a happy
note of sympathy, grew and ripened at last into a
close and lovely comradeship’. T counted® it
among the crowning honours of my life. Our
friendship was always radiant’both with the joy
of spiritual refreshment'® and wilth the inspiring
challenge of intellectual discussion. Above all,
there was the ever-deepening bond of our com-
mon love for the motherland. For a short space,
there was also the added tie of a tender deped-
ence on such comfort and companionship as I

. and your

could render him through long weeks of suffer-
ing and distress in a foreign land. :

3 Between 1907 and 1911 it was my good

' fortune to meet him several times chiefly during
. my flying visits!' to Bombay, but also on

different Qccasions, in Madras, Poona and
Delhi. After eachmeeting I would always carry
away the memory of some stirring'* words of
exhortationto yield my life to the service of
India. Once in 1913 I met him at the Servants
of India Society. 1 found the world-famous
leader of the Indian National Congress weak
and suffering from a relapse of his old illnes.
We sat quietly in the gathering twilight® till his
golden voice broke the silence with golden
words of counsel and warning, so grand, so
solemn, and so inspiring, that they have never
ceasedto thrill me. He spoke of the unequalled
happiness and privilege of service for India.
“Stand here with me,” he said, “with the stars
and hills for witness, and in their presence
consecrate" your life and your talent, your song
speech, - your thought and your
dream to the Motherland. O Poet, see visions
from the hill-tops and take the message of hope
to the toilers’® in the valleys.” :

4 Two months later, early in June, _ after
an absence of fifteen years, I found myself in
London once more; and, among the many friends
who greeted me on my-arrival was the familiar
figure of Mr Gokhale in wholly unfamiliar Euto-

~ pean garments'’ and- yes- actually an English

top-hat. I stared at him for a moment. ‘Where,’
I asked him,.‘is your rebellious turban?’ But I
soon got accustomed'® to this new phase of my
old friend , to a social Gokhale who attended

1 association(n.)  : friendship - e
"2 ithad fallentome : I'had to
3 hurried (adj.) : written in haste
. 4 cordial (adj.) : hearty
5 venture (v.)/ o
[ventfa/ : dare; go so far as

6 acquaintance (n.) : relationship that is not deep
7 comradeship (n.) : deep friendship = -

8 counted (v.) : considered

9 radiant (adj.) . - bright; showing joy

10 spiritual

refreshment : new strength to the soul
11 flying visits : hasty visits:
12 stirring(adj.) : inspiring
13 exhortation radvice
14 twilight (n.) : faint half-light before sunrise

and after sunset

15 consecrate : devote oneself to a special purpose
16 toilers : people who work hard
17 garments. * : clothes

18 got accustomed to : became familiar with: got used to



parties and frequented'® theatres, played bridge®
and entertained. guests at dinner on the terrace
of the National Liberal Club- a far cry from the
terrace of the Servants of India Society:

5 In spite of his uncertain health, he was
very busy throughout the summer with his work

on the Royal Commission and his anxious pre- -

occupation with Indian affairs in South Africa,
then threatening an acute crisis*’. But he would
often come to see me where I was staying at the
house of Sir Krishna Gupta. It was well-known
that Mr. Gokhale had a great fancy, for cher-

ries, and I always took care to provide a liberal

supply*” whenever he was expected. ‘Every man
has his price,” I would tease him, ‘and yours is
cherries.’

6 A few days later, on 2nd August, he deli-
vered” a magnificent’®® inaugural address at
Caxton Hall in the presence of a large and enthu-
siastic audience of students. He set before them
those sublime® lessons of patriotism and self-
sacrifice which he alone was competent®® to teach

“with authority and grace.

7 Shortly afterwards, he left for India to
wage his brave and glorious battle in the cause”
of his suffering countrymen in South Africa. His

_health was finally ruined beyond all chance of

recovery. But it was with the rapture® of victo-
rious martyrdom” that he wrote from his sick-

‘bed, about the end of December, to tell me how

prompt and splendid® had been the response™
of a truly united India to the call of her gallant™
heroes fighting in South Africa.

8 On his return to England in the Spring of

1914, his condition was so dangerous as to cause

his friends and physicians the gravest concern;
and at first he was conﬁned entirely to bed®.
But with his ever-gracious™ kindness towards
me, he paid me a visit on the very day he was per-

~mitted to leave his room, as I was then tooill to go

and see him. “Why should a song-bird like you
have a broken wmg‘?’ he murmured a little sadly;

- and presently™ he told me that he had just rece-

ived his own death-warrant at the hands of his
doctors. ‘With the utmost care,” he said, ‘they
think I might perhaps live for three years longer.’
But, in his calm and thoughtful manner there was
no sign of selfish rebellion or fear-only an infinite
regret for his unfinished service to India.

9 Soon, however, I was well enough to
accompany him on the short motor drives that

‘were his sole form of recreation; and on mild

days, as we sat in the soft sunshine under the
budding trees of Kensington Gardens, he would
talk to me with that sure instinct of his for choice
and graphic phrases that lent® his conversation
so much distinction®” and charm. ‘Give me a cor-
ner of your brain that I can call my own’ he

would'say. And in that special corner that was his

I tréasure many memorable sayings. One day, a
little wistfully he said: ‘Do you know, I feel that
an abiding sadness underlies all that unfailing
brightness of yours? Is it because you have come
so near death that its shadow still clings to you?’
‘No’ I answered, ‘I have come so near life that
its fires have burnt me.’

10 But, like a homing *® bird, his heart
would always return with swift and certain flight to
the one unchangeable passion of his life, his love
for that India which to him was mistress and
mother, goddess and child in one. He would
speak of the struggles and disappointments of his

early days, the triumphs and failures, the rewards

and sacrifices of his later years, his vision of
India and her final goal, her immediate value
as an imperial asset, her appointed place and.
purpose in the w1der counsels and responsibili-
ties of the Empire.

: went often to

19 frequented (v.)

20 bridge (n.) : akind of card game for four people

21 crisis : astate when a definite decision has
* to be taken; time of difficulty

22 liberal supply : plenty of

23 delivered 1 gave forth in words

: highest, cauningwonderand

26 competent (adj.) !mnng’thé ability
27 cause (n.) : purpose for which efforts are
.- being made

28 rapture (n.)

:-great delight
. 29 martyrdom(n.) : suffering or death for a noble cause
30 splendid(adj.)  :great
31 response(n.) : answer; reaction <
32 gallant(adj.) : brave
33 confined to bed :forcedtostaylnbad
34 gracious(adj.) : pleasant; kind
35 presently(adj.) :soom
36 lent(v.) : gave to :
37 distinction(n.)  : being different
: returning home iy

38 homing(ady.)

) s



11 Of the many pressing matters that occu-
pied his mind at that time, there were four which
to him were of absorbing™ interest. His scheme
for compulsory education which, he felt, was the
only solid basis on which to found any lasting
national progress. The Hindu-Muslim guestion
which, he said, could be most fruitfully solved if
theleaders of the sister communities would deal
in a spirit of perfect unison® with certain funda-
mental problems of equal and urgent importance
to both. The high privilege and heavy responsi--
bility of the young generation whose function it
was to grapple with more immense and vital
issues than his generation had been called upon
toface. And, of course, the future of the Ser-
vants of India Society, which was the actual em-
bodiment of all his dreams and devotion for India.

12 These ‘open—air conversations, however,
came to a speedy end. He suddenly grew worse
and was forbidden to leave his room or to
receive. visitors. But 1 was fortunate enough to
be allowed to see him almost daily for a few
hours till his departure for Vichy. In his whim-
sical*’ way he would call me the best of all his
prescriptions. To my -usual query on crossing
the threshold of his sickroom: Well; am I to be
a stimulant*? or a sedative® today? ’ his invas,
riable® reply was: ‘Both! And this one word
most fitly summed up the need of his sinking

heart and overburdened brain through. these

- anxious and critical weeks.

13 The interval between his first and second
visits to Vichy he spent in a quiét little cottage
at Twickenham as the guest and neighbour of
Mr. and Mrs. Ratan Tata, to whom the nation
already owes so many debts of gratitude- And
the monotony of the long hours of his temporary
and interrupted convalescence®® was often brigh-
tened by the presence of friends whose visits to
him were really pilgrimages.

14 From Vichy he wrote: ‘Here, in this intense
mental solitude, I have come upon the bedrock
truths*of life and must learn to adjust myself
to their demands.’ The outbreak?’ of war in
August brought him back to England a little
prematurely*®. But though his health had clearly
1mproved and he was better able to stand the

strain® of his arduous® work on the Royal Com-

mission, he seemed oppressed with®' a sharp
and sudden sense of exile®? in the midst of an
alien™ civilization and people , and to be’haunted
by a deep home-sickness>* which he himself could
not explain. HlS converqalxon during these days
was steeped in>® allusions to the old Sanskrit
writers whose mighty music was in his very blood,

15 The last occasion on which I saw him was
on the 8th October, two days before I sailed for
India. Something, maybe, of the autumnal®®
sadness of fallen leaves and growing mists had
passed into his mood; or, maybe, he felt the
foreshadowing of the wings of Death. But as
he bade me farewell, he said; ‘I do not think it
possible that we shall meet again. If you live,
remember your life is dedicated to the service of
the Country. My work is done.’

16 Early in December, shortly after his
arrival from Europe, he wrote to complaird of
the ‘scurvy trick’ fate had played on him in a
renewal of his old trouble ; but succeeding letters
reported returning strength and ability to work
apain. In the last letter, written the day before
his fatal lllness, he spoke of is health being now
stationary”® and of his coming visit to Delhi. But
it was otherwise ordained®. As the poet says
‘true as the peach to its ripening taste is destiny
to her hour.” On'the 19th February, 1915, he
died, and of him, surely, in another age and in
another land were the prophetic words uttered--
‘Greater love hath no man than this, that'a man
lay down his life for his friends.’

(Sarojini Naidu)

: very interestin
: agreement
: with odd or fanciful humour
: something that increases bodily

39 absorbin
40 unison (ng)

41 whimsical (adj. )
42 stimulant (n.)

) or physical activity
43 sedative (n.) : something that calms the nerves
44 invariable (adj.) : never-changing
45 convalescence (n.)
fkonva'lesns/ : gradual recovery of health and
strength
46 bedrocktruths  : basic truths
47 outbreak (n.) : start

48 prematurely (adv.): before the right or usual time
49 strain(n.) : severe demand on one’s strength

50 arduous(adj.)  : needing much enery

51 oppressedwith  : troubled by

52 -exile(n.)- : being sent out from one’s country

53 alien(adj.) .+ foreign

54 home-sickness  : sadness because of being away
from home

55 steepedin : pervaded with

56 autumnal/ (adj.)

[ vamnal / : of gutumn
57 scurvy (adj.) : dishonourable
.58 stationary (adj.) : not changing
59 ordained : decided; decreed



Il Notes
A About the Author

Sarojini Naidu.(1879-1949)

A very uhusual woman, Sarojini Naidu was a poet,

a scholarand a politician. Her poems are written in English
and they give us rich and colourful pictures of Indian life.

She-published three collections of poetry -- The Golden:

Threshold, The Bird of Time and The Broken Vine. Most

__of her prose is patriotic and political in origin. As a poli-

tician she was in the forefront of the freedom struggle and
her speeches electrified audiences throughout India. As a
social worker, it was one of her major concerns to free the
women of Indld froin their intolerable burdens. At the ume
of her death she was Governorof United Provinces.

B  References and Explanations
1 G.K. Gokhale

Gokhale was born in Kolhapur in 1866. Graduated in
1884 he lectured at Forgusson College, Pune, and be-
came the Principal of the College, retiring in 1902
He made his mark on the history of India as i
President of the Indian National Congress; as an
expert on Indian finance, as the founder of the Se:-
vants of India Society and as a great patriot. He died

- in 1915,

2 Royal Commission

The Royal Commission was appomted to repoit on
certain matters relating to the Indian Civil Service
and other Civil Services, imperial and mownc:al

3 ’Kensmgton Gardens
public park in London

4 Vichy
A town in Central France famous for its hot springs.

e

10

11

12

# .

%

' underlie (v.)

Greater love has none ...
This sentence is from the Bible. (See St. John 15:13)

Jesus ‘speaks these words to his disciples exhorting
- them to love one another.

Words and Phrases :

take the liberty to : treat with too much famili-
arity.

takelibertieswith = : set aside convention

Excqsc" me. I took the liberty of using yc;ur bicycle
when you were away.

The teacher had to warn Ramesh not to take hbernes
with him. :

far cry A : a long way
New Delhi is a far cry from here.
preoccupation Somethmg that takes all

one’s attention.

The eradidation of untouchability had been one of

Gandhiji’s major preoccupations.

take care : take pains
If you want to be a leader you must take care not to

. create enemies.

concern (p.) : anxiety
You smoke a lot; it fills me with concern for your

health.
wistfully' (adv.) : with an unsatisfied and vague

desire

When I met him, he spoke to me wistfully about his

school days which he would not get back again.
abid]ng (adj.) : lasting '

‘The only abiding friendship that he made was with

books.

: form the basis of
Respect for life in all forms underlies the teachmgs
of the Buddha.

grapple with : try-to deal with,; struggle-with

~ He is faced with more problems than he can grapple i
with,
call upon : require; invite

The Président called upon the nation to stand united
in-the fight against communalisms

foreshadc;wing : sign or warning of something
to come

Inancient days people took the appearance of a comet

as a foreshadowing of some disaster.

play a trick on : cheat; treat someone unfairly

That man played a mean trick on me by selling me a

TV set that is always out of order.
COMPREHENSION 4
Answer the followmg questions each in a sentence
or two:

1 Where did Sarojini Naldu meet Gokhale for the

first time?
2 What was the substance of his note to her?

- 3 What was their friendship like? -
¢ .4 What stirring exhortation did he make to'hér when

they met at the Servants of India Society?

=
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5 What does Sarojini Naidu mean by ‘the new phase’
in,the life of Gokhale in London?

6 What kept Gokhale busy durmg the summer in
Londen?

7 What did hz write in his letter to Sarojini Naidu
after he had left for India?

8 How was his condition after his return to England
in the spring of 1914?

9 What did the doctors tell him about his health?

10 What did he ask her about her sadness? What
answer did she give?

11 What were the usual subjects of their open-air
conversations in the Kensington Gardens?

12 What were the four major preoccupations of
Gokhale?

13 Why did the open-air conversations come to a
speedy end?

14 What did Gokhale mean by calling her the best
of his prescriptions?

15 What did he write to her from Vlchy’

16 What did he tell her in his last letter? *

Briefly explain the following; the number given against
each question indicates the relevant paragraph which
you may read again before answering.

1 Our friendship was radiant with the joy of spiri-
tual refreshment. (2). What is the simple meaning
of this statement ?

2 “They have never ceased to thrill me” (2) What
does she refer to in this sentence ?

3 «,.. far cry from the terrace of the Servants of

India Society.™ (4). What does she mean?

4 “He set before them those sublime lessons. (6)
Before whom ? What were those sublime lessons?

5 “It was with a sense of victorious martyrdom that
he wrote from his sick-bed.” (7) What did he write
about?

6 “He told me that he had just recewed the death-

warrant.” (8) What does Gokhale mean by “death
warrant ' ?

7 “And this one word most fitly summed up the
need of his sinking heart.” (12), What was the
word? What did it mean? :

8 “His conversations during these days were steeped
- in allusions to the old Sanskrit writers.”
days are meant here?

9 “He wrote to complain of the scurvy trick." {16)_ '

_ What was the scurvy trick?
10 “But 1t was otherwise ordained.” (16). How was
it ordained? .

WORD STUDY AND EXERCISES -

(14). What _

Rewrite the following sentences replacing the words

and expressions in italics with other words/expres-

sion having the same meaning:

1 Once Untruth cheated Truth when they both went
for a swim. (16)

2 There was a certain lake which both of hern i med

often for aswim. (4).
- 3 One day Untruth wenti so far as to follow Truth
(lathe lake in the half tight of early morning {1 & 3)

¥

4 To disguise himself as Truth was the ruling passion
of his mind. (5)
5 He took care to finish his bath before the usual
time (14)
6 He made offwith the cpimd:dclothcmﬂrulh (6)
7 He leftr a mocking note saying he was sorry to sef
aside conventionto borrow his clothes. (1)

- 8 Coming on shore Truth saw with anxiery Untruth

run ning away in his clothes. (¥)
9 There were the clothes of Untruth but Truth said
with odd humour thatit was better to go naked.(12)
10 Thus it is that Truth appears naked but we are
used to seeing Untruth dressed in the clothes of
Truth. (4)

Given below in column A are five pairs of confusingly

similar words. You have already studied the first word
-of each pair. Match the words in column A with theif
definition in column B.
Use a dictionary.
A B
1 respectful a) flat or level surface
respectable b) advice. opinions, suggestions
2 counsel c) showing respect
-consul d) tender, kind-hearted
3 imperial e) of an empire or its rulers
imperious f) of man or mankind
4 human ~ g) state’s agent living in a
humane foreign town"to help and
protect his countrymen there
5 prescription h) adoctor's written direction
proscription . forthe use of amedicine .
6 query i) question, especially one
quarry raising a doubt
7 spiritual j) not moving or changing
spirituous k) breaking apart or bursting
8 stationary 1) extreme happiness or ecstasy
stationery m) speaking publicly denounc-
ing a person, practice etc. as .
dangerous
9 rapture n) of the soul, of God
rupture 0) containing alcohol
10 plane p) place where stone.slate etc.
plain are gotoutof ground for
building etc. %
q) writing materials etc.
r) areaoflevel country ‘
s) commanding
t) deserving respect
C  bring take, camy and fetch

Read the following sentences: -

1

The outbreak of the warbrought him back to England.
(14)



2 O poet, take the message of hope to the tmlers in :he _

valleys. (3)

Both 'bnng and ‘take’ have the meaning ‘carry’ but bnng
means “carry to the place where the speaker is”, while
‘take’ means “carry from the place where the speaker is.”
E.g., The postman brought me a telegram.

He took away the letter he had wrongly delivered.
‘Fetch’ means “go from the place of speaking, find
something and bring it back to the speaker.”
E.g., The officer asked the attendant to fetch a chair from
the next room. :
‘Carry’ means “take something from one place to another.”
It does not have any relation to the Speaker s position.
Exercise:

Fill in the blanks choosing the right verb from among bring,
take, fetch, and carry.

1 .J— my dog for a walk in the evening.

2 She me some good news whenever she
comes to see me.

3 Mary asked me to go and some writing
paper from the store. gl ‘

4 The teacher told the class to the exercige-
book every day.

5 Remember to the clock to the repairer.

6 Please these books to the library.

7 Please go to the library and ‘me a dictionary.

8 You are not. permitted to mofe than 20
kilograms on the plane with you.

9 1helped mother to -the dishes to the kltchen

- 10 She has gone out to some water.
D  Spelling

You may have noticed that certain words that end
in a consonant double it before the endings-ing;—ed;—erny
etc. e.g., clip - clipped A

cut cutting
But how do you find out which words double their final
consonant and which don’t? The following tips may be of
some help.

1 Only the consonant that comes in the word final posi-

tion is doubled.
e.g. hop - hopped
hope —  hoped

2 boublmg happem if there is only one consonant after
one vowel letter. .
e.g. fat fatter
fast faster

The consonant is doubled only if it is in a stressed
syllable. For example, the word ‘begin’ has two syl-

lables: be-gin of which the second is stressed. Thatis

to say, it takes more effort to pronounce the second
syllable. So, the ﬁmal n’.is doubled. But in ‘visit’ the

second syllable is unstressed. So, the final ‘t’ does not

double.
e.g. begin
visit

- beginning
visiting

4 The consonant ‘1’ is an exception. It is doubled even *,
when the final syllable is not stressed. 3
travel —  travelled 3

equal equalled
Exercise: - D

Add to the words in each column the endings given at
tize end of each column. 2 3

admit
commit
enter
murder °
-offer
omit.
regret

—ed

begin
fat
fast
run
Jewel
big

benefit
beg
compel
confer
“hum
_ interest:
profit

—ing

' "Yet.another way is to use the verb group ‘be imhe habit
TR J s

VI LANGUAGE STUDY AND EXERCISES

A. Expressing i'epeated/ habitual activities in the past

Read the following sentences

i But he would often come to see me at the house of
Mr Gupta. (5) |
I would tease him: “Every man has his price and yours
~is cherries? (5)+
30T always took care to provide a liberal supply of ‘

cherries”, (5)

There are various waysof expre.ssmg repeated actions
or habnual -behaviour in the past in English. The above
sentences illustrate two of them. In the first two sentences
the would + infinitive structure is used to express a past
habit. In sentence 3 the simple past is used for the same
purpose. :

Another common way of expressing past habst is to
use “used to” with an infinitive.

E.g.,In ancient days people used to think that the sun
travelled round the earth.

Heused to play foot-ball before his marriage.
“Used to” can be used with or without ‘do’ in questions,
but the form with ‘do’ is less formal.

' E.g Used he to play foot-ball?
Did he use to play foot-ball?

The past continuous tense used with ‘always’ can also :
express a past habit but one that the speaker does not
like.

[\ ]

E.g., He was always speakmg ill of others.
She was always grumbling.



of/had the habit of’ followed by a gerund.
E.g., He had the habit of scratching his head while
being questioned.

Note

‘Would + infinitive’ expresses habitual action but it cannot

be used to indicate a state that continued in the past; but -

‘used to’ can express both.
. E.g. When he was a child hewould cycleto school
on fine days.(action)
When he was a child he used to cycle to
_ school on fine days. (action) :
I used to have an old car in those days.( state)

Exercise:-

Rewrite the following sentences as directed:

1..When I was in Madras I would visit the beach on
Sundays. (Use'‘used to’in the place of ‘would’)

2 He had the habit of speaking to himself when alone.
(Use the past continuous form to indicate past habit)

3 On weekends I spent my time reading novels.
(Use ‘used to”)

4 She would pesterher husband with requests for money
to buy new things. (Use the past continuous form in
the place fo ‘would’) :

5 Whenever he saw a dog he threw stones at it.
(Use ‘*had the habit of")

6 Did he have the habit of drinking coffee at night?
(Use ‘used to’) .

7 During summer we went swimming every day.
(Use *used to”)

8 Life is not so easy here as it ————— be. )
(Choose between ‘used to’ and ‘would’ to fill in the
blank) .

9 Used you to play foot-ball at school?
(Rewrite this gquestion using the appropriate form of

. ‘used to’ with ‘do?)

10 That is where I live when I was a boy. '
(Fill in the blank choosing between ‘would’ and ‘used
to').

B. Introductory ‘it’

Look at the following sentences:

It had fallen to me to propose the resohition. (1)
2" Between 1907 & 1911 it was my good fortune to meet
him several times. (3)
3 It was well-known_that Mr. Gokhale had a fancy for
cherries. (5)
4 Idonetthink it possible that we shall meet again . (15)
< 5 It was with the tapture of victorious martyrdom that
he wrote from his sick-bed. (7)
In the above sentences ‘it” is an introductory word. In the
first two sentences the real subject is an infinitive (to pro-
- pose and to meel ) ; in the third sentence it is'a‘that clause.
In the first three sentences we have given ‘it’ in the place
of the subject and put the real subject later. We can begin
these sentences with their real subjects but that is_ un-
common. '

- i

€.g.'1 To propose the resolution had fallen to me.
2 To meet him several times was my good fortune.
3 That he had a fancy for cherries was well-known.
Normally we begin such sentences with ‘it’ and place
the real subject later.

In sentence 4 the ‘that clause’ is the object of the verb.
In such sentences there is nermally an adjectwe connected
with the object.
E.g., I find it difficult to talk to him.
I'think it is important that we should remain calm.

In sentence 5 the preparatory it is used to-give special
emphasis to an idea viz. the idea of victorious martyrdom.
In such sentences the emphasis can be shifted to another
word by changing the word order.

e.g. It was from his sick-bed that he wrote with the rapture
of victorious martyrdom.

More exmples:
1 John gave George a bicycle on his birth day. *

2 It was John who gave George a bicycle on his birth
day.

3 It was to George that John gave a bxcycle on his
birth day.

4 It was a bicycle that John gave George on hlS birth-
day.

5 It was on his birthday that John gave George a
bicycle.

Exercise: ;
Rewrite the following sentences using ‘introductory it’:

Examples: 1 To remember your telephone number is
quite easy.

It is guite easy to remember your telephone
number. =

2 How the robbers got into the strongroom is
still a mystery.

It is still a mystery how the robbers got into
the strongroom.

To err is human; to forgive is divine.

To make him change his mind is really hard.

To go there on a Sunday is quite pointless.

To listen to her veena recital was most enjoyable.
That a teenager should th:rst for adventure is under-
standable.

How he managed to escape pumshment 1s a mystery.
That the geography of a country influences its history
cannot be denied. -

8 To help the needy ones is a sacred duty.

9 Toaccept defeat is like committing suicide.

C  Writing the date

Look at the followmg sentences:-

1 On 2nd August,
augural address. (6)
2 On' 19th February, 1915, he died. (16)

There are -many possible ways of writing the date
of a day. Some people put the day betore the month as in

B W RN -
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he delivered .a magnificient in-
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the above sentences; some prefer to put the month first. It’s a quarter to eleven.

3rd October, 1978 - It’s half past five.
26th July, 1988 It’s seven minutes to nine.
October 3rd, 1978 - , 2 The other way to tell the time is by giving first the
July 26th, 1988 hour,and then the minutes with no prepos:tton eg.,
The' letters that fallow the number (rd, nd, th, etc.) may ! 5.18 (five eighteen)
be left out. ’ 7.48 (seven forty-eight)
e.g. 3 October, 1978 : This formula of telling the time is used in timetables
26 July, 1988 Please Note:
The date may be written completely in f1gurcs We don't fift S cthirt :
e.g. 30-10-1978 (a) We say ‘fifteen past eleven’ or y pas nine’

but ‘a quarter past eleven’ and ‘half past nine.’
Similarly, “fifteen to eleven’ is a quarter to eleven.

(b) The word ‘minutes’ is usually used except with five
ten, twentv and twenty-five.

26-7-1988

There are twa ways of saying the date:
the third of October, nineteen seventy-eight

: or

October third, nineteen seventy-eight 3 When we want to k{low?thc time we ask:
We say first, second, third etc. whether we write 1st or 1; &a: s.t_he un:g 2t
2nd or 2, 3rd or 3. atiumeisat;

N When we want to know about the time of some
ote _ : event we ask:

Note the position of A.D. and B.C. A.D. which is (At) What time does the film start?
used for years before-1000 comes before the year. B.C. (At) What time does the train ieave?
comes after the year. e.g.,

Augustus Ceaser was the emperor from 30 B.C. to EXereives ga o ed
A.D. 14 Say in both ways the iime indicated below:
Exetcise: : : 54

} Read the following sentences; . g:g
| 1 Ravi was born on 3 September, 1970. : 12'02
| 2 India became independent on August 15th. 1947. : 2.00
3 Kerala State was formed on 1-11-1956. 3'30

| 4 Raju married Kamala on 1 January, 1980. 4' 47
| 5 Mary completed 14 on 31 September, 1986. C : 5'”2
Write in figures the following dates:- . 4.50

| 1 March the twenty - ejghth, Nineteen fifty. ; Activity '

2 October the twenty-fourth, Nineteen forty-four.
3 The third of April, Nineteen eighty-one.

4 The second of July, eighteen-forty.

5 July the twenty-eighth, nineteen forty-six.

One student will frame a question using one of the
following hints while another will answer. There are fifteen
questions so that thirty students can participate.

_ Example:
VII USING LANGUAGE Hint . Concert starts
Telling the Time: Question : What time does the concert start?
We have already dealt with in Section VII the con- Answer : Itstarts at half past eight.
ventions relating to writing the date. We will extend the 1 Venad Express reaches Thiruvananthapuram.
discussion here to a related topic, namely how to tell the 2 The show starts.
| time. 3 Time please

- 4 Sun sets these days.
5 Shops close.
6 Bus reaches Kozhikode
7 Last bus to Kottayam leaves.
8 Foot-ball match starts.

Read the following sentence :-

It was seven o’clock when Ravi got up. But do we
always use ‘0’ clock’ when we refer to the time of the day?
We can say ‘six o’ clock’ ‘seven o’ clock’ etc. but only ‘ten

_to six’ and ‘five to eight’ and not ‘ten to six o’ clock’ or ‘five

2 - L ; 9 Exact time .
| toeight o’ clock.” Here are a few more tips. ’ ; 10 Train to Bangalore arrives.
1 There are two ways of telling the time. The more 11 The train arrived yesterday.
| common way is to give the minutes first followed 12 He came here yesterday.
'ﬁ by ‘past’ or ‘to’ and then the hour. 13 Second show starts in the Main Theatre.
‘ e.g. It's ten past eight. ; 14 Wedding ceremony starts.

It’s five to three. _ 15 You go to bed.



VIII USING THE DICTIONARY
- Syllabication

A syllable is a unit of utterance corresponding to a
single chest pulse. A word may consist of one or more
syllables. For e.g. the word ‘love’ has only one syllable,
‘lovely’ has two, and lovliness’three:”

Jav/  piavh o [1avhinis]

Syllabication means dividing the words into syllables.
This is important when you have to break a word while
writing or typing or in marking stress. It is important in
poetry, too, where the syllable is the building-block of
each line.

A syllable has always a vowel-like sound in it (a vowel

_or a syllabic consonant such as 1, n or m). It may consist
of a vowel alone (e.g. ‘a’) or a vowel with a consonant/
consonants preceding and/or following it. :

Some dictionaries (Oxford Advanced Learners Dictio- -

nary for example) print the headwords syllable by syllable.
That is to say, headwords of more than one syllable have
spaces to indicate separate syllables. For instance you,

* will find the word ‘traveller’ printed as ‘trav.el.ler’ and
‘civilization’ as ‘civ.il.i.za.tion.’

Divide lhe.following words info syllables with the
help of a dictionary. .

accommodation
beautiful
elephant
factory
impatient
jubilee
meditation
narration
quarrel
Renaissance
syllabication
umbrella
vacation
yellow
composition

IX WRITING

1 Describe in about a page Gokhale's life in England.

2 Write a paragraph on Sarojini Naidu’s friendship
with Gokhale. '

3 Describe in a paragraph Gokhale's love for his
country.

4 Imagine that you are Gokhale and describe in a
paragraph your first meeting with Sarojini Naidu
at Calcutta. '
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A PRAYER

I INTRODUCING THE POEM

Rabindranath Tagore wrote this poem at a time when
India’s independence was a distant prospect. But he had
a dream--the dream of India waking up into' the dawn
of a heaven of freedom. The two verses given here set
forth this vision of the New India. True freedom, the poet
implies, is freedom from the shackles of fear, ignorance,
narrow-mindedness, untruth and dead conventions. It
should express itself in unceasing self-improvement and
set us on the way to a world without borders. The prayer
is thatGod\may lead the country into the heaven of freedom
He prays to God also for spiritual strength so that he be-
comes worthy of the New India in all matters. He prays
for the strength not to overreact to joys or SOrrows,
the strength to love and serve others, particularly the
lowly and the poor, and above all the strength to surrender
himself completely to God.

II READING THE POEM

Your teackier will read the poem once or twice.
Listen carefully.

Where the mind is without fear and the head
is held high;
Where knowledge is free;
Where the world has not been broken up
into fragments
by narrow domestic walls;
Where words come out from the depths
of truth;
Where tireless striving stretches its arms
towards perfection;
Where the clear stream of reason has not
- lost its
way into the dreary desert sand of
dead habit;
Where the mind is led forward by Thee into
ever-widening thought and action--
Into that heaven of freedom, my Father,
let my country wake.

This is my prayer to Thee, my Lord--strike,
strike at the root of penury in my heart.
'lee me the strength lightly to bear my joys
and sorrows.
Give me the strength to make my love fruitful
: in service.
Give me the strength never to disown the
poor or bend my knees before insolent

might.

t

Gwe me the strength to raise my mind high

above daily trifles.
And give me the strength to surrender my

strength to Thy will with love.
Rabindranath Tagore

Who does the poet pray for in the first verse? What is the
theme of this prayer? And whom does he pray for in the
second verse?

Il READING THE POEM

Read the poem closely two or three times. The mean-
ings of some of the difficult words and expressions are
given below:

line 3 fragments separate or incomplete |
parts

line 3 domesticwalls walls around a house;
here, the barriers of
casteism, provincialism etc.

line 5 tirelessstriving ceaseless effort

line 6 dreary(adj.) gloomy, causing

i depression

line 6 deadhabit here, old fashioned ways of
thinking and acting

line 9 root cause

line 9 penury(n.) poverty; here, spiritual
poverty

line12 insolent might the rudeness of those in

positions of power

IV UNDERSTANDING THE POEM  ©

1 The poet in these lines describes the kind of country
that India should be on winning her indepen-
dence. In line 1 he wants the people to be fearless
and to hold their heads high. Is the poet speaking
in favour of any political systems? Which political
system permits people to live with self-respect?

2 Which of the following explains line 2 more satis-
factorily?
i Where education is free.
ii Where no one bars one’s way to knowledge.

3 Which line in the first verse expresses the poet’s
hatred of narrow—minded provincialism?

4 Where should our words rise from, according to”
the poet?

5 What according to the poet should be the aim of
‘tireless striving??

6 What role doées the poet assign to reason in the
new heaven of freedom?

7 What should our minds be striving for with God’s
guidance?
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8 How would you'react to joys and sorrows?
9 How are we to face the rudeness of those in power?

10 How should one express one’s love towards other
fellow beings? :

11 What does he fear ‘daily trifles’ would do to his
mind? ,

12 “I should never find myself in conflict with God.
I should disobey myself in order to obey God. In
everthing 1 should bow to God’s will. But God
alone can give me the strength to do this.” Which
line in the poem is this a paraphrase of?.

APPRECIATING THE POEM

1 What do‘narrow domestic walls” in line 3 stand for?

2 In line 5 ‘tireless striving’ is represented as a per-
son reaching out his arms towards perfection.
What is the figure of speech used here?

3 There are two metaphors in line 6. A metaphor
compares one thing to another but not as a Simile
does. While the simile says that x is like y, a meta-
phor says that x is y. Identify the two metaphors.
What are the two things compared in each.

4 What image does line 7 bring to your mind?

5 Line 10 hints at a comparison. This is an example
_of an implicit metaphor i.e. a metaphor not plainly
expressed. Identify the metaphor.

6 How does this poem differ from the other poems
in this Reader in respect of form? Does it have
a regular rhythm like “The Lone Dog” or “The
‘Daffodils ”? Does it employ rhyme?
RECITING THE POEM

This poem may be recited as you recite a solemn
prayer. It is written in free verse. Unlike the rhythm

of the other poems in this Readerit flows freely. It _

may be chanted rather than read.

VII ABOUT THE AUTHOR

Rabindranath Tagore (1861-1941) was born in Cal-
cutta. His works are marked by a strong religious
feeling, a deep sense of the beauty of nature and love
of childhood. Tagore wrote mainly in Bengali. He tra-
nslated some of his Bengali writings into English. His
most important work is Gitanjali. ‘A Prayer’ is taken
from this work. Other important works of Tagore
include The Crescent Moon, The Gardener, Chitra,
The King of the Dark Chamber, The Post Office. He
also wrote many short-stories. He founded Santi-
niketan, forerunner of the Visva Bharati University
in 1901. In 1913 he was awarded the Nobel Prize for

Literature. $



accompltshed (n
attainments (1)
appropriate (1)
ancestry (1)
alert (3)
agony (3)
alleviated (5)
arraying (5)
acquiescent (7)
arch (9)
appreciable (9)
assassin (9)
awful (9)
amiable (10)
amateur (12)
array (12)
adept (12) -
alight (12)
astute (12)
affliction (13)
apathy (13)
august (14)
association (15)
acquainted (15)
alien (15)
arduous (15)
absorbing (15)
autumnal (15)
abiding (15)
betray (3)
bullying (3)
bowels (3)
blackmail (3)
hay (4)
barring (5)
befitting (35)
benediction (5).
bide (5)
-brisk (9)
barn (7)
board (7)
bathe (9)
bulldog (9)
baffling (10)
bewildering (12)
breach (12)
burtow (12)
bevelled (12)
bewilder (12)
blackguard (14)
blithe (14)
bless (14)
bridge (15)
hedrock (15)
case (1)
combine (3)
coaxing (3) -
concealed (3)
commissaire (3)
closeted (5)
consume (5)
combat (5)
cull (6)
cringe (6)
chore (7)
- cast-iron (9)

APPENDIX 1

VOCABULARY ITEMS

collies (9)
chilled (9)
crank (10)
chivalry (10)
conveyance (10)
conceal (10)
cul-de-sac (12)
cocoon (12)
composer (13)
concert (13)

" calamity (13)

conceived (13)
couch (14)
couriers (14)

cordial (15)
comradeship (15)
counted (15)
consecrate ( l5)
crisis (15)
competent (15)
cause (15)
confined (15)
convalescence (15)
concern (15)
‘disposition (1)
distinguished (1)
despite (1)
denounced (3)
double-cross (3)
discomfited (5)
downy (8)
dignified (9)
darted (9)
disreputable (9)
distinctions (10)
draw (11)
dwelling (12)
dangling (12)
drape (12)
demolish (12)
discarded (13)
dishevelled (13)
dropsy (13)
dogged (13)
bemoan (14)
ducars (14)
deliverea (15)
drearv (16)
domestic (16)
extravagance (1)
exonerated (3)
exhaustion (3)
exhorted (5)
embodiment (5)
entry (7)

erect (9)
enthusiasm (10)
epigramatic (10)
earthenware (12)
eventually (12)
ear lrumpt.l (13)
ceeentric (13)
exposure (13)
enchanted (14)
exile (15)
fortune ( 3)

frantic (3)
frothing (7)
frozen (8)

farm house (8)
flake (8)
fox-terrier (9)
foreleg (9) -
fray (9)
fantastic (10)
fraud (10)
festooned (12)
fascinating (12)
filigree (12)
frantically (12)
frivolity (13)
frenzy (13)
fain (14)
frequented (15)
foreshadowing (15)
fragments (16)
glee (4)

gay (4)
grandsire (3)
gushed (5)

 grave{9)

gazed (9)
grasped (9)
groove (9)

gale (14)
gloom (14)
garment (15)
gallant (15)
host (4)

hurled (5)
headlong (6)
hallow (5)
hark (7)
harness (8)
haughty (9)
hall-porter (9)
hearth (9)
holograph (10)
haziest (12)
hatched (14)
hurried (15)
homing (15)
homesickness (15)
induced (1)
inconvenicnce (1)
indulg: (1)

_inn (2)

invested (3)
imploring (3)
interrogated (3)
inward (4)
implored (5)
infinite (7).
indiscriminately (9)
initiated (10)
intrigued (12)
intricate (12)
“irritability (13)
invariable (15)
-insolent (16)
jocund (4)
Juggle (12)
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keenest (1)
longing (1)
likely (3)

laden (5)

lone (6)

loiter (7)

lobby (9)

last (9) -

laurel (12)

loop (12)
lashed (12)

log (12)

leech (14)
liberal (15)

lent (15)

morn (2)
mumblmg {’l)
monsieur (3)
margin (4)
milky-way (4)
mortify (5)
mastiff (9)
mangy (9)
master builder (12)
massive (12)
master piece (12) .
mechanician (13)
malady (14)
magnificent (15)
martyrdom (15)
noised (3)
nestled (9)

~ nagged (10)

occurred (1)
out-do (4)
originality (10)
organist (13)
oppressed (15)
ordained (15)
procured (1)
perplexing (1)
privilege (1)
promptly (3)
pensive (4)
provoked (5)
placidly (7)
pervaded (9)
pluck (9)
propartion (9)
pandemonium (9)
panache (10)
proscriptions (10)
pantheistic (10)
proceed (12)
pouch (12)
precariously (12)
presumably (12)
perched (12)
pad (12)
panorama (14)
preaccupation (15)
prematurely (15)
presently (15)

. penury (16)

quarter (3)
quiver (5)



F
sprightly (4)

would not hear of something (3)
pass something off as (3)
make a scene (3)

turn out (3)

take to one’s bed (3)
hand over (3)

give vent to (5)

to lose heart (5)

heart fell (5)

at one’s best (5)

on account of (5)

-

quest (6) ntly sstrain (15)
queer (8) sanctifying (5) sedative (15)
revived (1) salutation (5) stimulant (15)
resolved (1) sleek (6) steeped (15)
reckon (7) silly (6) scurvy (15)
rigid (9) sew (7) stationary (15)
retrievers (9) stoop (9) splendid (15)
reign (9) savage (9) timid (1)
resignation (9) sinewy (9) travel-sore (2)
row (9)‘ shrmlg 9) tremendous (3)
romantic (10) sneaking (10) thrashing (3)

* routine (10) superhuman (10) tormented (5)
remorseless (10) startling (10) tough (6)
ritual (10) sloppy (10) tease (6)
roll-call (10) swift (12) trail (6)
repress (12) strapped ,.z) trin (7)
retrieve (12) strand (12) tickle (9)
reinfarce (12) solemnly (12) tykes (9)
reflection (13) sceptical (12) terrific (9)
rapturously (13) . squandered (13) trope (9)
remonstrate (13). sensitive (13) tomeat (9)
refuge (13) sap (13) tit (12) ;
resignation (13) symphony .(13) theological (10)
reclined (14) score (14) tug (12) :
realm (14) studious (14) tree-stump (12)
radiant (15) school (14) termites (12)
secured (1) stays (14) tubby (12)
spare (1) sagacious ('4) throes (13)
sought (1) sage (14) thumped (14)
seldom (1) scamp (14) trace (14)
sou (3) spies (14) twisted (14)
stroke (3) stirring (15) twilight (15)

sublime (15) toilers (15)

Weords and phrases

get hold of (1) pass away (5)

for want of (1) ° to be deprived of (5)

set upon (1) know bounds (5)

let ship (1) on one’s own (6)

go around (1) cling to (7)

be equal to the occasion (1) slip back in time (7)

rise to the occasion (1) take one’s turn (7)

tip out (3) e of one's own (7)

come to an end (3) take s i STV A
. get in touch with (3) now tg;r:e(l?l;mg forgramcd,7)

to be at something (3) turn up (7)

on end (3) ’ for once (7)

bring oneself to do something (3) of one’s own will (7)

give in (3) in time (7) :

make things lively (9)

to have a great mind to (9)
give over to (9)

make an ass of oneself {9)
bring about (9)

back down (9)

go for (9)

send for (9)

* by no means (10)

put aside (10)
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tireless (16)
Up-Hill (2)
unsolicited (10)
unorthodox (10)
unrendered (12)
unutterably (13)
unaware (13)
unison (15)
underlie (15)
vale (4)

vacant (4)
veteran (5)
vanquisher (5)
visibly (9)
venture (15)
wayfarers (2)
wind (2)
wainscoting (3)
would-be (9)
wander-thirst (11)
woe (14)
whimsical (15)
wistfully (15)
yea (2)

yearn (3)
yonder (11)
zest (14)

lope off (10)

get in the way (10)
turn out (10)

come to terms with (10)
not so much-as- (12)
dispense with (12)
for fear that (12)
what with (12)

so to speak (12)

by no means (13)
make one’s mark (13)
take no notice of (13)
be fond of (13)

be subject to (13) .
be over come by (13)
be upset (13)

beset by (13)

take liberties with (15)
far cry (15)

take care (15)

grapple with (15)

call upon (15)

play a trick on (15)



L.esson No.

-

Teaching items (points of usage)

APPENDIX II

Adjectives wilh-verbs
Greeting people

18
19
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I I Modal Auxiliary ‘Could’ 10 20 Verbal nouns
2 Could and was able to 21 Describing a past habit
3 Expressing surprise 12 22 ‘Lie’and ‘Lay’ .
3 4 Phrasal verbs 23 Fairly, rather and quite
. 5 thetcomparative—The comparative 24 Participle phrases
6 ‘Would,shouldlike 25 Participles as adjectives
7 Plural Expressions with singular verbs 26 The passive voice
5 8 Formation of nouns from verbs 13 27 The past perfect
9 Auxiliary verb ‘Do’ 28 To + adjective + infinitive
100 Modal Auxiliaries .29 Limiting and non-limiting phrases
7 11 Past tense after ‘wish’ 15 30 Bring, take, carry & fetch
12 Giving opinions 31" Spelling — Doubling of consonants
9 13 Noun suffixes : 32 Habitual activities in the past
14 The prefix ‘*fore-—-" 33 . The introductory ‘It’
15 Spelling — The Final — 34 Writing the date .
16 There + Verb + Subject 35 Telling the time
17 Position and order of adjectives - 36 Syllabication
APPENDIX I ' +
BOOKS SUGGESTED FOR EXTRA READING AND DICTIONARIES FOR STANDARD X
S : T : s w
N Title Author Publisher Title Author Publisher
0. ; No.
I Gulliver’s Travels Jonathan Swift OUP 13 The Hound of the
2 David Copperfield Charles Dickens Baskervilles Conan Doyle ouP
: Retold by John 14 The Sea Wolf i Retold by John
Kennet SC Kennett s:C
3 Six Tales from 15 Stories from Homer Abridged and :
Shakespeare Abridged and Adapted by Margery
Adapted by Margery ; Green MAC
Green MAC - 16 Tales from the Abridged and
4 Treasure Island R.L. Stevenson Ramayana Adapted by Margery
{ Retold by G F J ) Green MAC
: Cumberlege oup 17 Tom Brown’s School ~ Thomas Hughes
5 Journey to the Centre ' - days Retold by H.D.B.
of the Earth Retold by John : Harford OuUP
R :;“';’“d S SE DICTIONARIES:
G e Lo Do GO e e
b i BSite Sommmrs (k)= it siud
. . 2 Della Summers (ed.) Longman Active Study
7 Robinson Crusoe bDyanAl%‘D}fgc;z%etold OUP ‘ Dictionary of English, Longman. :
o 3 M.H. Manser (ed.) Macmillan Student’s Diclio-
8 Twenty Thousand Retold by John _ nary, Macmillan.
Leagues under the Sea Kennett S5:G 4 A.S. Hornby (ed.) Oxford Advanced Learner’ 5
Dzmonary of Current English, Oxford Univer-
9 Dof Quixote Miguelde Cervantes OUP sity Press.
10 A Tale of Two Cities - Charles Dickens Y 5 P: Procter (ed.) Longman D:ct:onar}- of Con- -
Retold by John temporary E.nghsh Longman:
Kennet, P 6 Chamber's Macmillan Learner's Dictionary.
11 Wonder Tales from Abridged and. :
Greece Adapted by Margery OUP - Oxford University Press
5 Sy MAC 4 5,0 SiChand
) : nd and Comﬂany Limited
12 The Call of the Wild Retold by John : MAG - Macmillan
Kepnett S









